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' The^^ed^for a 'continuing assessinenc^ (^f the progress of 
education in B,titisFk Columbia arises fuom the great demand^ which are 
now being made Qn' education . To satisfy these demands, taxpayers are* 
being askted to furnish far greater resourcfes for the educational 'system 
than feyer before, and'miich more rs being requested** It is becoming 
increasingly clear chat the reso^rc^s required cannot be provided 

■ e3;ce4>t by' using the greatest care-in their allocaciort and use. 

, For many^years, legislators* and ediiJSators have made de^<^ions 
which haye Affected the course of educatioi/ in the^ province and deter- * . 

■ mined 6he expenditure of increasingly large sums of mopey. To this 
date ,^ the ' reafepn for changing educational policy or>investing more 
money in. the school system has been equated with lowe? drop-out figures, > 

' a greater' variety of course offerifigs and' other such indicators- The 
underlying assumption has been that the qua^lity pf education -^what 
students actually learn - is somehow related to such factors.' 

s t 
t , 

The lack of Information/ on a province-wide basis, describing 
what is being learned in the schools and the quality of that learning 
has become a major concern to many people within the educational system. 
In response to this general concern, the Department, of Education established 
a Jo-int Committee on EvaluatioVt in the fall of 197A to aiivise the department 

\a>n the development of a long-term assessment plan in British Columbia, 
About tiie'^ame time, a team of researchers from the University of - - 
Victoria was retained by t&e J)epartment to conduct a study^in the English 
Language .Arts. This study waVsubsequently launched as a survey of t^ie 

* status of the language arts and as a pilot for future assessment programmes. 
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It has been recognized th^t for an' assessment to be maximally effective, 
it Is necessary that it Be designed to assess the real a^eds in the 
province , ' ' . , , ^ : ' 

The information ^r67n the assessment will be used to provide the piiblic 
and ediicators with a better unda^tandiqg ctf the strengths and weaknesses 
oi the public ^school system, It-i's intended that the information resulting 
from the Language Aspe'ssmerjjL-Jill be used in ^ the developinent of Curricula 
at'both'the provincial and l6cal levels. The results should also indicate ^ 
directions for^teacher education ^hd professional development. In addition, 
it is expected that educational research questions wilJj^ be raised and priori- 
ties for resource allocation indicated . Since many assessment activities 
are being attempted .f9r the first time, an additional purpose of the 
Language Assessment is to contribut:e to the improvement of future assess- ' 
ments; ^ - 

' ' i " ' ■ ■ ' 

Components of Assessment - ■ 

r 

TChe following three "cgmponents of^an assessment programme were identified 
by the Joint Committee on Evaluation- for the survey:, > , 

U Goals A^sessmenjt *- designed to identify and appraise the desired, 
learning out^mes of the English Language Arts, Goals ei^fant ip 
the field were adopted and/or adapted by, the Survey Team and new 
goal^ we're developed by team meraberp anjl teacher consultants, " 

2, Outcomes' Assessment - designed to, survey student Itnowledge and skills 
as related to these learYiing outcomes^,' Tests in Reading at the 
Year/Grade 4 level and writteh qompos'ition at 'the Year/Grade 8 ^ 12' 
* ^ levels were 'developed by the Survey Team and Teacher Consultants* ^ 

3- Discrepancy Analysis - designed to identify the difference between ' 
the desired outcomes and she degree to, which they are bein^ipet by 
pupils. This analysis will include examination ttf Methodologies 
/and instructional materials being employeii^ While discrepancies , 
between goals and performance may be caused by variQus facrtors ; 



slich as student community variables, the assessment will 
focus the relationship between teaching goals ^nd teaching 
approaches , > , > ' ' ' ' ^ 

This report wiyl deal with the results of a Reading Test at the 
Grade/Year 4 level and'a Wiitten Composition Test at .Grades 8^ &' 12/ 



( 




Or^a'nigation of the English/Lanfiuage Arts Assessment 



In the first phase of the Assessment^ which was conducted during. 

May and June of 1975j teachers and. school trustees were asked to desclrtbe 

the desirable learning outcomes of the Efiglish Lang'Xiage Arts* In addition^ 

teachers were asked to de;5.cribe existing methods and. materials being 

employed in their classrooms. Questionnaires were prepared ipr this phase 

. o( the assessment and ^ere directed at teachers of Kindergarten and 

Grades 1* 3* 7* 8; 11 and 12. F6r Grades U 3 and 7 four q[uesti6nnaires 

were prepared: Reading, Or^l Communication^ Written Language and ' 

Literature'. /Separate-questionnaires were prepared f^jr ki*hdergart*en and 

secondary English, A Xfuestionnaire, was also prepared and mailed to every 

school trustee in the province; the goals statements in these questionnaires 

were adapted from the teacher questionnaire* * ^ * 

* 

( 

' i Development of the questionnaires proceeded through several s^t^ages* 

After the reseaVth team *had formulated the, overall design and conceptual 

framework for tHe- sui'veyj individual members prepared drafts of quesitioanaires 

in their own area of expertise. Thepe drafts wer'e reviewed by the entire 

team and rewritten and a subsequent draft was e^amined.by the management 

committee and a rfeview committee cbmprised of academics and teachers in J* 
V . , * * ■ 

the field.. At this, time also» a pilot study^ using the instruments was 

conducte<i in the "Sooke School* Dist rict . ^In^addition^ members of the 



Technical Mvisorry Committee made suggestions for changei- kll information 
from the above sources was used in tbe final draft of the qii^s^tj/bnnaire . 

* > " r \ ' 

In the second phase of the study, conducted in January', 1976, 
pupil performance ^.n select&d areas of the Language Arts progiamme was 
assessed* The Ureas chosen were Reacting at Grade/Year *4 ancf Written . 
Expression at Grade/Year 8 and 12* ^ ^ " ^ 
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CHAPTER 1 



\ 



TEST* RES-ULTS 



READING GRADE/YEAR 4' 



r 



xb 



INTRODUCTION 



Assessment Pr^deiJure " ^ . ' - 

Development and implementation of the Grade/Year Reading 4 test 
occurred over a period of ten months beginning in April^of '1975 and 
ending "^in January cif 1976, Those events proceeded through the following 
stages ' * 

Teachers ^ from sach elementary and secondary* school 
* in the province responded to a detailed questionnaire 
* on Che goals and. instructional practices of Language Arts 
and English. ^ ^ 

Teachers' ranking of instructional goals were examined 
and particular attention was paid to those reading goals . 
and objectives that Year 3 teachers had rated as EssenTial ,... 
Important or Of . Moderate Importance for pupils completing . ^ 
Year 3. ^ 

Once a ^series of "Esseptial-Important" reading objectives 
had been validated, it^ms (questi'bns) were developed to - 
, test ea«h objective* c ' ^ 

The University of Victoria research team and the Managenaent Committee 
cooperated tn the selection and development of suitable teat items for -a 
Grade/Year AVreading assessment. Several test item banks wer^ examined,"! 
including ^he National Assessment of Educational Progress » the Instrn-ctidnal 
Objectives Exchange, U*C*L*A* and The Objectives ^nd Items Cooperat:^ve, ' 
Amherst, Massachusetts** Items^ selected from these sources w§re aiE£x op r lately 
modified and ±J those ajeas where items were unavailable, new test items were 

developed by. the research' team and teacher consultants- 

• ^ f * 

* . f * ' * 

Items were grouped into two test booklets tp reduce the amount' 
of in-cla3S test tijs^e rejquired. Thg booklets were piloted in Year 4, 





classroom? INLti Victoria and ^Prince Rupert. Schools selected; served 
students .from a broad range of socio-economic backgrounds. Teachers 
and pupils evaluated individual Hems from the point of ^view of clarity , 
readability , and validity for students beginning their fourth year in 
school, 4 - ^ ^ 




Th$ most notable changes emerging tro^ the pilot sessions were 
the deietion^of a^jeading passage in t^he interests of test length arid 
the. withdrawal &t a section dealing with students' attitudes toward 
'reading due. difficulty in devising a suitable instrument. 

The test booklets sent to all Grade/Year 4 classrooms doatained 
the domains, objectives an^ items used iri the reading assessment^ , 

A domain is a general category used for grouping related objectives. 
An objective describes more specifically the intended learning, .Each ' 
item is keyed to a specific objective and measitfes a: f^cef of that 
objective, ■ 



This reading test was'based on three ^^neral domains; Word. 

Identification; Comprehension of Prgse Materials; and Comprehension of 
— — = ^ — , ~ ^\ . 

Functional Maiterials , Each of\ these domains was specified 4n a\number 
of objectives ^nd each' objective was measured by^ a number of test items 
distributed between tlTe two test booklets. 



In January of 1976 .each Grade/Year A pupil ^in B.C. complet 



one or the other of the two booklets comprising the readirig test/ 
,Classroom teachers conducted all phases of the test/ A total of hiT>ety 
minutes was made available for all activities cohnected'with the 
assessment This included 40 minutes for completion of the test*. 
In most cases, less thari one-half of that time was required. 




r 



Results from the first and sedpnd phases, the teacher questionnaire 
and the pupjll performance assessment, will be combined to identify dis- 
crepancies between the desired outcome^in Reading and Instruction and 
the level of pupil perfon^ance. Many factors luay affect pupil performance 
One of the most important of these is the nature of the student (such as 
socio-economic background). While these many influences wili not be 
ed, information on instructional practi^s ^i;ovided by. the 
teachers will be. used in an effort to identify some 0$ the reasonls wtiy 
any discrepancies exist. * 

^ *■ . ■ ■ '~ 

Selecting Students for Assessment s - . 

' * ! * ' • 

In selecting the student sample for the first, reading assessment, 
the nature of the developmental reading programme was considered/ 
Reading skill development is highljr emphasised" during the prima^^ grades * 
with the goal of developing basic reading skills at' that level so that 
these skills may be applied to other learning tasks at the intermediate 
and .secondary levels' Children by Grade 4, therefore, are considered . 
to have developed a sizeable repertoire of^skills itl ^reading and for 
this reason- were selected, als the aubjects for the assessmeht. 

A tota^cif 34^626 Grade/Year 4 chiltjreit-j^ere involved, or * - 

of the entire school population in B,C--:at tH^t level, Ali 'school 
diatricts in the ptovince were included. ^ 



' Because the test was l<Jtlg it was divided into two equal 
booklets and' children were randomly assigned vto one of the sections 
'of' the test". From a statistical point of view the result of this 
procedur^^ls .the same as if all children had completed the ^^rrfeijre^est , 
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Data Analysis ^ 

' ' All tests were returned to the B,C\ Department* of Education 

Learning Aslsessment Branch for scoring, Data from the tests werp 

, ' - ' ^ 

analyzed through ^ programme prepared by B.C. Research, ^ ' " 

The analyses focussed on several levels. These included an 

examination of performance #in terms of percentage of correct responses 

at the Ifevel of the reading domain, the specific objective, the tegt 

item and^performance of student^ on the basis of variables such sfs 

- ^ t ^ 

sex and*laoguage;background.. District resul-ts are being made available 

■» 

where^ requested* ' " . - " , ' 

" ' r * 

* 4 

Judging the Data and Setting Criteria, levels 

children read today i^ comparison with previous times? 
d in comparison with students living elsewhere? ^ These* 
questions are not answered in this report due to the' difficulties of 
w collecting data to be used in the compatison>vWhat will be done ;is" 



to determine how well childreh can perform on a representative set 

of reading tasks. Tkis perforinance will be considered witK xfespect , 

to acceptable performance as determlhed by a pan^l of tea«hers and o^er 

individuals*. The results of this procedure will prbvicie educators with 

* * ■ * 

* S{>me baseline data which may be used in plannihg learning experiences 

• for children. * ^ * * 




• In early^May, 1976, an interpretive pane.1 of \ individuals met 
in Kamloops to review the results of the reading assessment* 



* A s^paVate report on the psychometric p^roperties of the test will 
be'^available . ' 



Department p^ersonnel from the learning Assessment Branch conducted the 
review. The*. combined experience aftd knowledge of the panel members 
helped ensure t^iat^'their cc5fhments and recommendations would be relevant 



for 6,C. students. 



It is5inost imporJ^nt to note the several limitations of the , 
use ofiSuch a panel . Most important among these is the subjective 
nature o| the opinions presented , % Second is the lack of "^representa - 
tiveness of the ^roup . Third is the illusion of j>recision created 

assigning numerical values to upper and lower limits of perform- 
ance . For these reasons the comparison between actual 4nd desirable 
performance must be viewed with caution, since another Rroup of ^ 
, individuals jalaht^Jjgterpjret the.a^_d ata dif f^ ren^_ly_ ,_ 



A further point concerns the statistic used in reporting th^ 
results. Mean scores have been used and while they are a straight- 
forward and cle^r means of reporJting overall grdup performance, they 
conceal individual subject variability; This suggests that while, in 
general, students were seen as performing satisfactorily in reading, 
there are many ^tudents who are not capable lor reading at the expected 
level. as well as many who read above tihe expected level. These 
individual variations should not be* dismissed, V 

1, The panel, (;:ons'i-sting of nine experienced teachei^, a professor 
of re a ding education and a Par ent , were presented with the fd llowinR 
materials; . t 



a) a rationale for the Learning Assessment Programme^ 

b^ a paper outslining thd procedure to be used'in defining 
^ an **a96eptat>le/satisflpctory" range of student performance 
itr thcfYfear A heading objectives and domains 



tc) a booklet ("Composition the Year ^ Reading test'*) 

r eferencing each of th^ tes^ items to a speci fic 

^ objective and domain, ~ ^ ^ *~ 



V 



2* Panel ^embers were grouped irfto fiv0 pairs. Ea(;h pair contained 
a range of experience backgrounds: urban-rural; primary-intermediate; 
high*-low socio-economic, etc'. Each pair was asked to define a satisfactory 
or acceptable range of performance for each objective. This was done ' 
with. reference to; ^ 



a) the^i[;elative level of dif ficulty-of the test 
items ^^efere^ced' tg the objective 



b) the relative level of development: of children 

in the 5th month of Grade/TSear A. " , 

E^ch pair rev^iewed the test items and arrived at an acceptable 
range of perfoicmance for the objective.^ This range was compared with 



for Vhe objective. 
^r pa ir ^nd' a con se 



the ju dgemen*t of othfer pa iH ^nd' a con sensus range was developed by the 
entire panel. For example, foui;.test items, were used to measure the 
students' ability to identify^ th"e main idea in a paragraph or 'longer 
passage. Before seeing fin^^est results', the panel considered*.a 
hypothetical test consisiiln^.of U)0 test items similar to the four in ^ 
the test and then determinecf* the range of performance that they as 

* , I ' ; ^ ^ \ ^ 

teachers and members of the public would ^ find acceptable or- satisfactory. 

If a range of 75 to 80% cqrrect vas define'd as ^acceptable thi^ meant 

that a score of ^less than '75% would-be indicative of a weakness and the- 

teacheX would tfke corrective action with any student scoring less*than 

75, A score of above 80%,, on the other hand, would represent ^ definite 

\ \ 

strength in the skill area, 

T 

A, When the panel had reache^d consensus agreement on all of the 
objectives ■ in a particular domain, the actual student results were ' 
distributed and a comparison between the defined range of acceptable 
performance and actual^ student results was made* Where actual per- 
formance was lower than the acceptable range, it wastviewed as a , 
weakness that would benefit from further investigation and (jotrective 
action- Where the actual performance was higher t|ian that predicted 

By tfi^panelT" It ' wa s^vTewed as a^tTghgirhr^t^h^rrg^rtaalnfF ^ ^ 

fell T^ithin the panel's 4)redicted range, it was viwed as satisfactory 
or acceptable, - - ^ ' , ' ,j* 



REgULTS mp. INTERPRETATIVE COMMENTS 

Performance by Domain Areas ' ' 

For the purposes of, this assessment the 15 objectives of reading 
instruction at Grade/Level 4 identified in the Survey were grouped into 
three Domains; Word Identification, Comprehension of Prose Materiajls 
and Comprehension of Functional Materials^ 

DOMAIN 1 : Word Identification Word Identification skills aid the reader 
in recognising, or Identifying un!jnown words. They include ^sspciating . 
sounds with letters (phonics), pecognising high frequency words* and* 
word 'analysis procedures such as identifying root words. - 

A specific example of a word identification skill is a student'Ts' 
ability to use a coimnon phonic skill through a knowledge of vowel sounds, 
A test item delated to thia^skill Tequiredthe student to determine which 
one or a serips of words had a l^ong vowel sound. It Is important to note 
"that sinc$ 94% of the grade 4' population was tested, all scores presented 
in this chapter are Created as parameters. In other words, the scores 
appealing in the following tables are considered as true scores for the 
population of grade"4 stqdents in the province, 

^ , . . ' ■ * 1 

. Table 1 identifies each of the five objectives which formed tj^ 
l)aafis of assessment in this domain and presents the student' performa^ice 
on a provincial level. The bar graph in Fig, 1 indicates actual student 
performance while- the range of satisfactory performance is shown by a ^ox- 
The domain score represents an averaging of aJLl objective scores Hn the 
domain; no attempt' was made to determine the range of satisfactory per- 
formance. for the domain as a whole / ' . ^ 



« Johnson, IJaXel), r^^'HT^To^tclr-LlsT^Rees^^ 
Journal, -Vol, 72, October, 1971, pp-29^4. 



. GRADE/YEAR 4 REAIJING ASSESSMENT ■ \ : i 
PROVINCIAL 'RESULTS. FOR domain" I: WOIO) loiSNTIFICJiyiON* 

,N * 34,626 



Range of Acceptable 



Average Score Performahce as.Definedr 
(% correct)! Panel * 



Objective 



The student should.be able^ to use 
visual memory to recognize high frequency 



^ .; The student - should be able to use 
commoB phonic skills through a knowledge 
of* such ^^lements as 'rhyming words and 
sourtd-symbol relationships » * > ■ ' 

. ■ ^ ^ — ^ 

Objective U3 . 

T^he student should be able to > - ^ \ 
identify s^ch aids to structural ■ 
analysis as .pi^efixes, suf/ix6s and 
root words . , \ ^ ' - 



Objective 1,4 

The student should be able to use 
context to determine th« meaning of a 
word in a sentence. , 



Objective 1.5 



The student should be able to u^e 
a dictionary through a knowledge of 
alphabetical order, guide words^ efc. 



98.5 



(80-100) 



74.6 



61/0 



74.1 



• 56.9 



(6O-7I9) 



(60-76) 



(59-77) 



(59-76) 



'^Fot example: If the. range of accept£iible or Satisfactory performance is defined as 



— 70^84%,- iliis-«usgefrt* -efeat -an^is^tudent-whrcr'g cores iHS'S^ttiart 70Z 
correct should receive corrective^ assistance from the*teacher for 
this -skill area., A score of greater thfln 85% would be indicative 
-of a strength. / ' - 

4 ■ ■ 



Figure 1 
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grade/year a reading assessment 
domain i - word identification " 

H=34,626 



DOMAIN I - Word Identification 



Objectives 


(items) 


!• Visual memory 


12 


2* Phonics 


.5 


3, Structural analysis 


4 


4, Words in cpntext 

5, Dictionary skills 


. 4 
4 





AVERAGE SCORE 
i% co'rrect) 


— r 


0 25 


50 75 


100 



TYTTrrrr/rm 



) 



73.0 ■ 

98.'5 
74,6 
61. 0 
74 ;i 
'56.9 



* Brackets Indicate range of . acceptable/satisfarCtory performance as defined by panel.. 

* (This was determined In Advance of viewing a^ual test results.) " / 



Discussion; 



Domain It- Word Identification 



tin \\r ^ 



A weakness was noted in the area if dictionary skills (objective ^5) * In 
particular, students seem to be experiencing difficulties with diacritical 
markings and the use of guide wbrds. The Committee questioned the importance 
of ftlacritical Mkills but agreed that the use of guid^ words ought to receive 
more emphasis in the schools. The committee felt that while most students 
know many of the underlying sl^ills which are necessary- to use a dictionary 
effectively, the same students uiay be experiencing difficulty in transferring 
those^skills to a practical situation. , - 

\ Aside ft;om the weakness noted in dictionary skills, the committee^ 
.47as-pleas£d._with_tha_overdll performance in the domain of word identification. 



^ That is, in general, students appear to be acquiring a basic vocabulary; \ 
they are able to use common phonic skills; they understand parts of (^SrTsj 
they^appear to be able to determine the meafting c^f an i^known word in a ■ 
— aeaJtencfi^. _ . _ ^ ... , ^ 



DOMAin 2 : Comprehension of Prose Materia:l's - * ' 

)/ ■ ■ ' ■ ' 

For the purpose o^ thi^ assessment reading comprehension was 
divided into two groups of Comprehension skills? comprehension of 
prose materials and comprehension of functional materials^ All 
comprehension skills contribute to the student's ability to acquire 
meaning from fdeas conveyed in print. In this domain, the^ skills 
include reading for main ideas and for details^ indentifylng sequence 
and determining the purpose for reading - all in prose selections 
similar to those'^hlch T:^)Tf3^1:tirt"S"'3~~d€^?etopmen CaT:" r ea3Ing""prx^gr^Tnme 7 " 
A specific example of a comprehension skill^is k student's reading 
& one paragraph passage and then answering a question about the * matin 
ide^ of the paragraph, Table*^ aj^ ^^ig* 2 present the results of 
stude^nt performance on Domain 2 as^^par^with the performance 
ranges as defined by the interpretative panel. ^ 



Table 2 . . , ■ 
GRADE/YEAR A READING ASSESSMENT' - 



PR(3;VB}CIAL., RESULTS FOR DOMAIN 2: COMPREHENSION OF, PROSE MATERIALS 



N =• 34,626 

^ correct) 



Average 
\ Score 



Range pf AcceptabLe 
Performance as Defined ' 
by Panel 



Obi^ctive 2 



^ The student shotild be able*to 
identify the 'main ide$ of a paragrap(;i 
or longer passage. ^ . 

U 1: : : ^ 



ofe^ftct 




<61-78) 



ive 2.2 



.he. abJLa_t£i . 

identify and relate imp'ortant ' and 
supporting details. 



73.9 



(61-78) 



Objective 2.3 



The student should be ablfe to 
determine the sequence of events in 
a paragraph of -longer passage. 



(62-80) 



Objective Z.A^ ^ ■ , * - 

Th^ student should-be able to 
apply^ logical reasoning skills in the 
reading a paragraph or longer passage. 



70.2 



(56-76) 



Objective 2.5 



The student should be able to 
determine the purpose for reading a 
^paragraph or longer pa&saget . 



.61.2 



(56-76) 



4 
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Figure "2 
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GRADE/YEAR- 4 -READING ASSESSMENT . 

PROVINCIAL RESULTS BY DOMAIN AND O^ECTIVE ( 
- . ^ = 34,626 I \ ' 



, 25 



/AVERAGE SCORE ft 
(% correct)- * 

' ?0 ' ^ 75 



100 



DOMAIN* "2 Comprehension of / 
Prose Materials 



A 



Objectives 
"2T1 — Main idea 
1*1 Important details 
2, 3 ^equence ' ' 
2*4 Cagical reasoning 
2.*5 ,fifii4rpose" " 



(items) 



/ /-/ 



jr- 



<7 



1 



69-. 0 



73.9^ 
67.1 
70.2 
61.2 



Discus^ibn: ;* 

J ,' 



Domain 2\^ Ce.)nprehensiQn of Prose 'M^terlal^ 

The cbpniittee noted the overall j^erformance 'in thls^do^main i* Satisfactory 
and'^at.ft 'appears tl^at the typical studfent in British*^ Columbia ckn read and 
understand prose materials at an acceptable level of ^^oficien^:y, , Ov^ij^.>**en, 
students in^Eriti^h Columbfl ^re able to identity the main idea ^in" a paragraph; , 
they^arre able to relate important dej^ajlls 'in a- paragra^ph; they can determine 
^quence- of evenjis; they are abla^to apply l^rgica! reasot^rf^ skills. The- com- 
/nittee cautioned that while they are pleased jwith the average score q£ the'*t)ro- 
vince* this is not to suggest that every student is per'fojnning at an acceptable 

level. It was reconmiended that schools a nd Individua l teach ers continue to moni^ 

— — — — 1 — ■ "^^^'^ ^ 



' ' pot the progress of individual studehts. 



.1 



\ 



1 
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DOMAIN 3 Comprehension of Functional Materials, 



Tht second aspect of comprehension which waV^^amlned was that of * 
Comprehension of functional materials* Unlike the crassroom oriented materials 
in Domain 2, these materials were of a practical, utilitarian or functional - 
nature soich as might be found ^outsi<^ the classroom. Specific skills in this 
domain included reading of tables of contents, road signs, maps 4nd labels^ 
A specific example of a comprehension skill in this domain is examining a ^ 



road map and answering questions on distances and directions shoim on the 
map, ' ' * ■ . , ■ 



Table 3 and Figure 3 present the results of student performance on 



Domain 3 reIatiM| to acceptable performance in those skill areas. 



o -i 



Tatle 3 . . > 
\ ^GRADE/YEAk 4 READING'ASSESSMENT 

PROVINCIAL RESULTS FOR I^MAIN,3: COMPREHENSION OF FUNCTIONAL llATERIALS. 



N ^ 34,^26 



' Range of Acceptable 
Average Score Performance as Defined 
(% corre*ct) ' by Panel 



Objective 3.1 

The student should be able to ' 
locate information using such reference 
aides as tables of contents, titles, 
and classif ications* 



71.5 



(69-86)/^ 



The student shoufds^be able* to 
understand ,sign&. 



81.5 



(74^90) 



Objective 3.3 

. The student should be able to 
understand road map's. 



59.8 



(55-73) 



OblectJ^ve 3.4 

The student should bet able to 
understand product labels. 



V 



75.9 



(64-^0) 



Oblecfeive 3.5 

The student ^houldbe able to ' 
understand arithmetic story problems. 

\ L_ 



Figure 3 

GIIADe/YEAK a READXtJG ASSESSMENT 
•^.--We'VxNCIAL RESULTS BY DOMAIN AND OBJECTIVE 

N = 34^626 



DOMAIN 3 - Comprehension o£ 
Functional Materials 



777ZZZ7ZZ77 



t 

6bjectives , (items) 

3,1 Location of information ^ 
^3.2 S%ns ^ 
3*3 ^ .Road Maps 4 
3, A Product labels ' ^ 



3*5 Arithmetic stories 



TTTA 



20 



1 


AVERAGE SCOR^ 






' (% correct) 




0 


25 ' . 50 75 * 


■ 100 



-3 



70,8 



71.5 
81.5 
59.8 

65*5 



Discussion: 



' Doroaiu 3 - Comprehension of Functional Materials 

Once agair^ the overall performance in this domain was judged to be 
acceptable. That vLs, it appears that children at this age level*oan read and 
understand certain functional materials at an acceptable level of profirelency, - 
Locating information, understanding signs, road maps and product labels, under- 



staftding arithmetic problems are skills that 9 year old children appear, to' be 
' learning at an acceptable level of proficiency. > 



2o 
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PERFORMANCE BY STUDENT CHARACf ERISTICS ^ • ' ' 

. t:^ . ^- - ^ 

A number of variables relate to student performance In reading. 
These characteristics Include both perSbhal and situational factors^, . 
Student performanc'e will be analyzed and interpreted according to some of 
these characteristics. For the Grade/Y^r 4 assessment the 'variables were: 

.Kumtfer of Schools attended 
Number of hours of T,V. watched 
* A ^ Residence in Canacto 

native' Language * * 

examining the. rfesult? of student performance by these reporting 



Whi 




categories, it should be no£ed thap a perceived relationship between 
performance and a given characte^a^tic does not imply c^se and effect:. ^ 
For exali^le) if students Who h^^e ^tteifded a large number of schools 
score lower than those^who attended fewer schools, this djt^es not imply 

^ ■ * 7^ ' . 

thit \the mere transfer from School to^^chool causes student perfoti^ance , 
to be low. The lowered pei^9rtpan<^^^^Jfee due to conditions other than 
the one being^ examined, or through soniie. combination o/ relate^ factors,* 
Since 94 per cent ;Of the student pa^ulution was tested, it is important to 
r^all' that all mean scores presented her-e^ '^re considered as true means ^ 
for the -population. Table ^presents the basic V^'ta of' Che survey. 



SEX ' 



Sllgfitly more boys than girls - 17,622 (50.1%) "to 16,793 (49.9%) ^ 
participated in the study. Figures 4A, 4Bfr and 4C show student performance 
^according tp sex» ^ ' . . • * \ ^ 



Discussion: 



In almost alLskill areas measured the performance 
exceeded that of boys» Ihe only exceptions were in clictionary skills in 
the Word' Identlftration domain and in the Keadin^'of Functional Materials 
dofdain where boys scored higher on two of Che five objectives] These 



2c 



Table 4 

'\^IG DATA^ GRADE 4 ASSESSMENT 
Total' Number of Il,esp,ondetits N = 34,6*26 



Sex 



Age 



:S<;hools Attended 



Born in Canada? 



No. of Years in 



Canada 



Males 
Females 



7 

8^ 
9 

l(f 
11+ 



1 

2 
3 

4+ 



Yes 
No 



<1 
1 

■1: 

3+ 



Language other ^ 
t^ari EngltBh 
Before School? 

^^^^ ~ 

Only English 
S^olceri^ at Home? 



Read Another 
. LanRuage? - 



Do, You Watch T.V. 
\ 



No. of Houts of 
T.V, ■ 



Yes 
% 

Yes 
No 

'Yes 
.No 



17,622 
16>793 



10 
> 561 
27,558 
5,459 
787 



15,061 
9,824 
4,91^ 

'4,359 



29>242 
4 , 322 



400 
300 
627 
3,336 



Yes- ^ 7,480 

NcL ^ ' . 26,287 



21,370 
12,660 



3,849 
29,794 



32,449 
lv079 



50,9 
48\5 



. ,0' 
U6 
79,6 
15,8 
2,3 



43,5', 

28,4 

14,2 

12,6V 



84,5 
12,5 



1,2 
,9 
1,8 
9,6 



21.6 
75.9 



61,7 
36,6 



11, L 
86.0 



93.9 
3,1 



<1 


4;333 . 


12.5 


1- ' 


4,231 


12,2 


2 


, 5,936 


17.1 


3 


5,632 


16,3 


4+ 


12,786 


36,9 



r 



findings are'^iri keeping with results reported elsewhere where for- this 
age group, girls out-perform boys in reading skills, Reasons for these, 
dif f ereihces are not entirely clear. < 



} 



1 I -4 . ■ • 

See, tiir example: NAEP Newsletter , national Assessment of Educational 
• - Progress, VQL. VIII, October 1975. 
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FIGURE 4A 

READING PERFORMANCE AS A KUNCTION OF SEX^OF STUDENTS 



\ 



N(Boys) - 17*622 
N(Gltls) - 16.793 
Hldslng Data * 211 



Objective's 
- Ut Visual mepoty^ 



1*2 Fhonlcs 



1,3 Structural analysis 



1,4 Word's in onCext 



* K5 Dictionary skills 



DOMAIN 1 - Word Idcntlhclatlon Total B-C- 73, C 

Boys 70*5 
Glrl^ 75- e 



Total B*C* 9ft*5v 
Boys 98*] 
Girls ' 98.9 



Total B.C, 74*6, 
Boys 2t*i 
Girls 77, £ 



Total B*C* 61*C 
Boys 57 
Girls 64-^ 



Total B,C* 74, J 
Boys ^ 71 *( 
Girls 



76J 



Total B,"C, 56*1 
Boys , 540 
Girls 



60, 



AVERAGE SCORE 
(3£ correct) 

25 50 . 75 



100 



" j} ' FIGUttE 4C 

RBADHiG PERFOBMAlj^E AS A FUNCTION OF SEX OF STUDENTS 



^1 



DOMAIN 3 - CutDpreh^nslon of 
TuncttonaL Miiterlals 



Total B^C* 

Boys 

OivU 



70.8 
69*9 
71-7 



Objectives 

3^1 Locating Informacion 



Total BX* 
Boys 
* Girls 



71-5 
70*3 
72.9 



3>2 Signs 



Total B-C- 

Boys 

Girls 



81.5 
81.7 
81. 



' 1. 1 Road n>Af>q 



Total B.C. 59.8 
Boys 61.1 
Girls 58.6 



3.'t Product lJit^el<t 



Total B.C. 

Boys 

Girls 



75.9 
73.9 
78.2 



- 3.5 Arithmetic stories 



Total B.C. 

Boys 

Girts 



65.5 
-63.1 

68. r 



AVERAGE SCORE 
" (X correx:t> 

50 



75 



100 



NUMBER OF SCHOOLS ATTENDED 



There is a common belief amor^ teachers that frequent moves from- 
school to school or district'^to district adversely affect learning, - To 
determine*the relationship of this factor to reading performance, students 
were asked to indicate the number of scfi?)ols they had attended since they 
began Grade 1, Figure 5A shows the distribution of students according to 
the number of schools attended, Figures 5B, 5C and 5D. show student 
perforuiance according to mobility. 

Discussion! ^ ^ ' * 

f. 

Student performance decreased consistently with an increase in the 
number of schools Jlt^ded and 'presumably the number of communities in 
which students ha^fe I'i^ed^ finding bears out the experiences and 

opinions o£ teachers with re^rd to negative relationship between frequent 
moves and the quality of stiSent performance. However, caution should be 
used in interpreting these ^findings. It may not be the mere fact of ^ 



D&oving to another school tt^lt results in le'Ssened performance as much' as 
it could be various emotional and social factors associated with the 
move, or perhaps the instability of the family or even the family's, 
socio-economic status. What this finding suggests, therefore, is that 
children who move frequently should be given special consideration in 
a developmental reading programme because, for whatever-reason, they 
may perform at a lower level than their peers, 

A 

More than one-ha,lf of the studentS',in the, sample have changed 
schools in the first '3 grades, with over one-quarter attending three 
or more schools. This suggests that relatively larg^ numbers of 
children in our elementary schools will require special consideration 
because *of mobility related influences bearing upon th^^jj^ 



3^ 



-1. 



2^' 



N(l School) 
N(2 School) 
N(3 School) 
N(4' School) 



15,061 (44. U) % ' 
9,824 (28.8;S) /- 
. 4,914 (14. 4X) 
4,359 (12, 7X) 



Total = 34,159 
Missing Data = 467 




.Figure 5A - Number of Schools attended, 



FICURE 5B 

READING PERtXJRMANCE AS A FUNCTION OF NUMBER OF SCHOOLS ATTENDED 



N(l) • 15,061 

N(2) - 9.82* 

-NO) * 4,9U 

' N<^) » 4,359 

' NCml^sing) - 467 

DOfiAlN I - Word IdcnMfltaclon B.C, 73.0 



Objecclves 

KI Visual m^Qty 



1.2 Fhbnlcs 



1,3 Scructural analysis 



1,4 Words In context 



h5 DlcciQtiarv skills 



One 
Two 
Three 
Pour 



75,0, 
73.2 
71.7 
6af.O 



Tocal B«C, 

One 

Two 

Three 

Four 



98.5 
98,7 
98.6 
98.3 
97,7; 



Total B*C. 7^^6 

One 77a 

Two 75,0 

Three 72,3 

Four 68.6 



Total B.a 61.0 
One 



Two 

Three 

Four" 



^ 61.2 
59.8 
> 54.3 



Total B.C, 74.1* 



One 
Two 
Three 
Poux 



75,7 
74.3 
73.2 
70.1 



Total B.C. 56.9 



One 
Two 
Three 
Pour 



59.9 
57.2 
54,9 
49.5 



3.. 



25 



AVERAGE SCORE 
<Z correct) 

50 



75. 



100 



READING PERFOBMWtCE AS A FUHCTLOH OF NUMBER OF SOIOOUS ATffeHffiD ' 
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. DOMAIN 2 - Comprehension of Total B.C. 69.0 

Proae Matetlals t - Oti& /i,0 

iQo ■ 69 . 3 



- Objectli es f 
.2.1 Ma:n Ideas 



it 



2,2 Important details 



^ 2*3 Sequence 



,^ 2. A Logical reasoning 



< 



2.5 Purpose 



Three 
Four 



67.8 
63*7 



Total &.C* 72.8 

One 75*1 

Two 73*5 

Three 71.2 

Four 66 . 2 



Total,a.C. 73.? 
One 76.0 
TWO ^ 73.9 
TKree ' * 73.0 
Four 69.2 



Total B*C. 67.1 
One ' 69.3 
Ttftt 67,2 
Irhree 66,0 
Four . 62,1 



Total B.C^ 

One 

Two 

Three 

Fout 



7Q,2 
72.1 
70.5 
69.0 
65.6 





4 , 


Total ff*C. 


61.^ 


One 


63.3 


IWo 


61.7 


Three . 


59.7 


Four 


55.7 


3i [ 





AVERAGE SCORE 
(Z correct) 

50r - 75^ 




J- 



100 



\ 



READING PERfORMANCE AS A fIiHCT10« OF HUMBBK ^O^SCHOOL^ ""ATTENDED 



DOMAIN 3 - Coaprehensioti of 
: Fimctl<jftal Materials 



Objective ^ 
3.1 Locating InformdCl^n 



^3,3 Road maps 



Product labels 



3^5 Arithmetic stOTle.t 





70:8 


One I 






70-9 


'Thr€je 


69 







r 



■ / 



Total -fl C. 71-5 
One ^ / 73-6 



Two 



>72.l 
70.0 

65. a 



i 

T^tal BX,^BX.5 
One 83.3 
TWO - 81. 5 

Thiee BO. 5 

F^UT ' 77.9 



7 



Total B,C- 59,8 
tme 61.2 
TWO 59*9 1^ 

Ihiee 59 i ^ - 

Pout ^ '56-4 



Total jJ^C- 75,9 

One 78' 3 

Two ' 76-3 

Thiee 73:9 

Four 70. 7" 



-^jbtaX B.C. 65.5 
One ^ '^J68*2 
TWO ' 65.3 



ttree 
Four 



63.1 
60.^4 



\ 



AYEliACE SCORE 
(Z* correct) 

50 



75 



100 



SSL 



3^ 



1} 



■ ) 
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' ^ ' ■ ^' V 

HITMBER OF HOURS OF T,V> WATCHED ' 

i 

The effect of T*V. upon. reading has been generally believed to be 
negative. T*V. is considered to take the child away .from books - to reduce 
the amount of time he pratices reading, ^ well as to reduce his motivation 
to read*. To determine the relationship between performance on basic 
rAading ^^kllls and T.V. ^habits, studet^Sn were asked to indicate the aiiK>unt 
of time spent watching television ^the evening before the test was taken-^ 
Figure 6A presents the distribution of students in terms of the number of 
hours T*V. watched* Figures 6B, 6C |nd- 6D present the results* 

Discussion : 

The data reveals an interesting outcome regarding the relationship 
between hours of T*V. watched and performance on the test. There is 
generally an increase in perfonnanc^e in reading with an Increase in T.V. 
watched up to 2 hours^ per day, then /a slow decrease the A ot more 
hours per ^^ay category. However, at this highest category student 
performance" is still equal to or higher than performance In the No T,V* 
category. The act of watching T'^V* does not appear to Interfere with 
development of reading skills. This result may be due to the increase^Jy^ 
interests generated by T^V* and subsequent reading about these interests* 
Or, this effect may come about as a result of a broadened ihfOTinational 
and llnguistic'basis developed by the child as a result of watching T*V, ^ 
Also, T.V, may not contribute directly to the noted increase in reading 
performapce , For example, children who have time to watch T,V* may also 
have much time for rea^ng. Because of the somewhat unexpected but . 
highly definite ^pattern, [the relationship between T, V, and skill develop- 
ment in reading and other language areas might bear much examination. 

Distribution of time spent watoliing T*V* is also notworthy. Over 50% 
of the Grade A students watch 3 or more hours bf T*V. daily, which is about 
1/2 of the time spent in school* Only a very small proportion watch no T.V» 
Because' of this kind of time usage, much more should be known about the effect 
of T.V* upon students* intellectual and skill development and the ways in which 
this medium could'be best employ^ for educational purposes. 
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N(No T,VO 
N(< 1 hr,) 
N< 1 hr.) 
•H( 2 hr,) 
N( 3 hr,) 
■N( 4 hr,) ' 



Total . 33,097 
Missing Data 1,529 




1,079 (3.3%) 
4,207 

4,107 {MAX 
5,778 (17.5% 
5,491 ^16.6% 
12,435 



^ Figure 6A - Numjjer of. Hours of LV.** Watched 



.FIGURE 6B ^ * 

READING PER^RHAHCE AS A FUNCTIOH OF'HOUhS OF T.V, WATCHED 
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H2} 



. 1,079 
4,207 

778 



data 



- 5,^91 
•12,435 

- i,529 



DOMAIN 1 - Word Identlflmlon 



Objectives 

1 * 1 Visual laenory 



S 



1.2 Phonics 



1*3 Stuctural fln^^lvftlj; 



l.^ (fords la coacext 



1*5' dictionary skills 





/3« U 


nO 1 * V p ' 


/I - H 






1 Hr.i, 


74,8 


2 Hr. 


75-2 


3 Hr. 


74-2 


4 Hr. + 


71.3 






Total B.C- 


98-5 


Ho T.V, 


97.4 


<1 Hr. 


98.5 


1 Hr. 


98.6 


2 Hr* 


98.9 


'3 Hr. 


98.7 


4 Hr. + ^-^8.5 


Total B.C- 


74.6 


Uo T.V, 


72.6 


^1 Hr. ' 


76.6 


IrHr. 


76,5 


2 Hr. 


77.6 


3 Hr, 


76.4 


4 nr. -I- 


72.3 


Total B-C. 


6l.,0 


Ho T.V. 


59.3 


< 1 Hr. 


62 .-7 


1 Hr. * 


63.5 


2^r. 


64.0 


3 Hr. 


62.2 


4 Hr. + 


59.0 


Tocal BX* 


74.1 


ITo T.V. ^ 


72.1 


\ l^r. 


75.0 


1 Kr. 


76.5 


2 Hr^ 


7?.9 


3 Hr. 


75.2 


4 «r. 


72-6 



Total B 
Ho T.V. 
<1 Hr- 

1 Hr. 

2 Hr. 

3 Hr. 

4 Hr. + 



56.9 
55.7 
58.6 
59.1 
59.8 
58.6 
7 



25 



AVEMCE SCOlU; 
' (t correct) 

* . . 50 



7^ 



100 



< ncuRE 6C : 

READING PERFORMANCE AS A FUNaiOH OF HOURS OP T.V. WcHED 
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^ ^ Objectives 

• 2T1 Main Idead 



"^2,2 Import^ details 



• Sequence 



^ l^k Logical reasoning 



V 



' -» 2.5 Purpose 



0 



V 

25 



AVKRACE SCORE 
(X correct) 



Total B,C- 
Mo T*V/ 
'<1 ifr* 

2 Hr. 

3 Hr* 

4 Hr* + 



Total 
Mo T.V. 
< 1 Hr. 

1 Hr* 

2 Hr* 
,3.Hr* 

4 Hr* + 



Total B,C, 
Mo t;v. 
^1 Hr. 

1 Hr* 

2 Hr. 

3 Hr* 

4 Hr^ + 



69.0 
67,2 
70*7 
71.3 
71*7 
70,3 
66*8 



72 



71 
74.8 
76.5 
74*1 
70*0 



73.9 
72.3 
75,6 
76*1 
76*1 
75*3 
71*9- 



Total B,C* 67,1 



Mo T*V, 

1 Hr, 

2 Hr* 
>lir* 

4 Hr* + 



ToCal 
Ho T,V. 
<1 Hr, 

1 Hr, 

2 Hr* 

3 Hr, 

4 Hr* + 



E,G* 



65,2 
67f9 
69*7 
69*6. 
68*6 
65,2 



70,2 
68*5 
71*8 
72*5 
72,7 
70*9 
6€^4 



75 



Total E, 
Mo T,V. 
<1 Hr* 

1 Hr, 

2 Hr, 

3 Hr, 

4 Hr* + 

■iif- 



c. 



61*2 
59*2 
62*4 
63*7 
63*9 
62.8 
59.0 



0 



^^^^^ 



FIGURE 6D 
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READING PERFOKMAMCE AS A FUNaiOK OF HOURS OF T.V. WATCHED 



DOMAIN 3 " C(Mnprelienslon ot 
Functional Materials 



^ Objectives * 
V 3^1 Located information 



" 3.2 Signs 



3, "3 Road [naps 



3*'^ Product la**ela 



* t 



i 

3^*S Arithmetic st(>rles 



\ 



Total B* 
No T.V. 
<1 Hr. 
■ l^r, 

2 Hr, 

3 Hr, 
4,Hr, + 



1 

,4>tdl B. 

f^l Hr. 
l.Hr, 
■*2 Hr, 
atcHr. 
Hr. + 



Total 
Ho T.V- 
<1 Hr. 

1 Hr. 

2 Hr, 
'3 Hr, 

+ 



B.C. 



TO. 6 
70.1 
7?. 3 
>3M 
72,8 
71,8 
69a 



71.5 
72.2 
72.9 
73.6 
73.3 
72,1 

69. a 



81.5 
76,9 
83.0 
83.0. 
83.3 
fll,e 
80,7 



Total B,C. 
iCo:,T.V, , 
< 1 Hr. 

1 Hr, 

2 Hr, 

3 Hr, 
• 4 Hr,-rfii 



59.8 
61.5 
60.7 
62.4 
61.2 

58.0 



Total B.C. 75.9 
74.1 
78,0 
8,6 
3 

77.4 
73.9 




Total B.C. 
Ko. T.V, 
<1 Hr. 

1 Hr, 

2 Hr, 

3 Hr, 

4 Hr. + 



65. 
65. 
67. 



68.0 
68.2 
66,7 
63,5 



41 



AVERAGE SCORE 
' {% correct) 



25 



100 



0^ 



RESIDENCE IN CANADA AND LAHGUAGE SPOKEN 
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\ 

language. Figures 7B, 7C and 7D present the findings* 



Figure 7A presents the distribut4.on of students by residence and 

J 



Dificussioif : > 

Noticeable shifts in performance accompanied changes in variables 
concerned witH place of "birth and language spoken' at homQ* Students born 
in Canada who l|^d not speak another language before going to school and 
who speak 6nly English at home showed the highest performance, exceeding 
significantly in all cases the average, performance in thfe province," Their 
scores were closely followed by the ^ores of jthose students not born in 
* Canada '^ut'who speak only. English at home, Jusrt below tfiese students in 
performance were those who^ were born in Canada, spoke anott^eMla;iguage 
before going to school aAd where English is not the only languag^Qioken 
at homfe* 

Students i^ot l>orn in Canada who were able to speak another language 
,before ^going to School and who speak another language besides English at 
*hoTite, on the whole, scored significantly lower t;^han the average for the 

protrince ^However, the longer the students have resided in- the country, 
xt?§ closer their scores were to 'th'e provincial ai^erage. For these students 

the ability to read another language does not appear to be associated with 

higher reading performance* 

These results suggest, as we might expect, that the ability to read 

English is associated with the kind and extent of experfenceTwith English 

as a spoken language and the length of* residence ^.n this counbn^ Other - , 

factors such as self-esteem and socio-economic variables associated ^ith place 

of birth and use of^ English in the home may also affect reading performance. 

^ . _ ^ ^ , . 

It does appear, however, that children most ^familiar with the English language 

and Catiadian customs are the most proficient readers. . For^ this^^reason. 
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1 



increased attention and assistance should be provided to newly-arrived 
immigrant children whose reading educaticiti needs are great. 

In the distribution of^ students by residence and language about 
53% (Group G) of the students were born in Cartada, did not speak another 

language before going to school and speBkT;;pnly English at home. It is 

I ^ < 

important to note that about 16% (Group A & Group F) were able to speak 
another language before school and come from homes where English*is not 
the only language spokerf* ^ 



I 
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Figure 7A 



R^IDEKCE IN CANADA 
AND LANGUAGE SPOKEN 




N(A) 



N(B) 
N(C) 
N(D) 
N(E) 



N(F) 
N(G) 

K(H) ■> 
Others 

Total" 
"Invalid 



1,763 i5A%) 



206 
, 277 
1,237 



Subset of 
A 



7^ 



3,582 (11,0%) 
17,183 (52,8%) 
1,491 '(4',6X) 
8,541 (26,2%) 



32,560 
2,066 



A ' LEGEND 

A - Not born in Canada C 

- Able to speak another language before school 

- English not the only latfguage spoken at home 

B - as in A but 1 ^ear or less in Canada 
C - a^ in A but abou^^2^years in Canada ^ 
D - as in A bj^ 3 or more years in Canada 
E - as in.A^ut also able to read another language 

; 

F - Born In Canada ^ >^ 

-'spoke another language before going to school 
English not the only language spoken ^at hSRe 

Bort^rifi Canada 

^ - Did not speak another language before going to school 

- 'Only English spoken ^t home /-}^ 

H - Not born in Canada ^ 

- Did not speak another language before going to school 
Only English spoken at home 
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25 



AVERACE SCOKE 
(X corrccc) 

50 



7Si 



100 



DOMAIH I - Word Identification 



— Object ivies 



*- Phonics 



^ 1,3 Structural analysis 



Words in context 



Oictionary skills 



} 



Total B*C^ 
A 

B ' * 

C 

0 

E 

F 

G 

H 



local B*jC^ 
A 

C 

E « 
F 

G 
H 



Total BX. 
A 

11 ; 

c 

0 

E 

F - 

G 

H 



Total B. 

A 

B 

C 

0 

E 

F 

G 

U 



Total BX^ 

A 

B 

C 

B 

E 

F 

G 

H 




73.0 
6B^6 
56.2 

71.7 
68.1 
72.7 
74,9 
73.8 



98.5 
97,4 
9^.3 
96.6 
98.2 
97.2 
98*4 
98*9 
98.6 



74,6 
v64.7 
^2,7 
56.1 
70.9 
62.5 
73,^ 
77.5* 
75.1 



61.0 
57,8 
41.0 
55,-$ 
61,6 
57,1 
61,2 
63.3 
61.0 



74.1 
70.5 
60.7 
67,9 



73. 
69, 
73. 
75. 
76. 



56,9 
52.4 
42,2 
50^9 
54.9 
53,8 
57.0 
59.5 
58.0 



± 
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RESIDENCE m CAKAI/A 



JOMAIN 2 - Comprehension of 
Prose Hate rials 



Objectives 

2.1 fialn ideas 



a. 2 Important details 



2. 3 Sequence 



~ 2*^ Logical reasoning 



'2*5 Purpose 



7 



7 C 

D LANGUAGE SPOKEN 
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Total 

A 

B 

C 

D 

B 

P 

G 

H 



69.0 
63.8 
52 
61 
66, 
62 
66 
71 
71 



Tdtal 


B.C. 


72.8 


A . 




66*7 


B 




51.9 


C 




65.2 


J) 




70.3 


^* 




64.8 


P 




68.9 


G 




76.2 


'H 




75.1 


Total 




73.9 


A 




71.7 


B 




61.7 


C 




69.0 


D 




74.6 


E 




70.4 






72.6 






76.0 


H 




75.0 








Total 


B.C. 


67a 


A . 




60.2 


B 




47.6 


C 




58.6 


t> 




63.1 



E 
F 
G 
H 



Total B.C. 
A 

B ^ - 
C 
D 
£ 

G 
It 



Total B.C. 

B 
C 

& 

E 

P ^ 
G ^ 
It 



56.6 
\64.7 
0.3 
9.6 



7d;,2 
64\6 
53J,6 
61^ 
67.5 
6^4 
68.4 
72.7 
71.9^ 



61.2 
55.8 
46.1 
54.9 
57.6 
54j9 
56/6 
63^5 
64.1 



AVERAGE SCORE 
(2 correct) 

50 



'75 



too 
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DOMAIN 3 ' Coittprehenalon of 
Functional Materials 



Objectives 

3.1 Loctitloti of Information 



3.2 Signs 



Total 


B.C. 


70,$ 


A 




66.2 


B 






C 






D 




6$. 7 


E 




66.0 


F 




69.2 


C » 




73-3 


H 




72.6 


* TOntal 


B.C. 


71.5 


1 




69»5 


n 

p 




58.7 


c * 




66.2 


D 




72.6 


E 




70.^ 


f' 




70.1 


6 




73-$ 






72.7 


Total 


B.C- 


$1..5 


A 




76.4 


B 




71.^ 


C 




72.^ 






7$-6 


E 


s 


76,5 


F 




$0.0 


G 




$3.6 


H 




$3.5 



3.3 Road maps 



J 



, 3.4 Product labels 



Total B.C. 

A 

B 

C 

D 

E 

F 

6 

U 



Total B.C. 

A 

B 

C 

D 

F 

6 
H 



- 3.5 ArlthBK^clc stories 



Total 

A 

B 

C 

D 

E 

F 

6 

H 



t.C. 



59. S 
54.5 
46,6 
54.2- 
56.3 
54.1 
57,5 
62.1 
61,6 



75.9 
69.6 
53.9 
6$. 6 
73.3 
69.0 
74.1 
79.0 
77.^ 



65.5 
60.9 
50.0 
63.0 
>63.0 
59,9 
64.3 
6$. 3 
67.6 



25 



AVERAGE SCORE 
<Jt corrocO 
50 



75 



100 



Legendt Same bs for 7B 
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READItlS PERFORMAHCE AS Y FUHCTIOM OF AGE 

To determine how the variable of age affects performance in reading,**" 
students' ages were recorded and set against their scores on the test. 
Figure 8A presents the siudent .distribution according to age. Figures 8B, 
and dD present the findinfgs. 



Discussion; 



The greatest majority^ of students ^ere in the nine year old category. 
However, this was not the highest performing group. Those relatively few^ 
students in the under nine group exceeded the performance of all ot;h^p 
students at this level while those over nine were dramatically lower ^hn^ 
their scores in all areas tested. 

This seeming inconsist^ency may be due to personal and educational 
characteristics of the students. The youngest students (approximately 1,7% 
of the total sample) may be the few precocious children who are occasionally 
admitted ^o Grade 1 early, while the over nine students (approximately 
of the tital) inay include students who have learning difficulties and are 
repeating thet-^ade,^ Because of the very small numbers involved in the 
lender nine group, their performance should be interpreted with caution. 

Performance in reading appears to be related to the age of the 
student with younger students outperforming Qlder ones. 



NK9) 

NC9) 

N09)' 

Total 
Missing 



571 (1.7%) 
22,558 t80.1%) 
6,246 (18.2%) 



34,375 
' 251 




> — ' 



Figure 8A - Distribution by Age 
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.FIGURE 

READING PEEFOHHASeE AS A H^CTlON OF AGE 



A5 



HC<9) - 571 , 
^ HC9) ■ 27,556 

HC>9) ■ 6,i^6 * 
HCalsslng) * 251 * 
DOMAIN 1 - Word Identification Total B.C. 73.0 

<9 Yrs. ■ 77.2 
9'Yrs> / 1 75.3 
^>9 Trs.^ ^^^5 



AVERAGE SCOKE* 
i% correct) 

25 50 . 75 



Objectives ^ ^ 
1.1 Vlsu^ (ueinory 



Total B.C. 
< 9 Yrs. 
9 Yrs. 
>9 Yrs, 



96.5 
.96.6 
98.9 
96.8 



1.2 Phonics t 



Total B.C. 
<9 T*s. 
9 Vrs. 
>9 Vrs. 



74.6 
82.0 
78^2 
56.4 



1.3 ^Structural analysis 



Total If.C. 
'<9 Vrs. 
^9 Yrs.^ 
7^9 Yrs. 



61.0 
.65.1 
63.6 
46.8 



K4 Words In context 



, r Total B.^. " 74.1 

< >9UVi;s'. 64.6 



1.5 Dictionary skills 




100 



\ 
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DOMAIN 2 - Comprehension of 
Prose Materials 



— Ot^ectives 

2 A H^in idea 



2.2 ImDortant details 



2*3 ^Sequence 



lA Logical reasontng 



2*5 Purpose, 



Total B.C. 
<9 Yrs. 
9 Yts. 
>9 Yrs* 



Total B.C. 
<9 Yrs. 
9 Yrs. 
>9 Yrs. 



Total B. 
<9 Yrs. 
^9 Yrs* 
^9 Yrs. 



0 



Total B^C* 
^9 Yrs. 
9 Yrs* 
> 5 Xrs. 



Total B*C. 
<9 Yrs. 
9 Yrs. 
>9 Yrs* 



69.0 
74.8 
71.6 
57.3 



72.8 
77.6 
76.0 
58.8 



Total B.C. 
<9 Yrs*. 
9 Yrs. 
>^Yrs, 



73. 
79. 
76. 
63. 



67.1 

69.8 

55.2 



70.2 
75.7 
72. ^ 
58.7 



61.2 
67.9 
63.8 
49.8 



25 



EKAGS^SCOJtE 
I correct) 

50 



75 



100 



FIGURE eD 

KEADIKC PERFORMANCE AS A FUNCTIOW OF ACE 
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DOMAIN 3 - Compreh tension of 
Functional Materials 



Objectives 

3^1 Locating infonaacion 



3-2 Signs ^ 



3^3 Road jnaps 



3.4 Froducr labels 



3.5 Arithmetic stories 



<9 Yrs. 
9 Yrs. . 
>9 Yrs. 



Total B.C. 
<9 Yrs. 
9 Yre. 
>9 Yrs, 



Total B.C. 
<9 Yrs- 
9 Yrs. 
>9 Yrs. 



Total B.C. 
<9 Yrs. 
^9 Yra. 
?^9 Yrs. 



Total B.C. 
<'9 Yrs. 
9 Yrs. 
>9 Yrs. 



Total B.C. 
<9 Yrs. 
9 Yrs. 
^9 Yra, 



25 



AVKRACE SCORE 
(Z correct) 

50 



75 



70.8 
75,9 
73.2 
59.7 



71.5 
76.0 
74.2 
59'.7 



81.5 
85 
83 

73>0 



i 



59.8 
66.3 
61.5 
52.2 



75.9 
80.4 
79.3 
61,0 



65.5 
71.6 
68.4 
52.6 



100 



SUMMARY 

Aside from the problem noted In the use of dictionary skillSj the 
review panel felt t^at the British Columbia Grade 4 student population is 
performing at a satisfactory level in Reading as measured by the test and \ 
defined by the panel, * ^ 

All student characteristics identified for this assessment Appeared 
to be related to variations in student performance^ largely along expected 
and traditional lines. In summaryj the findings are: 

- girls outperform boys * | ' ^ — * 

V 

the more schools attended the lower the readings 
performance. ' > • 

* " , r ^ ' ^ 

~ the more t.V, watched^ up to 2 hours » the better ~^ 
^ the rea'dlng performance - from 2 to 4 hours* 
performance drops but at 4 houJs ^patches or 
exceeds performance in the No T.V,* category^ 

- N^/ETve born Canadians score higher than non , 

natives ^, * - ' 

- Solely English speakers score higher than — 
non-English speakei;^. 

- Younger students (9 and under)- out-perform 
older (over 9) students, ^ ^ 

(It Is important to reiterate that a -perceived 
^ - relationship between Performance and a given 

characteristic does nSiimply cause and effect^ 

since conditions other tHaft those Identified * ^ j 

may cause the perf ormance^^ v^arlatlons * ) 

The mt>s t unexpected result was the apparent relationship between T.V, 
and readings with all other findings generally coftflrming previous results 
such as In National Asselsment of Educational Progress* It would appear that 
certain experiences or circumstances connected with T*V* ha^e a beneficial 
effect on skill develbpment in reading. More investigation of this relation- 
ship is needed* The other findings reveal the special needs of children 
in special circumstances such as high mobility or non-English speaking 
categories- Appropriate curriculum decisions mus^ be made '^f or these 
special cases* « 
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Teachers at all levels^ Gr* 3 and 7^ generally agreed on the 
importance of reading goals as discussed in parts of the Main Report^*' 
considering all worthy of inclusion in a developmental reading pro^amme^ 
The most important goal of an ideal- programme a^: the Grade. 1 and 3 levels , 
was **USB3- Phonics*^ while Grade 7 teachers' Tdentified Vl'0<=ates Information" 
as the most important^ This agreement appears to have resulted in an i 
effective programme of students at the Grade/Year 4 level was judged by a 
review panel to be adequate in all but one area (dictionary skills)^ This 
deficiency may be a result of the relative newness of this skill area in 
the ^experience of Grade/Year 4 students. ; 



^ The fact of adequate performance by the "typical" student does not^^ 

mean that all students at this level in a]{l parts of tfie province are 
perxiorming satisfactorily. There are many students who are not capable of 
performing reading tasks at their grade l^vel and these must be identified 
and aidied to reach their individual potentials. These results do^ however^ 
indicate that in terms of the *agreed-upon goals of instruction^ in reading 
and on the l^asis of the performance assessment carried aut» students at 
the Grade/Year 4 level in B.C« are on the wh^^^gble to tead satisfactorily. 
TeacherSj therefore^ appear to be meeting curriculum goals in reading 

instruction. , 

-a 

Iiiformation from the section of the survey dealing with instructional 
* practices reveals that teachers desire more ^g^cise guidelines for their 
reading twrogrammes. These guidelines might nelp teachers me(*t local and * 
individual needs of children even better "^han is now the case. In addi^ion^ 
^ teachers favour a wide r^nge of instructional resources. The provision %f . 
desired and appropriate resources wou?d also server fa improve insferuotion 
in all respects and might lead to' student performance; jg/hich exceeds general 
expectations. Even though performance in reading f6 generally satisfactory^ 
teachers evince a low regard for teacher preparation programmes In reading. 
Improved programmes should^ once more^ lead to better instruction. , Finally* 
as noted in th^^ ^port Dealing with. Instructional Practices ,_ Chaj^ter >»^a 
^ ' concerted atta'ck -by^educators at all levels upon the .problem areas in the 




Report Dealing with Goals , Learning ^SsSSsment Programme* 
Department of Education, Victoria, B/C, 1976, 



0\ 



a 1 



implemen^tion of reading prograinmes such as the^irdevelopment of an appropriate 
rea'iding curriculum, the improvetnent of reading in content fields and the 
preparation o^ ^s\^itable materials sh*buld also produce positive effects in student 



SI 

INTERPRETATIONS AND IMPLICATIONS 

I ^ • * f * / 

Based oh its review pf ^the Reading T^st results/ arid on related 
discussion on reading ^Instruction ' in general, th^ rea.di*ig review-panel' 
arrived at certain interpretations and implications. The observations 
and comments from^panel members are supported by findings and' conclusions 
of the Survey team presented iij the Parts 1 and 2 of tiie Main Report and 
are also reported here. 4^11 observations are of concern to educators 
at various levels^ Thes'e include 'curriculum development p^^wqnnel, , 
teacher educators* the professional oi;gar)i^at^.on and local district, 
personnel. ^^n^^ 

t ' • • . - 

A+ General Issues ' . " , ^ * 



Since skills in reading are developed and measured on the bas is ^ 
of precise instructional goals> Umguage Aipts objeatives should js>e 

mi4i^-^^^^e^lop^d-and-&equer wad throug h tho- ^p^id^-at-the-^p^xi^imxial. 

level. A bank of test item aould be available to assess these 
^jeatives. 

Due ta the relatively restricted view of the scope of the reading 
programme as seen in the '^Report Deating with Goals" and the reading 
test* the scope of objectives should be broadened to include such 



aspects as aritiaal reading and functional application. 

/ . ' ■ ' ■ . ^ ' . • . ' ' ' 

3. Beeause of the continuing difficulties as seen by teachers and ^ , 
curriculum developers of imposing ^n appropriate sequenc6^\ipon the^ 
development' of reading skills* <^triculim\ objectives should be 
leased on realistic knoioledge of children's abilities dnd needs 
(e.g* do Year 4 children need skill in diacritical marking in 

^ diatiprtary usage?) ^ ^ 

4, In that teachers perceived university courses in reading methodolo^ 

to be in need of reexamirta€^ion and in that teachers appeared to view the 
reading programme 'in somewhat restricted or limit&l terms with respect 
to scope of objectives J 

(a) . the balayhe of theory^jmd practice in reading education programmes 
should be examined. Faculties of Education Should ensure that all 

■ ; . : ^ ■ ■ 

5o ■ 
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' future tectohers^^ particularly elementary teachers, are trairied 
in both theory and practice of developmental reading^ 
(b) assistance should he given to school districts and schools in 

^ the developrnent of effective professional development programmes 
* . with an emphasis on a) Qpals clarification and b) Objective^ 
development and c^ fonm^latton of appropriate instructional 
practices and assessment procedures. 

* 4 

Considering that teachers in the questionnaire expressed need for more 

varied, and appropriate materials and the specific nature of skill ^ 

/ ' 

development ' in reading at the elementary l%velj ^ 

(a) ^simple, basic, objective-referenced pratice materials 

should be developed at the provincial/districzlevels. 

(b) provision 'should be made for manipulative ^r non-text 
materials (e.g. materials to develop mapping skills)\ 



(c) <i..-r€eouree book for reading'^atlbfie^'etem^ " ^ ^ 

should be developed at the. provincial level to con^ 

^ ^ solidate individual teacher materials based on a) 
objectives; b) readability; and c) interest* 

Because children's, reading per;f ormance at the-Grade/Vear A level is 
adequate and since there has been the use of a broadening range of 
instructional prati^es (in<l4,viduali2ation, language experience, etc) j 

innovai^ons in reading instruction should be encouraged^ based on an 
essential core of learning/ ^als * * J 

In that a number of student characteristics identified in thjis report 
are indicative of spe/iial needs'of children; / 

a) teachers shouldd^lccn skill and concept development .in 
\ riding to proviiie for an appropriat^e sequence and 

, \ degree of learning for ^11^ * < ^ ^ , 

b) ' students in the cat<egories' identified should receive ^ * ^ 
. special attention in terms of instructionat and material 

* matters, as suggested in this report, 

c) ' school staffs shouljd discuss, year by year and group by 

• / group expectations so that appropriate performance is . 

required of all students. 5V * / * ' 
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Since.student variables appear to affect student performance, 

relevant , in forma ti an and suggestions for menbers of the oormunity 
designed to further development ^of reading and other language 
skills should be made available through schools and other 
appropiate dhannels* » 



B, Research; Questions for Further Study ' ^ 

1* Due to the important nature of the problems raised in the course 
of the reading assessment, and identified by the review panel, the 
following issuQ^ should be address^ea: 



a) What is the optinuAm time for introducing specific skills 
or applicqtions (e.g. dictionary usage)? 



b) What is the provincial profile in terms ^ of hoD many 
students-moored at^-^oh-pe-raenti-l^Z : 



c) Do children readily need specific^ structured skilZ 

^ development' (e.g. phonics) in order to begin reading? 
How much emphasis needs to be placed on dedoding? 

b 

d) Is th^re a paper and pencil method of validly measuring . % 
higher level reading and thinking skills? 

e) Can a future reading assessment obtain valifi information 
correlG^y^ p^il attitudes toward reading ^ith pupil skills 

in reading? ' * " > 



-4 



f) Ithat instructional practices provide op^j^at ski^l 
development in readings 
Ja) an Qverall basis? 



(b) - in terms of specific student needs? 



g) What instructional materials provide optimlf skill 
deM&lapn^nt on reading: 

(a) on an overall basis? ■ 

(b) in terms of specific student needs? 



h) 



i) 



What ie the sequence of skill development in reading: 

(d) at the primary level? 

(b) aij the intermediate level? 

What oorreotipe and remedial practices are most effective 
in: what oases of reading difficulty? 
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j) What form and sequence of teacher ^e<&miion activities ^ 
develop optimum teacher' knowledge of and skill with the ■ 
theory and practice of "reading instruction?.^ 

2, In that the stt»dent characteristics identified in this study appear to be 
related to variations in student performance, further investigation 
should he undertaken to discover whether a cause and effect relationship 
extsts. 



3. 



4. 



Due to the apparently positive nature of th e ^i jfe nt:SE 1 ed'"r elatibrishi p 
between T^V, and reading, further, investigation of the .causal effects 
of T*V* upon readingl and ways of using this medium for skill develop* 
ment in reading^ should be undertaken immediately^ 



\ ^ • 

: OwrTtudent 



Because ^tlw^Ttudent chatacteristics identified in the present study^ 
appear to be relatfed^^o variations in student perfonnancet investi- 
I gajtipn should be undertaker^^to detei^ne if and hoto these characterispias 
work together to affect performance. \ ' ^ 



5. Due to 'the potentially wid^ range of personal and sdfial variables 

affecting 'student performance, empirical r^sear^h should be under-^/' — ^ 
.taken to determine the nature and effecp of other vai\fables affScijing / 



reading i>erformance. 
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INTRODUCTION, 



This chapter deals with thfe results of the writing assessmeift 
conducted in B* C* secondary schoold during January 1976* A total of 
1870 Grade 8 students in 76 English 8 classes and 1826 Grade 12 students 
in 7A English 12 classes were surveyed, the sample drawn at randon from 
throughout the province* "Assessment Procedures and Problems" details 
the methods used in designing ai^ administering the test* 



The next two sections, "Overall Results" and ^'Performance by 
Student Characteristics'^, provide the results of the marking in tabular 
form with brief discussion^* The second of these sections concerns the 
attempt to obtain results according to various aspects of student back^ 
grounds, such as age, sex, language background and telev^^sidn viewing 



T^abTEs"; "TeacBer Methods, Materials ind Backgrounds** draws on material 
from other p^rts of the LANGUAGE^; B*_. C* project in order to explore 
possible 'relationships between what teachers belj.eve they are oj: should 
be doing in the classroom and what the students achieved in their writing 
sample* ^Finally, ,the '*Summary and Conclusions** and "Implications and 
Recommendations*' sections examine the points raised by the preceding 
material and offer specific recommendations concerning the teaching of 
composition in the secondary schools, ' / ' 



Three appendices contain the instructions to students and teachers, 
the instructions for marlJers, and the marking results in terms of their 
statistical reliability. 



ASSESSMENT PROCEDURES AND PROBLEMS 



^ Development of the Survey > Considerable tim^ was spent br^ both the 
Survey Team and the Management Committee in trying to design a test that 
would accurat!^ly assess basic writing skills at grades 8 and 12. A 

composition 'several paragraphs in length was re<iuired, one that would 

t' 

allow for: ' ' - 

' / . • • ■ ' 

1) th| vali^ifend reliable measurement of a representative - 
sample of student writing at both the grade eight -and 
twe]^ levels; ^„r „-r 

2') the measurement of tive specific skill areas: idea * 
generation, organization, sentence usage, vocabulary, 
, and mechanics ; 

3) the use of an expository mode that would reveal the 



s tudepts* abiirEieTTo" amplJJS^ explain and^^fe^fsofTTrT 
. ways t ha tr would be^measureable; and 
4) the use of a single topic to allow for comparisons 
to be drawn within and between the two groups* 



It was agreed that the topic must be broad fnough to allow students to 
develqp their own ideas, but within the framework of a single area *so that 
the general '<iualit;y of ideas about ^he topic could be determined^ Two 
topics and various methods of administration were pi?e-tested in four 
^condary classes in Saanich and Castlegar, then later in four classes 
in Saanich, Burnaby and Richmond^ As a result of teacher ^comments and 
stJdent papers from these two pilot studies, the final topic and method 
were determined^ , / % ' v 



i 
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Administration of the Survey . A random sample^ 'of almost 3700 students 
(1870 in Grade 8, 1826 intErad^e 12) was drawn, from 76 English 8 and 74 
English 12^classes from across the province. A booklet, containing the topic, 
paper for writing, and an information sheet was provided for each student 
whose anonymity, however, was presferved.\ In addition, a set of instructions 
and a reguest for comments about the assessment 4as mailed to the administering 
teachers. * ^ . 

The compositions were to be written during a 90Tminute period, to be 
apporti^^ned as follows: 

10 minutes - introduction: explanation of survey 
20 minutes - pre-writing discussion 

50 minutes - writing time ' , " * ^ 

10 minutes - answering "general information" sefjtion. 
Teachers were cautioned to use the pre-writing discussion as a means of 
^^erat i ng isieas ^and 9Pin_ipns_in_a_^ — 
to focus on the specific topic; guidelines and suggestions for the procedure^^ 
were presented In the instructions. It was felt that such time, a normal 
part o£ most school writing assignments,' would put^ the students more at ^ 
ease and allow them to exhibit their typical skills'. The directions for 
both grade levels were; "You are to write a composition (a piece of writing 
several paragraphs in length) in which you tail. about the most interesting 
oruelcciting thing that you have seen , heard , read , or imagined in the past 
few years. You should give reasons and sp&cif ic::examples that will help the 
reader- to understand your topic." 



The survey was administered, depending on individual scheduling, during . 
the week of January S-^g, 1976. Most teachers reported little difficulty 
with the administration procedures, although a few felt that the pre-writing . 
"discusslon^ directions heeded^ perhaps even more focus. Several teachers at ' 



both levels felt that the writing time could be divided more efficiently 
by cutting down on the pre-writing session ^nd alloting specific time tor 
re-writing and proofreading; some suggested that two periods might be used 
for assessment, and a few thought that the time of year, just after the 



V 



A stratified sampling design was used in the selection of classes. However, 
in light of the lo^ variability among class weights and the lack of significant 
differences between strata, a simple random design was deemed more effecient 
from a statistical and cost point of. view in the analysis of results. 



Christmas' holidays^ was not ponducive ^to- the student^ best work* k common 
comment among Gr^de 12 teachers w^s that the time allotted did not allow for 
the students to demonstrate their skills properly. Many suggested that the , 
''general information'* questions pould^'be completed tefore the assignment 
began. * ■ ' < 

Most of the teacher comments «ntered. on^ tlie topic itself. Several 
■Grade 8 teachers thought it was lOT^general or vague; they offered several 
suggestions about lists'of specific topl^cs or even a reading assignment 
to be followe<l by paragraph answers* -Several also- felt .that the majority 
of Grade 8 students would not be familiar with an essay assigndfent of 
such length. Finally, sjome teachers believed that such an assessment 
should cover much more material by including separate sections on grammar^ ^ 
vocabulary^ spellings punctuation^ reading "skills , and paragraphs. * 

V ^ . . • \ • ■ ' ■ 

^ — &Fade^2--taajcher^whQ„.xaappndeil^ii,.iJ^^ fornr^l-s^d felt th^t 



the topiq was vague and that "separate seCtJ^otife to test various skilly 

should bes- included, (it should^ perHaps^ ^e noted that teacRers were not 

apprised of the marking methods to be employed*) Several suggested that 

a list of specific topics would be necessary in order t^o achieve the calibre 

of ex{)ository prose expected, at this ■ level. Cfrie teacher even specified * 

additional categories such as ''imagination^ creativity^ depth and'^ breadth 

of content^ humorously^ seriously* etc.* and'td do it. well". , Another cammented 

that* due to type of assignment* the results could be biased toward the - 

student who is instantly creative. 

Generally* however* the teachers at "botb levels thoug*ht that the survey 
was fair and that the* intent was commendable Some Grade 8 teachers felt 
that their class-groups (bfeing remedial or otherwise streamed) might not ^ 
be trye samplings. Several Grade- 12 teachers felt that .some students may 
not have taken^ the assignment too seriously fbecfause the papers were, 
anonymous and would not count toward their grades) and may* therefore*^ have 
done less than their best work* Teachers at- b»th levels agreed on the need 
for their receiving feedback on the results o^ the survey. 



63 



The Marking Checklist * At the same time as the survey itself was 
- being tested, the Survey Team anH^he Management Conunittee were develop- 
ing an instrument that could provide objective results from the 
essentially subjective procedure of evaluating a written essay. 
After six major revisions, the Ma^Mng Checklist was devised to 

identify the specific writing , skills which the survey was designed to 
measire. The Checklist combines both subjective and objective ( or 
descriptive) means of evaluation in ea<^ of the five major areas: ideas, 
organization, sentence development andusage, vocabulary, and mechanics* 
Tne marker provides marks on a nine-point scale ( 1 = excellent) for each 
of the five major areas (items 35, 50, 64, 74, and 85) and for t^e over- 
all effectiveness of the paper (item 86) • Each of the major a^eas has one 
^ or more central questions (italicized) which require a ^^yesmo" response 
usually as to the paper's effectiveness or, acceptability. Finally, each' 
area lists a number of problems or sub-skills which may occur in the 



^"es say , ~Eo"^be ETclcST'ofT' as required'. The one-page fprmat was sfeen as^ 
fiexible enough to allow any teacher to approach the marking pf a paper 
according to his own method while still providing, a description of ^the 
paper^s strengths and weaknesses as well as a subjective ranking *or 
evaluation. ' ' ' ' 

M^rkinj^ Procedures, A group of 35 Grade 8 and Grade 12 teachers, 
representing a varied range of age; experience, and geographic lojfi;^tion, . 
was selected by the Department of Education, They met during the Veek 
of February 16-20, 1976, to do the marking. Before, then, they had been 
supplied with copies of the Checklist, a summary of the criteria to be 
applied (see Appendix), and "sample student^compositions. The session 
opened with a morning period spent discussing the Ch^^ijfl±st and the 
criteria, followed by the marking and discussion of three sample papers* 
Th^ actual grading began that afternoon and continued for. three more days^* 
The final (lay was spent in discussing the methods used, the Checklist, 
and the student papers, and making recommendations for chanees. 



In an effort to maintain some Kind of 'consistency among markers, 
occasional sessions were used for common marking of single papers 
throughout the week. In addition, a number of papers^were duplicated 
and re-cycled through the markers tn a random manner so that 
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LEARKIKG ASSESSMENT PROGRAMME 
OEPARTHEHT OF EDUCATION 
VICTORIA. B, C. \m 



' CHECKLIST FOR- 
MAKKtNG COMPOSITIONS 



Banking of 

overall effeativcness 



□ 



^ Paper j — 
Number 



□ III □ III 

87 e« 63 40 



L fOEAS ^ 

Has a developed 
argument or thesis 



yes 



no 



Ideas are: 

ImaTginative or unique n O^^ 



cofHAonpVace 
trite ' 

Ideas are formed: x 
clearly 
inconsistent^ 
vaguely^ 
^ ]4eas are presj 
teresjblngly 
Riec^nlcally 



02 7 

Oi* 
0,0 



... 

/ On 



On 
Oss 



1nfiff€?tively 



Oi^ 



2. ORGANIZATION 



The essay shot^s a clear 
'ttrganizational pattern 

If no; because It fails to: 

present ideas in ar^' 
■effective order 

use clrilJr^Twtt tions 

maintain a consistent 
' point of view 

tiuild to an effective 
conclusion 

Appropriate subetantui- 
tion is evident 



3. SENTENCE OEVELOPMENT ANO- 



Ol7 
O3O 



If no* maiOrl>rciblems a ret 

lack of examples to 

.iJJUatmteJjteAS ^ 



padding or repetition 

■ underdeveloped^ (short) 

Individual paragraphs 
ai*e mil developed 



Owj 
yes , 



no 



^ankin^"* 
of effective- 
ne^B of^i4eae 



If no* major problems are:' 
lack of logical developiDent 
poor transitions ^ 

^ l^ck of examples to suj^port points 
poorly developed examples 

Rf^nkiriij of oY'janization 



O^g 

Om7 

Om 
0^^ 



USAGE 

Sentence structure is 
acceptable 



no 



yes 



Sentences are clear 

The following errors recur: 
fragmented sentences ^ Osi 
fused sentences Osi. 

faulty Subordination/ 
coordina^^ion Oss 

faulty pronoun references Ose 

misplaced modifiers Oj? 

faulty subject-verb 



.inconsistent tense 

Sentence structure ie 
ecphisticated 
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no 



If yes > because writing 
incuIHes: _^ 

effective 
rhetorical devices 

a variety of sentence 
patterns 

precise and concise 
phrasin9 



Rankin'j of Gt;ntf*fiiye 
d^i?e lo^^ent , usage 



0, 



VOCABULAfiY 



Vocabulary is aaaeptable 

If nOj because of: *■ . 

frequent use of Mrm^ 
words 

inappropriate use of 
slang 

overly elaborate 
language 

low level of vocabulary 

Vocabulary is ^ 
eppkiet€cated 



If yes> because; 
figurative language is 



yes 



Ote 
Oe? 

Oee 

0*9 



yea 



Tjsed-ef f ecti ve ly 

word choice is varied 
effectively 072 

'words are used precisely O71 



SPELLING^ PUNCTUATION, 
AND HANDWRITING 



Spelling ie 
acceptable 



If no* because of 
misspelling: 

difficult words 

common i|ords 

Puttctuation is^ 
acceptable 



yes 



/ 

7fi 



yes 



U76 

O77 
1 



If no» because of mi^se 
of: 



end punctuatlpi 
cocranas 

"aposti-opher 



O79 
0«D 



yes 



Ranking of vocabulary 



Capitalization is 
acceptable 



Handwriting is 
acceptable 



■Effective proof^ | |^ 
reading ewdent \ ^ - 



1 



yes 


\ 




> 






yes 


ir 




u 


HA 


1 



Ranking of 
spelling^ etc-^ ^ 



OS 
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200 Grade 8 essays were marked twice by Grade 8 markers » and 200 Grade 1^ 
ess^3;s^^by Grade 12 markers 



In addition^ 400 Grade 8 papers (the ,200 re- ' ^ 
cycled ones plus 200.additional ones) wer^ distributed among the Grade 12 



papers so that they would be evaluated according to Gr^de 12 standards* 

The final day's discussion produced several comments and suggestions* 
In general^ the markers felt that the assessment project and the evaluation 
exercise weVe gf positive value» worth doing on a regular basis. They 
thought the* topic was sufficiently broad to allow each student an opport- 
unity to express himself^ that it allowed for an appraisal of ^e major 
strengths and weaknesses of student writings and that It suggested the 



expository mode without confining students to it; they^also approved of 
thejemphasis on student anonymity. On the other^and» they felt that the topic 



"thing" and of the invitation to narration in th^^brd "jel'l"; th^e seem- 
ed to be little motivation to produce a good paper. THe markers^^^eed 
with the administering teachers about the time limit not allowing enough \ 
opportunity for polishing and editings and they also thought they could 
detect jieachers^ ideas (from the pre-writing discussion) in the final ideas 
and topics of the essays- Finally^ they suggested that a single paragraph^ 
might be more appropriate for Grade 8 students who ^Jere* probably unfamiliar 
with multi-paragraph writing assignments* « 



The markers generally approved ofVtiia Checklist because of the nine- 
point scale» the- format » .and the specific points which force the marker / . 
to be cautious and 'careful. They noted that the Checklist diatinguish^d 
well betVeen the overall effectiveness* of thfe composition and its contrib- 
uting parts» and felt that it would make an excellent teaching aid. They 
added several specific suggestions for modification of the Checklist^ includ-' 
Ing the elimination of the "if-no" lead-in categories in favour of a simple 
listing of errors to be Qhecked* Other points included categories for ;^ , 
identifying technically competent but "thin", papers\ fojc other mechanical 
errors » and for development of Ideas. They recommended that the DeparftWr , v 
incoiT>orate these changes into a new Checklist* ^Overall^ ^the marking Veam 
believl&d thattthe entire -Composition Survey would prcfduce a valid and use- 
ful description^' and analysis of the Strengths and weaknesses of student 



writing at these levels througl^out the province* 



4< 
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Statistical Analysis . The information from the Checklists and Trom the 
"General Informatioa" section of the test papers, was analyzed by B.C. 
Research vmder the sipervisior^of the Technical Advisory Committee (TAC) , ^ 
Of particular importance were the 200 papers which were re-cycled at each 
grade level to check marker consistency* The results were somewhat dis- 
appointing, especially at the levels'of overall evaluation (the nine-point 
scalej^,.^d of the sub-skill categories (recurrent errors and styrengths), 
inasmuch as the two markings of thg papers generally .failed to agree at 
a satisfactory extent. While most o£ the markers were relatively close to ^ 
one another on the nine-point scale (within one or^wo numerical points), the 
actual reliability was top close to the realm of chance occurence, for the 
TAC group to recommend reporting these figures; In the second category, the 
number of missing Items (strengths qr errors nc5t checked at all due tjsr the 
^lack^of a forced choice), again made the results statistically suspect. 

Several reasons were advanced for the apparent inconsistAacy of the 
* marks on the re-cycled papers. Some of these included unfamiliarity with 
the Checklist, flaws in the Checklist itself, and* even the. very comprehen- 
siveness of the Checklist, in addition to the common difficuTties of 
constant marking over a long stretch of time and differences in individual ^ 
standards. Teachers on the Management Committee and the Survey* Team, 
however, f^lt that the differences resulted primarily from the essentially 
Subjective nature of marking complete essays; th^y fejt that^ the amount of 
agreement was about what could be expect^ed in such an exercise; more 
'-familiarity and practice with a modTfi^ed Checklist, they suggested, might 
provide technically significant result^* 

Marker agreement was somewhat h^j^er in the questions which required" 
"yesrno" answers in the five basic at^a^i the percentage of agreement was, 
in mf>st cases, about two-thirds %ti;j^.; It was felt that these results 
could be reported numerically with^sbpie 'confidence, but the overall ranking y 
scores should be ignored and that th6 sub-^kill categories be treated. as 
only showing trends where large groups of items were phecked. Hence the 
following tables present t^e percentag'fe of "yes" and "no**' responses to the ' 
thirteen basic questions in the five major areas* ^ the right-hand column' 
("pet, agr,"). shows the percentage of agreement between the two marks on the 
re-cycled papers in each grade level* _^ 



OVERALL RESULTS 



The three tables in this section provide percentages for the thirteen 
"yes-no" responses in the five general ar.eas of the Checklist. The. column 
"percent agreement" refers to , the marker consistency on the sub-sample of 
papers which were marked twice. For example, in 67%'of the recycled papers, . 
markers agreed on whether or not a paper had a developed argument or thesis. 
Figures for the secondary responses in each area are not. given because of the 
4>roblems outlined fh the preceding section;^4KTEYer, trends thaf seemed import 
ant are i^luded in the discussion. . _ 



i. Grade 8 



Table 2-1 Grade S^Re^u^ts^ 



1. 


Ideas 


Yes 


No 


(Pet. 
Agr.) 


'1 > 


Has a developed argument orthesis. 


69% 


28% 


(67%) 


2, 


Organization 










Shows a clear organizational pattern. 


47 


53 


(70) 




\&pproprlate substantiation is. evident. 


' 49 


49 


(63)- 




Individual paragraphs are well-developed. 


30 


^9 


■ (73) 


3, 


Sentence tJsage . . - 










Sentence structure is acceptable < ^ 




45 


(66) 




Sentences^re clear* 


48 


50 


/(64) 


4, 


' Senten<!e structtirje Is sophisticated* 
Vocabulary 


8 




. (88) 




Vocabul^y is acceptable.-. 


75 


25 




5. 


Vocabulary is sophisticated. 
Mechanics 


8 

\- 


9L 


(91) - 




Spelling is acceptabl§* 




41 


(69) 




Punctuation is acceptable. 


5.4' 


44 


J67) 




Capitalisation' is accep'table. ' / 


75 


24 . 


(72). 




Handwriting Is acceptable* 


86 


13 


(80) : 



' see AfTpendix &or complete statistical summary 



Discussion! 



{ 



Grade ^ students were ranked somewhat higher than might be expected in 
the areas of argument and organisation, given the teachers expecting 
difficulties with long assignments. Nearly 70% of the papers had a 

I A> * 

de,veloped argument or thesis, while^ nearly half of them showed a clear 
organisation pattern with appropriate substantiation, Where these areas 
received a "no" rating, the main problems were identified as lack o£.^tra^si- 
tions, lack'of logical development, and insufficient length,^ There was also 
^ difficulty in^ the actual formation* of clfear ideas, ^ 

In fhe^ areas of vocabulary and mechanics, the students generally scored) 
^ well, Three-quarters of the pape^^ were judged to have acceptable vocabulary^ 

and capitalisation, while the spelling was acceptable ^n almost 60 percent of 
the cases. The main difficulty not^d in the "no*^ response to vocabulary was 
^ a low level of usa^e; the spelling was rated as unacceptable in more than a 
third of the papers because/offthe misspelling of qomraori words, 

- ^ \ ^ ' ' ^ / 

Paragraphing, sentence us^g3^Btii?F!iiSictuation emerged *as the weakest 

basic elements of^rade 8 "^^pe^rSj^'^; j^^g^ of 'sentence struct^Ure 

and vocabulary yuld n6tro,ormal4ylbe,'hlgh and has not been cons^ered^a 

^ basic elejBent cif c<^mposition 'heije,^^ pnly 30% ^of the compositions wefe 

deemed -to have we ll-(|eve loped paragraphs, the' remainder having difficulties 

. rprxmarily witK pobr^ira^isxtion^ -:(al5io5t half of the ne|ative> responses) and 

w^th lack of logical tiev&lp^cient^ Sentence structure was ranked higher, with 

, slightlj^^more' than ha^^ af, thej^f>3p.e^s-^lt3»ing acceptable sentence structure, 

andtjust under half fh^tri^g eJ^^r^^Hben^eS* _The main hindrances to clear 

expression nOted wer^- £u|^^t^t' j^^ip^n (cited in over half the cases) 

* otH*tjii:aijlems~sentenc.er*fr^gi(B^^ reference, subject^verb agreement, 

and inconsistent tense-^^we^e xlie5kyd in less than twenty percent of the 

' papers. The difficulties in punctuation-facceptable in '54% of the pajpersr— ^ 

also seem related tfo sentence generation, since about a thjrd of the unaccept- 

able (Papers were jiidged to have^ faulty, end punctuation, although comma^ errors 

were almost as prevalent* " / ' 
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' ii. Grade 12 



Table 2-2 Grade "12 Results 



1, 











(Pet, 


1, 


Ideas 


Yes 


Ho, 






Has a developed argument or thesis. 




17% 
- 


(-73%) 


^* 


Organizatibti' . * 










• *5hrjijs a cle3r OTEanizational Dattefnl 


65 


34 


(66) 




Appropriate substantiation is evident. 


71 


26 


(70), 




Individfral paragraphs are well--developed. 

\ 


54 


43 


(6^) ■ 
i 


3. 


Sentence Usage < 










Sentence structure- is acceptable. 


61 


36^ 


"(54). 




Sentences are clear. 


73 


25 


(69) 




Sentjerrte structure is sophisticated ' 


22 


76 


(64) 






IF 






4. 


Vocabulary ^ , ^ 










Vocabulary is ^cceptablfe. 


81 


- '18 


(72) 




Vocabulary is sophisticated^ * 


21 


77 


(66) 


5. 


* ^echai^^^ 




/ • 






spelling is acceptable. 


69 


30 


(76) 




Punctuation is acceptable. 


61 . 


-36 

* 


(62) ^ 




Capitalization is acceptable, 


88 


8 


(-82)- - 




Handwritiijg is acceptable. ^ 


91 


- 7 


(80) 




si* 









see Appendix for^ complete statistical summary 
Discussion: ' ' ' , 



, . ^fc>re than two-thiids of the Qrade 12 papers werei Jud^ed^^^^Scb^ptable'*- 
in most of the main Categories— ^the major problem^ were identl/iec 
paragraph development, sentence structure and puhctuation. **^Even in thV latter 
'two, howeyer, 61% ofc the easays achieved an acceptable rating. Especially 
strong results _(at least 80% of the papers rate^ as acceptable) Were seen ; * ^ 
in t^ie skills of, developed argument, vocabulary, capitalization and handwriting* 



70 



\ 



Eighty percent of the, papers were deemed to have a developed argument or 
; ^ * / 

thesi?. Only 65 percent showed a clear organizational pattern^ howevert.with 

the main flaws noted as failure to build to an effective conclusion* failure 
to present Weas in an^effective order* and failure to use clear transitions *- 
these problems were cit^ on about a^ifth to. a quarter of the papers marked 
^*np"* Sfiventy-one percent of thp compositions had *appropriarte substantiation* 
while those marked insufficient were deeijjed inadequate because of being under- 
developed pr lacking in spfecific examples > 



With the exception of punctuation* a basic proficiency in mechaixics was 
also generally cited'. Vocabulary was acceptable on over four-fifths of the 
essays, capitalization ^n^ 88%, and handwriting on 91%, Vocabulary was remarked 



as sophisticated in over one*-fifth of the papers* primarily beci^e of effect- 
ive variety of word choice*^ Spelling was d^^med accepMble In 69%- of the ^ 
essays, with, again* the main problem' in the poorer papers due to the mis- 
spelling of common^words'. Punctuation was acceptable in 61% of the compositions* 
and the^^major problem noted on the Checklist was comma ^rror* almost double 
that of end punctuation and three time^that of apostrophes. 




While sentenced were* regarded as clear in almost three-quarters of the 

cases* the sentence s tructure/was deemed acceptable in only slightly over 60% 

of the essays. The major difficulties-were still fused sentences' '(noted twice 

as often as sentence fragments) with faulty subordination/coordination checked 

on nearly a quarter of the unacce^abl^ pap^^rs * 'On the other hand, over a fifth 

^f the compositions showed sophisticated sentence usage* mainly because they 

f * ^ - " - ^ ' " 

displayed a variety of sentence patterns, , ^ ^ 



Paragraph development* however* was the most glaring difficulty^ for only 
5A% o^ the papers achieved an acceptable rating* The major causes identified 
on the. Checklist were poor transitions and lack of logical development* npted 
on about a quarter of^the unacceptable, papers; the po6r Sevejopmeat. of examples 
wa^ also cited pn about a fjrtth of the essays, ' ' ^ 



1 



Levels of ^'^sophistlcatibn'^ is vocabulary and sentence structure were not e;cpected 
f by the Survey Team or Management Committee to be high- The categories were- 
Included to identify papers which exhibited sup^erior abilities in these areas. . 
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iii* Grades 8 and 12 Compared 



■ r 



During the bourse of the marking session]^ a random sample of 409 
Orade 8 papers welre merged with the^ Grade 12 papers and scored-by the Grade 11 
marker^. Table 2-3 shows the results o£ this sub-sample^ (8-SS) as com-, 
pared with thfe Grade 12 overall results. (Grade 8 overall results, those - 
deteirmine^l||3j^Grade 8 markers, are also given in parentheses.) The percen- * 
tages are those of '*y^s" responses in the major areas. 

Table 2^3 , Grade 8 Sub-Sample Results 
" ' ^ (Grad^8 Papers Markka on Grade 12 Standards) 



* '2* 



Ideas ^ ■ ^ ^ 

Has a developed argument or thes;ls. * 



Organization ^ 

Shows a clear organizational pattern. 
Appropciate substantiation is evideat. 
Individual paragraphs are wellVdeveloped. ^ 



3^ , Sentence Us^e 

Sentence structuhjjfe' is a'cceptable,, 

^Sentences are clear. 

Sentence structure is sophisticated, 

4* Vocabulary - . 

r 

Vocabulary is' acceptable^, 
Vocabulary is sophisticated^ 

^ r 

5. Mechanics 

Spelling is acceptable. 
, Punctuation is acceptable^. 
.Capitalization is acceptable. 
Handwdting is, acceptable. 



8"$S 
■ 62% 



43 
51 
27 



43 

43 
37 
74 
83' 



12 (8) 
80^ (69%) 



65 

71' 

54^ 



(47) 
(30) 



26 


61* 


(54) 


51 


73*- 


(48) 


o- 

i 

( k 


22*' 


( 8) 


42 ■ 


81*' 


(759 


3 


„ ,2*1* 


( 8) 



"69 



,69 

6i 

-83' 
91^ 



(59) 

(59) 
(54) 
(75)/ 
(86) 



see Appetidix for compjLete statistical summary / 

Gi;ade 12 result significantly different from gicade 8 (pf.05) 
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Discussion: 



This doublfe marking was devised to indicate both^ the relative marking 

standards at the two graderlevels and the presence, of a developmental learning * 

sequence between the Junior and senior secondary programmes. In the two areas' 

of ideas and organization, the Grade 12 marl^rs marked the Grade K papers 

-relatively near the oyerall standards set by^the Grade 8 markers; in thfe 

' t^* * , ' * * , \ 

other areas (except for clarity of seatencfes, c^italization and handwriting) 

* If 

the Grade 8 papers were ranked considerably below the levels established , 
by the Grade 8 markers. These results sug^fest that^ the Grade 12 teachers do see* 



considerable difference in standards fov basic mechanics and usages ^sVhtence 
structure, vocabulary, spelling and punctuation. 



That the Grade 12 papers were scored hlghjer in all categories — especially 
in paragraph development, sentence structure, vocab*»ilary and punctuation- 
does -not reflect td the discredit of the Grade 8 p^ers . Rather, it does - 
s'ug^fet what, one would expect: ther^e appears ^to be a sequential learning * 

pattern throughout the secondary school programmes in whidh student improve- 

* t . ■ ' ' 

ment is apparent in ^ill'case^, and dramatically so in some, such in 

sentence structure and vocabulary, - ' _ _ * 




PERFORMANCE BY STUpENT CHARACTERISTICS 
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The "General Information*' form on the back of the test booklet 
(see Appendix) allowed for results to be suj^-divided accorct- 
ing t&'^§ex, age, number of schools attended, time spent* watching 
te^levision, and language background. In the latfeer category, five , 
groups were i^dentifie^, as follows: ^ 



a. Ko^i "Canadian, -Non English 

b. Canadian, Hon English 

c. 2nd Generatipn Canadians 

d. Non Canadian, English 

e. ' .Canadian, 'English 



Born In 
Canada 

Ko 

Yes 

Yes 

No 

Yes 



English only 
Spoken ajt 
Kome 

Wo'*' 

No 

No 

Yes 0 
Yes 



Other 
Language 
than^ng*lish 
Preschool 

Yes 

. ■ Yes 

No- A 

No 

No 



Tbe sub-sample sizes include: 



Total. B.C. 



Grade 8 (%) 
1,864 (100) 



Grade 12 (%) 
1,819 ,1(100) 



Sex 



t 

/ 



M^le 



Younger" (13 or le^s; 17 or less^ 
/ Older (t4 or more; 18 or more) 

/ 

/ Number of Schools Attended 

1 or 2 

3 

4 ■ ■ 

5 or 6 * * ■ 
7. or more 

, Kiflnber of Hours Watching Television- , 
I .on Schqol-Day 



2 



' Kone 

or less 



4 or more 



894 
958 



1,429 
402 



(48) 
(52) 



(79) 
(22). 



687 ^(37) 



•462 
'301 
267 
135 



54 
'261 
^99 
473 
673 



(25) 
(16) 
(14) 
( 7) 



( 3) 
tl4) 
(22) 
(25) 
(36) 



831 
972 



1,438 
344 



■ 76 
758 
498 
298 
169 



(46) 
(54) 



(82) 
(20)' 



247 ■ (14) 
487 ' *(27) 
361 ' 
464 
250 



(20) 

(^5) 

(14) 



{ 4) 
(42) 
■' (28) 
(17) 
( 9) 
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V 



i 



Born In Canada 

Yes 
No 

Language Other than* English Spoken 
Before Beginning School 

..Ho, 

English Only Language Spoken in Home 

Yes 
Ho ' 

Can Read Language Other than French . 
or English 

Yes ■ . • 

Ho 

Language Groups 

a. Non Canadian, Non English 

b. Canadian, Hon English 

c* 2nd GeneratlQn Canadian 











Gr^de 


8 {%) 


* Grade. 12 
T-m — 




1,640 


(90) ' 


1,618 


(89) 


' 192 


(10) 


^ 191 


(11) 


308. 


(17) 


3-64 


- 

(20) 


1,520 


(83) 


1,42^ 


(80) 


1,255 


(68) 


1,270 


(70) 


591 


(32) 


534 ■ 


(30) 


261 


(14) 


350 


(20) 


1,544 


(86) 


1,408 


(80) 


74 


(4) 


102 


(6)* 


172 


(10)'. 


210 


(12) 


307 


(17); 


203 , 


(U) 


76 


(4). 


;?79 


(4) 


1,091 


C6CP) 


1,122^ 


(63) 


79 


•(6)- 


53 


(3) 



^ d. _Won Canadian, English 

\ * e. Canadian, English * 
f Others 

' ' \ ^ I . 

Tables 2-4* and 2-5 provide the percentages of **ye9*' respdJise to 

the thirteen basic questions In the five major areas fpr each^ of these 

sub-categories* * ' - ■ _ ^ " > ' 




Table Z-k Performance by Student CharAOtorlstico * Grft^fta.i" 



HaB a developed argmneat or thesis 

^Organlitation ' ' 

Shows a ^ clear organisational pattern 
Appropriate substantiation ia evident 
Individual paragraphs are well^dey^loped 

Sentenco Usage 

J5entonce structure is aooeptable 

Sentences are clear 

Sentence structure Is sophisticated 

Vocabulary 

Vocabulary is acceptable t ^ 
Vocabuloi^ is sophisticated ^ ^ 

Mechanics 

4 " 

Spelling is acceptable 
Punctuation Is acceptable 
I Capltailzatioh is acceptable 
.Handwriting iff* acceptable 



Mal^ 
" 6556 

25 

M, 
6 

68 
' 6 . 

i*9 
1*7 
6? 
78 



Female 

73^6 ' 

■ 50,* 
53 ♦ 
35* 

' 60 * 

10 * 

82 ♦ 
- 10 * 

V 

' 69 * , 
60 ♦ 
82 * 
95 ♦ 



Mr' 



* Indicates "that difference ia statistically significant. 



"Younger , Older 



Bom in 
Cannda 



Not Bom 
In Canada 











7li * 


.6156 


69iS 


73^6 

• 


50 * 


35 








f+1 


/ 50 






' 19 

4 


' 31 


> 29 


59 




55 


53 


.53*' 


3^ 






.9 * 


if 

• 


8 


■ 9^ 


79 * 






* 

72- 


' 10 * 


. if 


8 


10 , 


:63* 




59 


61 


58'* 




5^ 


51 


■78 ♦ 


• 65 ■ 


75- 


76 


'68 *^ , 


' 82 ■ 


86 


88' 



liable 2-^;-, Cont'ti,^,, 



Ideas — ^ ^ 

Has a dtjvolopcd rjrgunent or thecis 
Ofrg^ni nation " 

Shoyc c (dear orjoiiieational pattern 
"Appropriate subs tan tiation eviSent 
Individual paragraphs are v 



oioped 



Santcaice atructura is acceptable 

Sont.eo<ios aro clear 

Sentence structure is sophistLcated 

Voca\>iiary 

Vocabulary is acceptable 

Vocabulary is sopKisticiTtod 
Mechanics ^ 
Spelling is acceptable 
Puixctuation is acceptable 
Capitali;t£LicT^ is acptjstablo 
Hond^rriting is acceptable 



Ko* of Schools Attended^ 



71 ^ 66 68 70 69 



51 42 47 

51 47 50 

"^1 28 3** 

"■57 54- 56 

50 ' 48 49 

8 ' 8 9 



7 6 11 

' 60 61 56 

56 53' 54 

22 74 74 

87 87 83 



46 

51 42 

30 22 

50 49 

46 43 

6 9 



76' 75 76 74, 70 



3 



53 58 
52 48 

• 65 * 
89 83 , • 



80 



Ho. Hours Va;fe^ing IV 



70 


70^ 


67 


70 


68 


46 


52 




48 


■ J 
43 


46 , 


51 


55 


48 


47 




38 


32 


3t 


25 


56 ' 


--59.- 


57 


57 










51 




.9 


12 


11 


7 




80 




75 


77 


Vi 


11 




12 . 


7 






68 


-59 


62 




50 


59 ' 


57 


54 






82 


80 


77 


68 


^9 


89 


.85 


88 


85r 



Language 
Enel -O-ther 

■ I H i 



Ideas 

Has developed argument or thesis 68 
Organization 

^-Shovs74-<^eap -organiwtiaiaHal pattern — 



Appropriate substantiation is evident 50 
> 

Individual paragraj^s are well-developed 31 

Sentence Us^ige * -* * 

V 

Stntcnee^trupture is acceptable 5^ 

?!£jntor*ces are clear . 49 

^Scnt^nce. strdcture is sophisticated 9 
Vocabulr;ry 

Vocabulary ^6 acocptsble 75 

^ Vocabulary is sophisliicated 8 

Pivoctuation 15 r.cpaplabla ^ 

•Capixcliratior. i£^' accept ^bl3 , ,.75 



70 



--46- 



28 
56 

' j5 

76- 
8 

62 



H,-^d-,n'i-Lin- is <:cce,i>'Cablo 



86 



75 
87 



Languages 
Read' 
Engl/Fr O t h or 



• f 

68 



if9 



73 



42- 



53 



Language Groupings - 
4 b d e 



78 70 ^ . . 63 68' 



it6 50 



38- . -46-" 
51 ^ 







CO 

t 












t 

■ 56 ■ 






47 


51 






• i^6 






47 


JW 


- 60 


6 ■ 


' 9 ■ 


11 


8 ■ 


5- 


'9 


9 
















75 


75 




' 76 


75- 


71 


' 7^ 


8 


-9 

» 






"7 


7 


• - 9 


59 ; 


60' 




62 


'61 


i^7 










;53- 


57' 




55 


75; ' - 


7i^, ' ■ 




76 


76 


73 


J$ 


e5 . 


92 * * 


8% 


89 


65 


• 90. 


.66 



Table 2-5 Performance by Student Characteristics - Grade 12 



Ideas 



Has a dovolopsd argienent or thesis, 

/; 

Drgeniza'tion 

Shovrs a clear organizational pattern 
Appropriate substantiation 'is evident ' ^ 

' ^ Individual paragraphs are well- developed * 

Sehtenco Mtz.-^^ " ^ ' ^ 

SeuntcriCO structures is acceptable ■ . 

»s€fitencGs are clear ■ 
Scntjnce^ stracLurs is sophisticated 

Vocabul^ary / - 
"^^'ocic^Jlary i^s acceptable 
Voc2fcul:iry £s , sophisticated 

XechiLnies 

\ 

punoiuition is^ acc^ptalpla 
CTi^>i^izM-icn is acceptable 



Male . 
71" 

-"'SO 
68 

19 ' 

* 

20 

.4 



Female 

' 67 * 

71 
. 58 * 

67 * " 
77 * 

85 * 

. 22 



8,- ' ■ ■ ■ ■■ • 

'' * Ir.diciites that difforenc© is statistically significant. Cp<J05)-' 



Younger Older 









68 




65 

* 


73' 




71 


5* 




55 






61 


76. 


60.* 


73 


2ij 


' .15* 


22 






* 



83 

-22 



72.* 
15., 



•53 


78 * 


73: 


- 5^ * . 


69 ^ 


67 








if9 * "^ 


' 61 


. 6CL 






. 89 


83 * 


88 


' 93 * 


85 












95 ♦ 


92 • 


. 8i^ * 


91 


91 

ft 



Born in Hot Bom 
Canada la Canada 



803& 



81 
21 



79^£ 

68 
71 
52 

60' 

A* 

22 

^ 21 - 



00 



Table 2-5, Ccnbd,,,, 



Ideas- 

'■Has a developed argrai^t or thesis 




V 



Organization 

SHoms a cl^^S^^^^^^tion al pattern 
Approp^ria^ -substlintiation evident 

> ^ Ii>di'/id^al psira graphs are welled evelo^jed 
.Sentsnce Usage* ^ ^ ^ . ' 

Sentence st^^?%,ure' is ijcceptable 

Sento.^cb' structure is^ sophisticated ' \ 

Vocabulary ^' 

' VoqaV-tl^^y 1>s accoptaolo ^ ^ ^ 

Vdcaoulary is coohisticatod 

Kect:2hic£ ^ ^ ' ^ 

' > ' *^ 

Spoiling is acccptablG 
C?ipi;:diz.r*ticn is.r.ccepiable 



/9 



No, of Schcyols*itterided 
III 2 ' ^ 7+ 



79 


'79' 


79 


78 


^5 


60 


* 

68 


63 


69 


67 


75 


72 










59 i57 


< * 

63 


61 


70 


70 


75 

r ^ 




22 


20 


*23 ~ 


18 


80 






1 


20. 


22. 


20 


20 


70. 




. 70 




61 


58 


63^ 


59 


86 


38 ' 


90 


85 


90 


92 


. 50 


90 



6 



Jo, Hours Watching TV 
O' 0£l 2 ^ U+ 



75 

67 
71 

,59 



81 79 80 



68 *63 



63 

'7^ ri 70 

57 50 . 57 , 



68 ^66- 59 
82 - 77 79. 
26 ■ 2^^ ,20 



87 * 83 
^ s 



75- 
63- 
'8U 

90 



• 72^ 
,65 

• 89 
"92 



80 
19 

67 

59 
86 

90 



57' 
68 
21 , 

» 

77 

18 „ 



79 



6 

65 
«7 



44 
62 
11 



78./ 
^10* ' 



66 

58 _ 57., 
89*,. 86' y 
9Q 90 

n 



• Hone ^ 
Langu&ge 
End Other 



h * 

Hts vds^tPlops- argumant or "thesis 
Orgrjilcaiion 

Shov^lfi cloar orgor^lwtional pattern 



80 



66 



V ' Appropriita subsyintiatiori is ovidenV- 72 



Individual pari2^*;iphs are ^el^-developpd 52 



Sontcncc structure is ac 



A^p table 



S^nta?rlc6s ere clear 



*^^tejice structure is sophisticated 
Vocabuiary ' , " 

' 'Varfrtbul^jr is hcc^^^^le ^ * ' 
Vo*^ulcrjr yis sdphisttcated 

' w * * * 

HocHanic^ - ■ ^ ' 

' \ , . ^ . * ' ^ 
Spelling, is acceptable ^ 

* Punetuaticn is acceptable'^* 

" ^apitaliz^i'tiori is acc^optable ' ' ^ 

^ 'r[«:dt-.Titii« is-acoeptatole - 



62 
22 



f 

62 

55 



59 

69 * 
21 



82 


- 78. 


'21 ■ 


• 19 


J 


t 


69 ■ 


69 


62 


' '60 • 




• 


'67 


- 90 • 


""aft... 


; ■ 90 ^ 



La:^ag,es 
' ■' Read ' 
Enj^l/iFr ,. Oth"er 



80 

7:' 

66 
71 

60 

73 
22 

81 
2-1 

69 
61, 
88' 
91 



77 , 

* 62. 
5> 

63 ,. 

22 

80- 
• 22 

■ / ' 
^ 69 * 

^61' 

89 ^ 

* 89 ' * 



Langukge Groups 
" . b £ d ■ 

\7^. ' 81 78 ^ 86 



62 * ^ 63 . 64 75 



6ir^" 6? " ^68 
47* 57 



55 
62 
to 



i*9 
74 

25r 




.60 
68 
18 



17 



91 
57 

65 

73., 

25 

86 
2& 



I 



' 93 90 
. 89' 91 



71 ' 66 

61 ',60 
89 , 92 
69- ■ ' .92- 



80 

65' 
7Z' 
.56 

62 

74^ 

22 

•63* 
21 

71 
62 
87 
^1 



81 



Discission J 



1. Sex . At the Grade 8' level, ^emaje's scored signi£icant!|jy -higher than 
males in all iTareas; the difference in'".yes" §x:ores/between the two groups 
was usually about (0%. At the Grade 12 le^^eL, females we're rated*signif icantly 
higher in aH, but three areas: developed argument, appropriate substantiation 
&nd sophisticated vocabulary. , ^ ' . . 

ii^ Age ^ At both grade levels the younger group of students,, which includ'ed 
the norm (8-13 as„ against' 14-16' for Grade 8; 14-17 as against 18 and above at 
dcade 12), clearly outperformed the' older group of students in every area* 
\ ' ' ^ * . ^ ^ ' ■ t 

lit. Time Spent watching Television *-^ At the Grade 8 level there 
seeiqed t6 be some indication that' there may Se a connection between television 
viewing and achievement in writing. Those students who reported watching 
an hour or less of television on a school night scored ^ighe^r than those 



students who watch Amours or more per night in five areas: clear sentences, 
^sophisticated language structure, acceptable vocabulary and^ acceptable spelling* 
The results on the o^her objectives, except ^or developed argument and handwritings 
fjollowed the same pattern, although the differences wt^re not ^statistically . ' 
significant! in any event, there ^re apparently some differences between 
.a. minimum amount #of television. viewitig (one hour or less) and an extreme 
account (four hours or more). Perhaps it should be noted that i6% of Gradfe 8"^ 
students did, indicate that' tlJpy watched four hours or more per night - the ' 
largest response ih any, of the six categories. 



0^ ' In (Trade 12, the results followed the same general pattern, except in 
the ^areas of developed argument, capitalization and handwriting. In general, 
those students^who indicated that they spent an hour or less watphing 
' television displayed better writing skills than those who watched for four o^ 
more hours although in **rfB case the latter group represented only^nine 
^ percent of thWSample. For the. record, the viewirbg time at the Senior grade 
■was reported as\c^siderably less than^at the Grade' 8 levgl^ with 25% 
indicating orte hour gf viewing and 28%^ about two hours, compared to the 61% 
of Grade'8 students listing three 6r" more hours per day. , ' , 
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iv* Other FindigR^ . tht remainder oi the 'reporting categories pr'bduced 
only very scattei;ed significant differences* For exampflije^ Grade 8 students 
who had attended fewer schools were mor€^ f requentXy-'judged to have acceptable 
capitalization skills than those^ho had attended sevefi or morer schools*" . 
Likewise, students born in Canada had Clearer serit^ces than those, born 
elsewhere (at both'grade levels) , although thare were no other significant 
differences; thi^ case might be explained by the fact th^t\ sentence clarity ' 
is perhaps one of the easiest ways by which a student who uses EhgHsh as a 
secomd langu^^ can be identified* In any event, these results *^d those 
outline<t in the jiext two paragraphs should not-be taken as meaningful in- 
any way- ' ' . -r^ ■, ' ' * ^ * 

: ■ ''• •"■ '■ 

With the exceptions noted above, there were no significant di^^rences 
;»accordin^ to t|^e number of schools attended or to the .place of birth being 
in Xanada* Tijg^e Grade 8 students from solely Angfop/one homes^ displayed 
no difference from those who^ciame from hole's where atiother language was 
spoken ;^in Grade 12^ students coming from homes where only English is 
spoken scqred better in appropriate substantiation and clear sentences* 
There were no differences between those students who read a language other 
tttan. French or English^* except in the case of handwriting at theGrade 8 ^ 
level- > . 'a * ^ I 1* 

L 

Perhaps, more surjlpising wds^ j:he lack of differences found among the 
five language groups identified* That there were no difference's in any 
composition, areas between these ^groups '^seems unlikely* In two of th^ 
groups (a* fknd d*) the samplfe sj:zes wjerie so small as lo make meaningful 
results impossible to obtain* Furthe^rftudy of thi^ issue may be 
warranted, but these results should not be regat3ed as'being meaningful 
in either a positive or negative sense~that is, tjiat differences did 
not show up here cloessnot necessarily mean that ther^ are'no differences* 

. ■ ■ • ■ . ■ V ^ . -v 
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strength: 



TEACHER METHODS ^.MATERIALS AND BACKGROUNDS ^ 

Obviously, fio maily variables influence student writing that 
impossible' to ^ssigA speci/ic causes to any, deficiencies {or to strerfgthfe) 
in composition. As the previous section suggests, th^ student^s age and s€ 
may account for much of his skill; possibly even -the amount^of time spent 
watching television, or the kinds of television Jie watches^^^y have, some 
iflipact* Precisely what, however, is haij^i^o tell,^ If it is*^ impossible to 
determine the exact e^^cts'of a studeaC's writj^ng from his own background 
it is equally difficult to pi(^point specif^i^causes in the teaching of that 
student. Nevertheless, some inferences^ may be drawn about the teaching 
o^ composition on B-C*, inferences that could possibly suggest chaAges to 
make present methods more effective or efficient. 



irtrg. of thl^^eport,' 



Part^fct of thiV^Report,' dealing with goals as seen by the tea^hetrs, 
suggests that they- believe their chief aim in teaching composition is to * 
erfcourage students to write clearly and preciseiy^ (table 7-2). Formal ~ 
grammar instruction is nbt ^ndtLdered terribly important, as long-.ad clarity ■ 
of expression i^achieved.. Also ranking among the most important goals ar^ 
logical development" {slightly^ lees important to Grade 8), vocabulary ,"^nd. 
the ability to write grammatically and to spell correctly; other mechanical 
.aspects of writing, such as handwriting, were regarded as of less importanc^. 
The overall results^noted above suggest that abilities such ^s capitalization, 
handwriting, and vocabulary are being iearned {or have been fairly well 
established by Grade 8). Problems of sentence clarity do exist at the 
Grade 8 level, however, £or half the papers were rated as unacceptable;, by 
Grade 12 however, almost three-quarters of^the papers^were ra^ted aizcep^able 
in terms of clear sentences* By this level, the major difficulty had become 
paragraph (developmeirt , a more complex level of coherence*- 

■ ' * 

"Methods ai)d Materials**, Part tl of th^ Report, raises quite specific 
issues- Table 7-6, for example, shows that large numbers of teachers at all 
three grade levels- {43, 1%, 4i..7% and/ 44.^%, respectively) spend less than 
twenty percent*of their allotted English time on instruction 4n c9mpositlon 
{compared tio about 'the same percentages of teachers who sp^nd 40-59X of their 
time on literature); it would appear that the pommon integratioffof the writing 
programme with literary dtudy ha^ perhaps worked to the detriment of instructioi 
in the former* {AlthougH almost half the teachers indicate that they spend 
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20-39% of the time 

clear about th^ are practicingO 



ts are not 



in writing pracrtice > it m^y be that stLjd|pti 



The two Kiajor conclusions of Part II of the Report, however, are even 
more cruci^il for 'the writing programme. Table 7-1, concerning the backgrounds 
of secondary school teajchers, shows that relatively large percentages have 
appST^tly insufficient training. Less thnn three-quarters, for aSfetance 
(65J% at Grade'8, 72^ ^at Grade U* 72.6^% at Grade 12), indicated that 'they 
ha\i t^rainirtg. in English composition; less ,than one-third had any ba\;kground 
in^inguistics (26.4%, 32.3%, ^2.1%). Moreover, Grade 8 teacheas <^n the 
whole had l^s .experience and training,^oupled with larger classes and 
greater total pupil loads, than their senior secondary counterparts; they 
were aj^so less likely to be full-time teachers of English. In later sectior# 
of the Questionnaire the teachers at all levels recognized these difficulties 
when they gave high priorities the reduction of class_ji2e and total^pupil 
^oad (Table 7-19), and when they indicated that their pr;e-service training 
had-teen insufficient and that more time should be made available for per- , 
sonalized instruction and c^rnferences (Table 7-23).. ^ " 



' Secondly, in the sections deali^^lg with materials, large numbers of 
teachers (46*3%, 62.8%, 65-3%, respectively) indicated, that they "always" 
or ^^f ten" made substitutions for the prescribed , language and literature 
^texts (Table 7-14). Moreover, the three tables that provided teachers' 
of)iriiQns on the texts (Tables 7-15, 7-16, and 7-17) shewed T^nsistent low 
ratings fx^r or aon-use of the available language texts. The ti^d and desire 
for good language or composition tex<:s at all thr^e grade levels was clearly 
indic^j^ed . .i^ 



The LANGUAGE:' B.C, Questionnaire also contained a section dealing with 
specific methods of teaching composition. Table 2-6, below, summarizes the 
responses: A and B ar^e percentage figures of the response in each category, 
.and C is t\}e mean response to each of the listed techniques according to the 
following ^Ive point scale: 1 - Always; 2 - Often; 3 Sometimes;\4 - Rarely; 
5 *- Never. /The techniques in C are ranked in approximate decreasing order of 
frequency .ttl^tise, ^ > " ' 
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table 2^6 Metho<ls of Teaching Composltloa 



How many coiopos 1 tlons In the course of the 
year are assigned, marked and returned to 
the student? 



1. O-IO 
^ 2, 10-19, 

3. 20-29 

4. 30-39 

5. 40 or more * 

What Is the average length of ^uch 
assignments? 

1. One-half page 

2. One page 

3* One to two pages 
4. Two or more 'pages « 



In teaching composition . Indicate the 
relative frequeiu^y vlch> which you use 
the followlJig techniques: 

1. s Encourage students to get Ideas and 

assistance from you, other students, 
parents, during draft stages. 

2. Utilize subi^ecth^matter arising from 
readings. 

3. Conduct l0stnjct£onal sessions fol- 
lowing the writing to correct 
deficiencies. 

4. ' Teacher provides titles ot subjects 
' for papers. 

3. Conduct pr^rltln^ dlscusslon> of 

content^ vocabulary, style, and form. 

6. Utilize subject matter arising from 
discussions, 

7. Utilize general ^^toplcs of Interest. 

8« Give formal l^essons on wrlcing. 

9^ Give explanations of formal ^ramokar 
principles. 



10. 



Require a written plan co be prepared^ 
ore .first draft. 



9 



correction and revision of 
marked drafts. 



12. Class provides titles or. subjects t 



papers. 

13. , Correct rough draft(3). 

14. Employ grammar exercises. 



r. 









Grade's 






8 . 


11 




11.7* 


4^ 1 /A 


17. 9* 


34.7 


42,9 




26.8 


26.6 


20.4 


13.1 


7.4 


6.6 


10.1 


4.6 


4.4 


9.4 


2.0 


,7 


37.9 


9,4 


1.1 


39.9 


50^3 


40.1 ^ 


10.2 


35.7 


47,8 



2.0 
2.2 



1.9 1.9 



2.0 2.0 



2.5 
\ 


2,4 


2.3 


2.5 


2.4 


2,4 


2.5 


2.5 


2.4 


2.5 


2.5 


2.5 


2.5 


2.7 


2.6 


2.9 


2.8 


2.7 


2.8, 




2.8 


2.9 


2.9 


» 2.8 


2.8 


2.8 


3,0 


2.9 


3.1 


2.9 


2.8 


3.1- 


3.1 


2.9^ 


3..2 > 


3.2 
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DiscijSsiqR : 



Sixty sixty-nine per cent of the teachers at all ^ade levels 
a^stgn ^ between^^t^ and thirty compositions during the couj?se of a ye^^?* 
probably about one every two or thr^e weekS| The^^^pjei^s ^re at least one'.' 
^ to two pages or m^e in th^ great majority of cases at the senior levels, 

while Grade 8 teachers tend to give more assignments of a sh^r^er length* 
\V About one-sixth of the students in the senior grades, however, appear to , ^ 

^ write less than one cojnppsition per month, * , , 

The responses conceicning frequency of methods tollow consistently from the 
goals and nature of the programmes outlined' in Parts 1 and II of.thi^ report in 
that composition is generally integrated with cjther elements of the English 
programme and Xh^t formal grammar instruction is not an important And con- 
stant concern, Nearly all the meati scores were, between the "often^' and 
^'sometimes'* cate;g^y, (a similar pattern to the r^ponses in other areas^ 
of this section - see Part tl^*with most clusterAag toward the latJier* 
The derivation of- ideas from various purees and the use of .subj ect matter 
for compositions arising f rom^reading ^materials were the mo§t o^an ujed 
techniques, ariation in the methods of providing stCb^cts and pre-writing 
and post^writfing discussions fell mid-way between the two main response 
categ^oriee. More formal emphasis ot> grammar and composition — d^cial classes:^ 
drafts, e^xercises — were less often used. There seemed to be little distinc- 
. tion between methods used at. the. three grade levels, with the exception 
that Grade 8 teachers made idafcginally more use of grammar' exerbises and 
revision of drafts, ^ ^ ■ . 



V 



0 



lis Lection elicit* 



This i^ection elicited more "ot^er*' ^responses from teachers ^lan any 
o^ther section of the questionnAre, Many respondents noted additional sources 

or composition subjects: personal, experience; films, photographs and tele- 
vision; records anVl^tapes; joupials^ Several other methods for dealing ^ith 
^c^wposition*4^^ovpment were also suggested, including^eer evaluation, self-'' 
correction, rewriting, proofreading, and comparison j^iul samples of ggfd 



^writing. 



J 
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.SUMMARY MP COMCLUSIOKS 

, Overall Results ^ "Hqw well do secondary scliool students wrife?" 
This'^urvey does not answer that question directly foj: several reasons* 
Most importantly^ since the judgment of composition is among tfie most 
Subjective of all evaluative procedures^ it rarejy if ever results in 
a clear sec of qualitative figures. Secondly^ variacions^in standards 
may occur'^mong various groups of evaluacqrs; foi: example^ what may be 

acceptable Grader 8 spelling to a group of Gir^de 8 teachers may look 

•J 

quite different co groups of parents^ trustees; business people^ or even 
the students themselves^ Yet imposing^ objective and unvarying criteria * 
(such a,St saryj^'deqiding chat five spelling errors^ regardless of word 
'difficulty^ constitutes an unacceptable performance) would create an ^ 
artif icial^ilnd arbitrary standard that wbuld probably please no one while 
the same time would be of little use for diagnostic purposes* Finally^ 
the standards of writing may vary from locale to locale; depending on the 
skills^ backgrounds and desiires of the students involved and on particular 
classroom situations* Hence a simplified qualltatiVje judgement" (that is a ^ 
single , letter or numerical grade) on the compositdon ability of Grade, 8 
and 12 students would probably be of little use; perhaps in some ways^ it is 
blessing that the results of the markers' overall rankings in each check*- 
list area'proved to be statistically unreliable (sTee Appendix)* 

This assessUaentj however^ does begin to answer a somewhat simpler; 
but rabre important question: not how well do BrC* secondary students 
write^ but simply how do they write. ^Even here^ thdug|>j the results 
may ,be interpreted differently by many groups*-. To teturn to the spelling 
example^^ is it a matter for rejoicing that over two-thirds of Grade 12 
students demonstrate a level of spelling ability acceptable to tiieir 
teachers, or is it a matter for concern that thirty per cent of tne 
students were found to be at an unacceptable level of spelling ability? 
Again» the amount of emphasis to be placed on various areas Should be 
determined by a ranges of people whicn incluae parents^ teacners 
trustees among others. The commeivt^ and suggestions which follow may 
help such discussions begin. ^ - 



f A good diagnostic test should reveal patterns of strength and ' 
weakness, and this assessment does provide information that should be 
valuable for teachers and others in determining curricular go^s and 
methods^ The results of the stX^ey suggest that Student writing is - 
neither as black^as has been pictured nor,*on the^pther hand, as competent 
as might be hoped. Student writing on the whole, may- be said to be generally 

* * * »* r 

4 ^ * ' 

acceptable to teachers at the, grade level for wh^ich it was produced. The 
fact that over two-tfetrds of the papers at both grade levels were deemed 
to have a developed a^ument or thesis seims remarkable, although the , 
natu«e of the topic may^ have •contributed io that high rankiag, since 
it set up a thesis by asking for a discussion of something interesting 
or exciting. (That the area of clear orgatiizational pattern w^s r^ated 
lower fhan developed 'Argument also raises questions about the high . 
incidence of a developed thesis*) "fhe' students in both grades demon-i. 



strated acceptable vocabulary 



(in 75-&0% of the papers), as well as' 



acceptable capitalization and handwriting (in 75-90% of the papers); these 
atliieVemeats suggest that students have received a good grounding in the^e 
iasic ^reas in the elementary grades j and further that vocabulary continues 
/to develop throughout the secondary schdol years. . 

V 

The Grade 8 results seem especially pr^omtsing in that so many of the 
students (about half)^were able to deal with an expository topic by main- 
taining a developed argument, shotting clear Organization, and providing 
appropriate examples. Since Orade 8 students might not be expected to 
exhibit such skills, normally associated with longer papers,^ the results ^ ' 
appear encouraging* For this area - the relatively low score on developed 
(^expository) paragraphs could be considered a^ of little importance at 
this level. What the other scores seem to Show is that instruction 
should focus on sentences, both in clarity and structure, 'with special 
attention being paid to fused sentences j subordination/coordination, and' 
end punctuation. Expressing ideas in clear sentences could be the prime 
objective af composition at the Grade 8 level. Attention to spelling 
improvement tnig^it also be stressed in the curriculum - especially since such 
a weakness is perhaps th^ most obvious error to most readers* 
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Grade 1^ papers show. the same k 
capitalization > handwriting - along 
fpr higher standards) in most of the 
Coheran^e is still the most evident 



inds of strengths - vocabulary, 
with general improvement (even allowing 

other areas. Lack of clarity and 
arror> but here too the problem occurs 



'at the advanced stage of the paragralph and the entire essay. Although 
sentence structure has apparently' improved > problems with fused ^sentences 
and subordin^ion/coordination remain; punctuation errors^ however> have , 
become mainly internal as senten^s lave become more complex. Paragraph 
development is the lowe&t of the major skill areas > however, with only ^ 
slightly more than half the papers being judged acceptable. The major 



problems identified again have to do 



with clarity and coherence; transitions 



and logical development. Work on spelling could also be continued> for the 
reason mentioned above. 

The marking^ of several papers from Grade 8 according" to Grade 12 
standards provides a use^ful constant - one recommended by several members 
of the "technical advisory and survey tealns and should be ^ part of any 
future assessment. The procedure doe;^ indicate that clea/ly different 
standards are imj/osed at the vai^icfus Levels, and it seems to imply that! 
students continue to meet and even improve upon th^se standards throughout 
their secondary school years.* That o\er one half of the sub-sample of 
Grade ^ papers met Grade 12 standards of acceptability in the areas of 
developed argument, substantiation an<i sentence clarity may suggest that ^ 
students throughout the middle years n|ay well be able to handle. more 
sophisticated and more intensive work in composition tljan they may be getting, 
Tbi« method of raarkiiig probably confirms as well that handwritin^and 
capitalization skills need not be stressed in the secondary grades ^ s 
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Performance by Student: Characteristics * Here th^restilts appear 
rather inconclusive at best. The superior performances of females over 
males and yt)unger over older students - results^c^hich follow, traditional ^ 
patterns - have little significance for curri^fum development or class^ 
room procedures. The results in the categories of .television viewing 
and language background perhaps indicate further specific reserarch to 
be (;atried out in these areas. The latter requires greater sample sizes^ 
for instance^ in order to provide significant information. In the former^ 
although it might seem that students who watch a minimum amount of television 
write better than those who watch large amounts, there are too many variables 
to determine a clear- cause and effect relationship; do good writers t)erhaps * ' 
jus't watch Vess television as a matter of , course? what, in fact, do t^ey watch? 
indeeed, ar^ the students' own accounts of their watching time even reliable? 
If these indications^^owever, ate accutate - that 61% of Grade 8 stu^nts 
watch three or more hours of television .daily (at least thVee times the amount 
of time they spend in English classes) - then teachers ^rid curriculum 'planners 
might explore ways in which to make use of these experi\nces in the course of 
language ins^t ruction. ' , 

Methodology . Composition experts agree tttat .in order to learn^ to , 
write the student Inust \yrii;e regularly; most also contend that the writing?^ 
should bev commented upt>n in detail. While teachers at bEoth grade levels 
seem to assign a.number'of compositions'^ more than half the students write 
only one piece every two or three weeks. Yet y/eek^y assignments^ even at 
the Grade 12 level where , emphasis couJ.d be placed upon fully-developed 
paragraphs^ might provide sufficient practice tinjew * HcnJev^r» if teachers 
are to increase the amount of wtiting practice given their students^ they 
must also (considering the number of students they mteet) be given sufficient 
time to mark those assignipeats* Certainly ^ tocJ^ mpre^ t^me should be devoted 
to pre-writing and post*-wricing discussions of student. writing — these two 
techniques rated between- "often" and "sometimes" on the five-point scale» 
but any writing -assignment^ if it is to be meaningfXil to the'student^ must 
Include b'oth considerable preparation and subsequent' discussion 6f;fteneral 
strengths and weaknesses- Such methods might be e^Cpected to 'rank much 
higher in^ frequency* In addition^ wi/iting might J^e more often treated as 
a skill complete in itse^lf witji formal lessons devoted ta/the processes and-^ 
results of composition^ instead of considering^itr, as ^ mere adjunct to 



re^iiifig and/or literary analysis* Given the overall p^rfom^nces on thei 

writing, J^ormal^granunatical instruction (in the manner of "pfresciptive'V 

gra^ninar les^^ons and exercises)^ hardly seems warranted , although some 

gramniatical or rhetorical attention should probably be' paid to elements 

of sentence structure and puctuation at all gradje levels. . Otherwise', the 

. ^' ^ ■ ■ ' - . ^ ' ' ^ * , , - ' ' 

variety of methods used, the fact that most^bf those' listed are used 

"sometimes*', and the number additional techniques sug^^sted all 

indicate tbat^ secondary teacher§ show considerable concern 6or> tllie teaching 

of^cleaV and effective writing. . " ^ ^ * * ' ^ ^ ^ 



* , , ^ ^ ; 

Maj^king. Checklists ■ The' Marking^'Checkllst, developed by the- Survey Team ^ 

aftd the M^na^ement Cotnmittee, has' generally received p^raise |rom;^eachers 

who have had the opportunity to use it. Obviously, tl>ough, the instrument 

1" ^ 

tieeds further development. Still to be resolved is the question of^ whether 
its failui^e to provide, the statistically reliable data resulded 
from flaws ^n the Checklist, lack of training in its use, or the subjective 
nature of marking essays in general. Nevertheless, tli^ Checklist was used ^ 
by 35 markers to grade about 4500 essays in 3% days with only a few hours of 
traiTiing> and this exercise provided data which may prove, diagnostical^ly 
very usef-ul* , Certainly further refinanent of the Checklist and of various 

methods 6f mass grading seem justifiable, so that even more detailed and 

I . ^ . ^ ' 

b * * 

consistent data might be obtained for the purposes of curriculum deve.lopment. 

I ■ ' 

' Xoo, many teachers at various Levfels of secondary and. univer-s^ty work , 

whtf^ received copies of the .phecklist considered it valuable not just *as .a 

means of collecting informa.tion |rom a large Sample but also for providing 

individual 6'tuder\ts with'ja comprehensive specific guide to thei^ pwn writinjg 

skillg'Which coul^l -then^be tneasured at "different times in their care'^rs^ . 

Given wide circulation amQng^|teachers, the Checklist^ could itiself become a 

useful tool in-the teaching of cjompositlon 'and in the training of teachers^ 

as well as for diagnostic purposes. ^ ^ ' 
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■. Ul^tPLIgATIOMS j^D 'feECbHMEHDAtlONS * ' , - ' . . ' ' 

' The following'specifit recommendation^/ which* derive Trom tlie 
preceding discussion^ fall into four ifiajor categories; curriculum, 
methods, assessmenc and re'sBarch** 

CurriGulum' ^ ^ * > 

: — 7* * * ' ' - V 

* Prograinmes ^should be 4esigned to. encourage more regular 
Written work. by students, perhaps as wuch as at l^st one assignment 
per week although"^ th^se 'may often involve just single paragraphs 
even^at the Qr^de 11 levelt HOWEVER, time must also be allowed for ^ 
teachers at ^11 levels to mark such assignments thoroughly and effect-- 



ively , 



2) Current curricula should focus on specific w^^knesses at' each 
grade level: sentence "clarity and development, and punctuation at Grade 
sentence structure. and. paragraph development at Grade 12. As indicated 
in Part II ofVtl^e 'report, as well, composition texts that^ would enable 
teachers to work ' especially with sentence and 14ea generation should be 
found, * ■ ' ; ^ ^ . * ^ ' 



Me t>ho4olo^y . , 



3) Teachers should\)e encouraged to devote time to writing and 
rhetqric as a "unique subject of instruction not just a^fe an adjunct to ^ 



the sJ:udy of literature or reading, , . 

4) Pre-writing discussions dealing with requirement^ of* and 
approaches to a composition assignment - and post-writing instructional 
sessions should be seen as indispenslble parts d£ the writing process*- 

5) Given television. vowing hsfbits, especially at the Grade 8 
levels teachers might exf/lore various techniqaes of using this massive 
television experience in tlie English programme (e,.gt, writing reviews 

of shows,, character analvses,, new or different endings^, clear svnopses 
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for non-Viewers; exp^loring dramatic techniques; expanding vocabulary; * 
developing critical awareness.) 

Checklist ^ ■ - 



6) Thef, Department oE Education should continue to refine the Checklist 
not only as an instrument for mass marking but as a tool which might -be laade 
available >to all teachers" for assessing a "student's individual progress. 

7) The Department should also explore alternative types of tests and- ' 

marking techniques — i-nyo^vlng trained markers" familiaj?^ith the Checklist, *^ 

various kinds of markers, cdnstatit (single) standards, multiple markings, of 

a ^single essay - in order to^ develop a clear and effective method of 

diagnostic analysis across the province and even within districts. 

*- ■ . 

f 

Research and Development ' ^ ^ 



asea^i^ 



8) Further researcl\ n^gjit- be undertaken irfto the effeQt of television 
viewing habits and language background on composition. ' " - 

■ ' \ ' ' I. 

9) Local boards -and Faculties o£ Education and Departments* of English 
in post-secondary institutions should ensure that'all teachers and teacher*s 
aides have strfficient pfe-service an<^ in-servirce training in composition. 
Perhaps writing workshops, linguistic services; and rhetd^ic refresher sessions 
could be made not only part of on^campus offerings but could be provided in 
district areas as well. " - ' ^ 

^ ■ ^ ■ . . ' , . ■ — ~" 

10) Finally, a diagnostic aesessment of student waiting should be . ' 
carried out on a regular basis» perhaps every four years, ^Certainly 

would be useful to survey the present-Gradp^ 8'fetudents whan they reach Grade 12. 
Not only would sdch assessments identify changing strengths and weaknesses 
the writing, but the gradual build-up of information" wtiuld'^provide the public - 
with reliable information on the ^tate of teaching ind, learnlrfg of composition 
.instead of Ghe present varying methods of eyaluaflon^and subjective judgement 
on the pairt of itfany different people "which foster suspicions and unpleasant 
feelings on all, sides, ' ' ^ * . - ■ 
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Reading Test Results : 
By Domain, Objective and by Item 



ERJC- 



k r 



1976 GRADE2l2Aa H S.-C^ ^^^DIHG ASSESStt£M 
Dumber o£ studaxits 'tested = 34626 



\ 



V 



POrtAIH 1. - WORD IDEH^IFICATION 

OBJECTIVE: 

1. 1- Visual fleaor^ 

1.2. 'Phonics* 

1.3. Structural Analysis 
1. 4-* Context 
1.5. Dictionary 



» . PSGViaCE-rfXDE 

Results by Domain Objective 

AVESiGE SCORE 
{% correct) 

73.0 



98-5* 

74-6 

61«0 

74,1 

56„9 



0;1AIU\2, - COMPREttEKSIOH OF 
f PROSE Hi^ffERIALS 

J-. 

oajscrivB: ' 

2. 1. iiain Idea • 

2.2. Important Details 
2-5. Sequence 
2.4. .Logical Reasoninq 
2- S-. Puf po"se ^ 

OHiflH 3. - COpPEEaEJISIOll. OF 

- FUNCTIONAL HATEfilALS 



OBJECTIVE: H 
• 3. 1- Locate ^Information 
3. 2. Signs 

3;,'3- Road (laps ' 
3-4t Product Label 
3.5- Arithmetic Stories* 



« 69.0 



\ 



72«8 
73«9 
67.1 
70.2 
61.2. 



70.8 



'I 

59-8 
75.9 
6^-5 



/OS 
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P'HSUiTS FBE EAOJ lf-ST ITEtti. 

WORD IDEKTIFICATIOK 



• DCHAIK -J*. 



V 



I OBJECTIVF 1.V 



The student should be able to use vis^ial \ 
©einory ^^o recognize high £r<^quency words. , | 

J 



IF 



(tiote^: words were randomly selectfsd from Johnson 's -.- *' Basic 
Vocabulary" list and all students^ re^poLd*^d ' to ^the 12 iteot^s 
shown J^elow. Teachers said each vord aload^ and then used it in 
^th^. sentence given. ^ ' ^ ^ " 

These item appeaiL^on page 1 of the student test boo-klet.) 



Value Stand, Error 



1 . "^The dog howled because it was'/hung^ry . 



2. 



3. 



A 






........... 


'99,2 


0,0 




B 


been 


0,2 


0,0 




C 


before 






0,h 


0.0 




D 


behind 




D 




^ 0.0 




E 


fcflieve 






0.1 


0,0 






omit 






0,2 


0.0 





w"^ had^alrc^ady finished the game when 
\hey arrived. ^ ' * 



A 

B 
C 
D 
. E 



all * 
almost 
alone 
al£,£a^j; 
always 
, omit 



■ A 
B 

.C 

•D, 
E 



2,4 
0.3 

04 

96.8 
0.1 
0,2 




0,0 
0,0 
0.0 
0,0 
0,0 
0,0 



I was thrown ttoa my horse as it jumped; 
the fence. ' ' - ; - 



A 


• ho,m<? 


B 


house* 




how 


D 


^ horse 


£ 





A ■■,0.1- ' -o.-e 

'.c^ ''o.l . 0,0= 

•© 9'?'. 0,0' 

E O'.Jr' 0.0' 



(I Note: 'The results shown hfre arejthe, percentages o 
; answering, each' item- correctly.)' , */ 



f sfe'ua-ents ■ 



(ifheae it^tts ^appear on page 1 of the studentcstest booklet^) 



p. Value 



Stand, 'Error 



a; Have you ever gone to the. Williams 
' Lake St'ampTde? 



A 
B 
C 
D 
E 



3^11 ^ ■ 
tjcing 

-got 
gave 
omit' 





....A- 


99.1 


■ 0.0 




B 


0.3 


0.0 




C 


0,1 


-0.0 




- : D 


0.2 


0,0 




£ 


0.1 


* 0.0 






0.2 ' 


0.0 



5.-\' I like to- eat coirn ^cn ,th% noh. 



B 
C 
D 
E 



left ' 
let 
light 
like . , 

Tit tip 

oral t 



0,4 
0.1 



C ^ 0.3- 



E 



98.9 
0.1 
0.^ 



o.-o 
o;o 

O.Q. 
0,0 
.0.0 



6. ■ "f*lea"se come into my office"^ said the 
- ■ doctor.- " . 



W 8. 



A 
C 
E 



said . 
says , 
see 
she 
say 
. omit 



The fishing boats ^nent out at dann. 



.4. 



- A 




■ ^-J ' 




c 


were. 


D 


viear 




• wi+h 




omit 


yo'u 


sure that 


' A 








. c 


soon 




should 


E 






omit 









'99.2 


. ' b.o 


- B- 


0.3 


0,0 


C 


OA 


0.0 


■D 


oa 


-0.0 


E 


0.2^ 






a. 2, 


-O.O". 


A 


1.0 


. Q.O 


•B 


98.4 


0.0 


C 


0.2 


, 0.0 


D 


0.1 


. 0.0 


E 


0.1 


0.0 




0.2 


0.0 



A 0.0 


/f . 0.0 


B 0, 1/ 


' 0.0 • 


c o.f 


> 0.0 




•0,0 


•E.fB.f 


0.0 


: •fO.2 


d.o 



(These items appear on page ,1 of the stud*?nt, t^^t booklet.) 



?, Value Stand* Error 



9* tfe had to use a nylon rop€ to clijnb' the cliff* 



A 
B 
C 
D 
E 



us 

use , H 

used 

until 

under 

omit 



10. Who was the first 

^^^o^tic _Ccean^? J 



A 
B 
C. 
D 
E 



what 
when, 
where 
which 
who 
. 6iiiit 



perspn to fly across the 



A 


1,5 


0,0 


■ B 


95,8 . 


0,0 




2.3 


0.0 


D 


0, 1 


. 0,0 


E 


0, 1 


0-0 




0,2 


9-0 

\ 


- A 


■ 0, 1 


0,0 


B 


O/l ^ 


0,0 


C 


0, r 


0,0 


' D> 


-ft, 2 


0,0 


E 




' 0,0 




o;2 


0,0 



1 1 * He det*^ct ives f ound^ nothing' in the locke?^* ^ 
room* . ' ' 



A , 




B 


num)>€>r 


C 


night* ■ -. 


D 


never , 


£ 


next 




orolt 



A .99-3 


0-0' 


B 0, I. 


0-0 


C. 0,1 


0-0 


D 0,3 


0.0 


E • 0,1 


0-0 


0-2 - 


, 0,0 



12. 



parksville is a town on Vancouver * Island. 



A 
B 
C 
0 
E 



. take 
"table 

took 

town << 

tun^ 

omit 



% * 



A • 


O.l 


0.0 


B 


0-1 


0,0 


C 


0-1 - 


0-0 


D 


99,3 • 


0-0 


E 


0,2 


0.0 




0.2. 


0,0 



J. 



A-6 



Ine tollot^ng stones w^rtj used for Objectives 1.2. tDi^ouqc 3.1.: 

^±^X 1 Z list SooJj^gi iasj i . 

ODe day^ Any tae Act toolt her luDCb to tue pan. she sat 

u^der ^ a ,tree a^d started to eat. Ibeh soae boy^ ana girls caiae 

(yver. Aay Ajave them soji^ food. It was a tiu^ day lor a picnic. 



JoaD a^d Sam vere hunters. They^ voke up one MOTDiDg' to find 
rabbits in Uieir, traps. John said that ne would use uis taJ^bit 
to £ded His family. Sam said, **J<^an, you are rpoiisn.* if you 
let your r^boit gcr, bd will leM you to a raoi>it aol^. Iheu you 
caD shoot several a^d Dave a lot ot seat.*' Jouh aiai^* t like the 
idea. He told San to carry put tne plac by Diasexii. 'jgiid cooked 
ills raoi^it. Sam followed '^ni^ rabbit i^to the woods. late^ in 
the day, Sam, returned. Ue nad no rabi^it at ali ^aa no tood to 
feed bis family that night. 



STOfi Y 3 - Te§t Booklet 

Hr. Popper was^a h 
do was travel to the So 
at ^the- £outD Pole, 
were, he never expected 
'ahstier. ^^dx Mr. Po 

Can you "iatagme ha 
Daaed his penguiii; Ca 
ref rigei^tor. 

It was Dot long; h 
lonely that he would 
sent ar. Popper anofher 
To tafce care of the pe 
plant installed in . t 
CooK: nad ten l^aby pengu 

Altnou^h ^he Poppe 
lairds Caused^ la^ny prolyl 
funny story. 



g§ae ^ &^ ' 

ouse painter, l^ut what ne l 
uth Pole*^ yhen he ti rote to 
tSlli&y hin how funny he t 
to get an answer. But Ada 
pper a live pe^guixi! 
vinj a l ive p enguin for ^a p 
ptain Cooic and' made nun 

otiever, before Captain c 
not eat* Ihe 'deeper or a 
p,enguin, named Greta, tino 
ngums, Mr. f opper had ^ 
he cellir. Befope loag 
ins. ' 

rs l^ecane very fond of tne 
ems. The problems tJiey cau 



ealiy wanted to 
Aaairal Drake 
nougat penguins 
irai Oi^ake (tid 

et^ hr. Copper 
a n one in the 

ooit oecame so 
larAj% *at) uariutt 
was loaely too. 
4 reirigei^tioA 
eta ^Dd Captain 

^pany uin's, . the, 
sea t&ake a very 



SIOHY a z Is St Booklet faas 8 ^ . 

:fielen Keller wais bora in 16d0 ia TuscuaDia, ;£'xai>a»aa* yh^n 
si^e was two years old, she lost her siyht ai^d iiear^ng as the 
result -of ; an illness. In 1660 she i^ecane tae pupil ^f Ai^ne 
Sullivaru, who taught Helen to **see** with iier f laqurtips, to 
**hear*' witn her feet and nands^ and to comaunxcate with other 
people, aiss Sullivan .succeeded in^ arousing dexen'^ curiosity 
ana interest ^y spelling tue naiies of ol^jects into nei^ hand. At 

'the em or turee y^ars delen had mastered l^otn tnc maaual ai^d the 
l^raille alpnai^ets and could read and write. She o^^jan speech 
lessonsL^ m /1d90 with Sarah y fuller. Helen eatexed fcadcliffe. 
College in 1900 aud was elected. Vice-president 01 ui^i freshman 

\cla£s. iitter^ ^raduatipa, . Helen began to study ''tne problems of 
the i^lind. * Sne toured tiie United States, Europe aod^ii^ia, giTin<| 
lectures 00 behalf of the handicapped. Sne also ^jiijcbte. m.aay books 
and a£ticl4ci^, including an autobiography of her early years. 

' ^ -/no , , ■ 



A- 7 



I CEtJECTIVE 1 
I 



Tlie student should te able to use cotnaion I 
phonetic skills through ct knowledge of | 
such elements as rhyming words aftd sourd- t 
.symbol relationships.- * . J 



P« V^lue Stand. Error 



GO rh-ymes with SNOW.^ ' FinXi ^the voCd that 
.-rhymes with TREE. .J^, 
(item 5 on page* 3 if^ t^st booklet A 7 s-^ory 1)i£^ 



r 



A treat 

seem 
-C leap 

D ^ pfa 

E ^ 1 don't know. 



orait 



A 


8,4 . 


. 0.15 


B 


2.5 , 


Cr.08 


C 


1.4 


0'.06 




83.0 


0.20 


E 


4.2 . 


0. u 




0.-3' 


0.0 



tfhd-ch of ^these words has a Icng' vowel sJund^ 



(it-^m.ll on page'5-i^ te^t. booklet A 
A .let 

B if^ke 

C -rabbit 
D hunt*ts 
E 1 don'* know, 
omit 



s*:or7 2) 



I 



A 


3. A 


0.10 




?4.8 


0.23 


C 


9.9 


\ 0.1^ 


D 


7.5 


0.14 


E 


3.4 


■ 0.10 




0.6 


0.0 



The story says '^...he will lead you to a j^rabbit 
hole.'* w^hich word rhyit^s with LEAD a4 it is 
used here? ' ^ \ - 

(item 11 on page 5 in test booklet bV - sltoi;y 2) 



A red 

B dead 

C £i£i 

D friend 

£ _ I don't* kr.ow'. 
omit- ' 



1 



*A 
B 
•C 

D 
E 



2.8 
22.4 
68.? 

2.2 
3!7 
0.4 



.0.09 
0.22 
0.25 
0.08 
0,10 
0.0 



(* Note: EacK -i + ^^ra , f roDi* Cbject'iva -1.2. to -the end was answerod 
by ha-lf of th,e studen-ts. an asterisk appears, the 

district results are significantly different from the* 
rest of the province at p<v05;' otherwise the tesults 

' ^ are. not. significantly aifferent -from a statistical 

pcint ot view-) 



r 



wilich cne ot these words has^ a siient Ipttfr? 
(it^m 16 or ^Fag€ 7 in t€S* booklet B - story 3) 



A 
3 
C 
D 
£■ 



'ford 
plant ' 

answer 

ffdon** 

omit 



krow. ^ 



In whiph word do€S tho 
it does- in CENT? 
{item 23 cr. page 9 in 



c" -ccund the 



A 
r 



speecM: 
fl*^ted 
cuLUCsi" y 

I don*t krcw. ' 
omit 



a IP*? 



A 




oai 


B 


2.3 


0/08- , 


C,. 


3.9 


0.10 . ; 




6A.5 


0,19 '- 


E 


2.7 


0^-09 




1.5 


O'.O 



Ftory ^) 



A 


U.O 


0,19 


B 


4.2 


0,11 


C 


U.l 


. 0,19 


D 


58.1 


0,27 


E 


6.8 


o'u 




2; 6 


0.0 



I ■ 



I 



as. 
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t OBJECTIVE 1.3, 
I 



I 



Ihe student shQuld fce able to identity | 
such aides to st ructura 1 analysis as |* 
prefixes, sufiixes and root words. ' | 



,Valu6 Stand. Error 



Th^? w,ords riELPFUL and WOBKABLT hav^ suffixes. 
' Vihich word t€low has a suffix? 

(ittrED 17 'on paqe 7 In test booklet A - story 3) 



B 
C 
D 



matcn , 

re p^at 
problem 
I don^^- 
omit 



l^novlT 



A 

C 
D 
E 



bLACK.BIRD and SJ^A^BZRRY are. Compound words, 
hhich cf the t'ollowijig is a compound word? 
(it^m 23 on pag^ 9 m test fcccklf^t A - story 4) 

■ V ^ ;^ _ ' . 

A Illness 

C ccrnmurica**=' 
U . harciicapi^d 
^ E X don*t know, 
tunit 



hhat is the root worn of STAPTED-? 

(itent 5 or. pa:ge 3 in test bocklet B - stoi^y 1) 



A 
B 
C 
D 



fta 
star ^ 
start . 
starts 
I d'on*t 
omit 



Hncw.. 



UNTIn: ana fEEVnw both have prefi:^*^'?. 
th^'irfords b^low Kas a prefix? • 
{it^m 12 on paqe S m tsist bookl^^t 

A faff<ily i V;. 

B foc^islv- ^ ^ ■ ' 

C ■ hiffiselfi^ ^ 

^ ,0 ^SlJiSS^d ^ 

E I dor know. i 

omit / ' 



Which ot 



B - s^'ory 2) 



4.9 

18.8 

14.7 
1.3 



A 7.8 
E 10.3 
C 12.7 
D 49.6 
Eri6.7( 
* ■ 0.6 



0.12 
0.27 
0.21 
0.16 
0.19 
0.0 



A 


11,5 


0,U 




58,6 


0.26 


C 


5.1 " 


0.12 


D , 


U,l ^ 


0,19 


' E 


7,4 


0,14 




1,8 


0.0. 


1) 






■A 


1.3 


0.06 


B 


6,1 


0,13 




85,6 


0,19 


D 


4.4 


O.U 


E 


24 


0,08 




0,4 


0,0 



0.14 

a; 16 

0.18 
0.27 

0,20 
0,0 



V 



A-10 



r T ^ ' 1 

1 JOBJECTI.VE Th^e Student shoul4 be ablt usf context | 

i ^ to determin*^ the meaning ot a word ^in a | 

\ \ ' . sentencfc , ,1 

4 i ^ [ I 



P, Value 



Stand. 



the -end of the story it^' says, "The prpbiems ^ 
■THEY caused oiake a .very^ funny story^, who ar^^ ' 
THEY? 

(itep 15 on page 7 in test booklet A story. 3) 



B Mr, Fopper'^'s chil^dren ■ ' 
C the keeper of the aquariir© 
D Hr, Popper and Admiral Drake 
E I don't know. 
Omit ■ 



A 
B 
C 
D 
E 



The story says, "Helen had MASTEHED ' both the 
manual and the braille* alphabets, • • " What is 
t>ie meaning of the , wprd ISASTBRED in this'^ 
story? Y . , 

(Item 28w)n page 8 in test booklet A - story U) 



A 

B 



taught 
started 

learned 

controlled 
I don't know, 
Omit 



,81.6 \ 
3,9 
2,5 
5,5 
5.7 
0.7 



21 
10 
08 
12 
12 
0 



A 


15.4 


0.19 


B 


3.3 


0.10 


C 


48.2 ■> 


0.27 


D 


21.4 


0.22 


E 


10.5 


0.16 




1.2 


■0.0 



The story says, "Amy^gave THE!1 s6©e food," 
who is THEM? 

(item 3 on page 2 in "test booklet B story 1) 



k 


some ants 


- 'A 


6.0 


0.13 


B 


some birds ^ 


B 


2,9 


0.09 


C 


some trees 


C 


0.3 ' 


0.03 


D 






88.5 - 
1.9 


0,17 
0.07 




I don't know. 


E 




'Omit ~ 




0.2 


0.0 



The story s^ys, • • "Ther* you can shoot several and 
have a let at meat," SEVERAL means: 
(item 9 on y^<}e ^ in t^sst, booXlet B - story 2) 



a gun 

a raii.fcit - 

birds and animals 
I Gpn*t know. 
Omit 



) 



■114 



A 


4,8 


0,12 


B 


7.6 


0,14 


C ' 


78,1 


0.22 


D 


4.7 


■ 0.11 


E 


4,1 


0, 11 




0.5 


0.0 



H OBJECTIVE 1.5, 
I 



i;He student should te atXe to use 
dictionary through * a knowledge 
alphabetical orders guide tfoi;<is# etc. 



a 



P. Value 



Stand- Error 



Wiiich one of th.e. following words apjpears FJHST 
in a dictionary? . * , ' ' 
(iteiD 6 on page 3^1n test booklet A - stc^^ry^ 

■ A past 

B £2:£K • 

C pi^Jiic , ^ * ^ 

D playground ^ 
E 1 don't Jcnow. 

Omit V ^ 



A 


' 7,3 


■ 0,14 




89,6 


0,25 


C 


9,3 


0,16 


D 


4,7 


0,11 


E 


8,6 


-e,i5 




0,4 


0,0 



which of the folLPvirig shows you the corr^^ct way 
'to 'say P^BBIT? \ / ; ' ^ 

(item ,12 on p^ge 5, in te(st booklet A * story 2) 



' A . ' rab it- , . • ; , , 

^rab It 
C tab it 
D , ra bit AS^ 
E , I jdon ' t know. 

OiJfit 



A 


39,0 


■ 0,26 


. B 


'7,5 


0,14 


C 


8', 9 • 


0,15 


D- 


31,1, 


0,25 


' E- 


12,5 


0, 18 




0,7 


• 0,0 



Look at this dictioTiaj:-y page : 

Which ONE- of the tbll'owing words Wduia also be 
' an this page? , , \ ' ^ 
{item' 10 on page 5 i'n 'test ^ooi^l«t B ^ stcry 2) 



1 ren*^ 




A 


rabbit' 


A 


18,7 


'0,21 


1 _« 




8 






42,6 


0,27 


1 « 


t 1 


' C i 


rubber 


C 


■ 4,9 


0, 12 


1 -..-^^ 
1 rope 






trap 


D 


8,1 


0,15 




■ 


I don' t 'know. 


E 


21,9 


0,22 


L ^ _ 


t 




Omit 




2,1 


0,0 



The story saysi . ^"Mr . Pepper was . a ^ house 
i^ainter . " which or the following diet ionar y 
meanings fits *thp word PAINTER as it is used 
h.ere? * , 1 ^\ ^ 

(item IS on page 7 in t^st bookl^et - story^) 

A an artist ^ 
B an Aujerican^ mountain li<jn 
C a rope on the front of boat ^ 

^ ^ £S£Son whQ iiiin t s wood wn^jc i 

E I don"t krcw. ^ ^ * 

Omit \ I 

ii5 



A 
B 


14,1 

0,9 


'0,19^ 
0,05 


C 


1,1 


0,06 


D 


76,4 


■ 0,23 


E 


5,7 


0,13 




1,3 


0,0 ^ 



\ 



A- 12 



>DOtfAl'N 2. 



-C 



COiiPllEHENsiON OF FRCSE HATEPIALS 



I OBJECTIVE 2vf. The studeot should be ablje to identify 'the I 
.1 , . main idea of / a paragraph or longer I 

I - passaged / ' ■ ■ ' 

'-^ 1^- 



P. Value Stand, Error 



What is this stopy. mainly about? 

(item .1 on page 2 in test booklet A - story 1) 

A An ant and a grasshopper, 

' B in ant that wgnt on a £icnig. :/ - 

g Some children who had h picnic. 
D i'park where you could have picnirs. 
E I don't know. , 

Omit ' ( ' ' 

What is this story mainly/about? 

(item 13 on page 6 in test booklet A * story 3) 



A 


3.1 


0.09 


B 


•74.3 


0,23 


C 


13.8 


. .0:18 


D 


5,6 


0.'l2 


E 


2.6 


■ 0.08 




.0.3 


,0.0 



~ A man who looted after ten babies. A 
A ma rt who kg£t E^gquins ia jjis iifimg-. - B 
A roan #ho wpnt to look^^for'^ penguins.* C, 
D A man ^o gave penguins- to an aquarium, D 
t I don*t know, ^ . ' ^ , E 

Omit ^ 



What lesson can you learn tr<siD%this ^tory? 

{item-7 on paq^ H^J,p te^t booklet B - ^ory 2) 



5.2 
78.4 
7.1 
5.3 
3.4 
0.5 



A 
C 

• D 



0.12 
0.22 
0.14 
0.12 
0.10 
0.0 



A rabbit Is ne^^p easy to trap. 


A 


23.1 


, -0.23 


Tco many cooks sppil the broth. 


B 


1.4 


0.06 


hunters are smarter than rabbits, c 


4.0 


0.11 


Ji5J[i£a gpmgthirig i§ better thag 


riskina 






I don*t know. 




66.1 


0.26 


E 


- 5.0, 


0^12 


Omit' ' , 




0.3 


0.0 



what is this story about? - . * 

- (item 19 on page 8 in test booklet B - story U) 

& A person who was born blind. 
B , A famous speaker who became blind 

and deaf, - ^ 
t A blind teachejr who taught deaf people 

tc speak. ^ 
^ A bii£d a£d dea^.^g-ir 1 who l£ar££^' i2 

E I don*t know. ^ 

Omit ^ \ ' 



11 



A 


9,6 


0.16 


B 


7.8 


0M4 


C 


4.2* ■ 


0.11 



72.3 
4.8' 
1.2 



0.24. 

o.ii: 

0.0 




— ^ . 



I OBJECTIVE 2.2, 



TlTe^ stVdent should abie^to, identify and | 
relate important an d suptgc^^g^ details.. I 



0 * 



Value Stand. Error 



What liid John think 'of Sam' s. plan.? ' - ' . ' 
('ite^n 7_ oil page t in tes.t ^ bioJtlet ,A' stcxx,»2i 



A He di^^t like ^he idea^ ' 
B* He fhought it might /-work^' 
p He thought it was very funny. 
D He fhought it^was a 'spl^endid idea. 
E - . X, don • t\ know. • . 

Omit ' ' ■ 



A 
B 
Q 
D 



ao.3 



0.16 
0.10 
, 0.07 
0.08 



1*1 / a.06 

0-3 '0.0 



^iiher>-<^id H^i^n .Keller study thejiiobleras of the'' 
/""blind? ^ ' ' ' ' 

(item 21 -(^j^tP??^ 9.. in test boqk.let. A ^sfoty 4| 



•A 
B 

D 



1 

;As a siibj€Ct in college. ^ A . 1*.6 

^ Before^ ideciding to g^p. to college , - -^^ '7.0 

During Xhe time" she was taught by M^s D 2A.1 

Sullivan, ^ . - * * . 
I dori * tr ki^ow. * . \ ^ 



1.1 V 



0.17 
0.14 
0.27 
0,23 

0.14 
.0.0 



Hhcre vas -the picnic? 
(item 1 on^ page 2 iiT 



A\ in a £5rlt , 
B' by a river 
C <i up in a tcee. 
D in a playgrourtd 
E I don*1;^ krow." 
Omit r 



test booklet 'B story 1) 

tt^r, .....^.a*. ..... .« 



— • A 94., 6 

:• r 1.3 
, 'C 1.2 
. . D' ' 1.2 
■■,-E .^1.3 
■ ' . ' • 0.2' 

W^iich of -Wie following is true of AdniiVal E?ra;ke? 



(item page 6 in test boo)tl.et.''B -A 'story 3) 



A He roade, refrigerators. 
B He via? at the Nbrth Pole. ' 

He Wanted a penguin for a pet; 
D ,je 'Sent a £eDajjin to jHr^s, £oE£;e£3_ 
E , I ^on"t know. 

Omit 



'j^ 3.2 
B 16.6 

.c„ ii;3 



E 



5.2 ^ 
0.8 



0.12 
0.& 
0.6 ... 
,0.6 
0.6 
0.0 



t 

O.ID 
.20 
.17, 

(J. 26 

0.12 

O.'O 



I i 7 



A-n 



f OBJECTIVE 2.3. 

I 



The student shoul d 
the sequence of events 
longer p^s^age. 




tie ^ to determine 
a paragraph or 



■P. Valu 



Stand* Error 



What did hmy do FIFST in the^story? 

(item 2 on page test booklet A - sj^^ory 

A She iiad a picnic, * 

B 'slie ate her lunch, ^ * 

C ' she cliBbe<3 a tree, 

^ wgnt to a £ar K 

E I don ' t^ k^row , 
Omit 



1) 



V ■ 

fcihich one ot these eveikts ^happened LAST? 

(item 1^ on page B in test iooltlet A - sto'ry 



A 


6,0 


0. 13. 


B 


10. 1 ' 


0.16 


C 


■ 1.0 


0.05 


D 


■ 80.8 


0.21 


E 


, 1,4 — 


0,06 




0,4 


0.0 



.4) 



k 

B 

C 



Helen learned braille. 
Helen was iorn in 1880'. 



donjt know. 





Psf 


7.2 


0.14 






7.3 ^ 


0.14 


Colleqe 


c 


65.0 


0.26 


Anne Sullivan. 


D 


U.6 


0,1.7 




E 


8,0 


0. 15 






0,9 


0.0 



Omit 

What happened FIRSV in the story? " 

(itemJB on pa,ge in test booklet 6 - stor;y -2) , 



A Sao let his" rabbit go, ^ ^ < a 

B John^cook€d his rabbit, ^4 ^ 

C Sj(m fo^l'cwed his rabbit into the wood's, c 
' ^^^"^Jt^- iiMill^IS t2M§. I^bbits in their 

£7 tra£Si ,7, ,,7 77, ,7, ,7, , ^ 

E I don't .know* : , t& 

Omit. ^ ^ ' f_ 

Which of t^ese'happened SECOND in the story? 
litem 13 on page 6 in, test booklet B - story 3) 

;a Kr, Popper wrote. "to Admiral Drake, 
B Gret^d and Ca4)tain Cook had ten babies, 
C- Admiral Drake ^ent fi£i Pa£££r a live 

! 'ii§E3ai£i " 

' -^^ ^' D nr. Popper had a refrigeration plant 
put in his cellar, 
E I don't krow, r 

Om^t * t 



8.8 


0,15 


8,7 - 


^ 0,15 


6.6 


0.13 


72.7 


' 0.24 


2,7 


0,09 


0.4 


O.t) 



A 


31,2 


. 0.25 . 


6 


8,2 


0.15 


C 


49,7 


-0,27 , 


D 


5,3 


0.12 


E 


4.3 


0, 11 




1.0 


, 0.0'. 



IIS 



^ ' • A -1,5 

^ ^ ^ r; 

( OBJECTIVE 2,(4. The studert should ^be able 'to ' apply. I 
*| ' ' logical reasoning skills in^the readiny ot 

'I a* paragraph or longer passaged ^ ' | ^ 



P, Value Stand, Errcfr 



what did the tfaps do to the rabbits?^ ^ 

(it*:nt B on page ^ in *test booklet story 



2) 



A- 


kill9d +h?in * . 


A 


14.8 


0.19 


B 






5-7.1 


0.27 


C 


Qaught, skinned and cooked theo 


C 


7.8 


0.14 


D - 


cript>l€ii them so they could not run 


D 


13.3 ' 


0.18 


E 


I Qon't krow. ^ 


£ 


6.5' 


0.13 


* 


Ojnit ' ■ . 




0:4 


0.0 



According to the story, which of the following 
is a FACT? 

, (it*;ni 9 on. page u in test booklet A - story 

* r 



2) 



A John IS foolish, 
^ ' ^aro let his rabbit £0^ 
C Sam is i clever hunter, 
D All traps kill animals, 
E I d_pn»t^ krow, , ^ 
Omit 



the re± rige raftor? 
(item- m on pa^e 6 



in t<?st booklet A 



A 
B 

C 
D 



Penguins lik-e'niilk, ' * 
Captain Ccok w^s lonely. 



a- refrigera tor, 
doji'.t krow, 

^m^t ^ 





A 


24.8 


0.23 




. B 


48.0 


•0.27 




C 


10.2 


o.re. 




D 


7.3 


0.14 




r* 


8.j6 


0.15 






1.0 


0.0 










home in 








' story 


3) 








A 


0.7 


0.04 




B 


8.3 


* 0.15 




C 


83.4 


0.20 


in 


D 


4^3 ■ 


0. 11 




£ 


2.6 


0.08 






0.7 


0.0 



hich ot t hese statements is NOT important in the 

story? ^ 
(item 16 on ^paye -7 in test boctlet A - 6tory 3) 

^ hi*. i2£U^£ ^^S a il2U£i £:§l&tS£2. A 59,3' 0.26 

b «r,% Pepper wroto to Admiral -Drak^, b 8.2 0*15 

♦ C Cdptair/Cook livbd in a refrigerator* c 6,9 .0*14 

* Hr, Pepper thought penguins were £urrjy,D 19,7 0.21 

E I dqn'* kr.ow, " ^ , E 4*5 ^ OMl 

Omit ■ ^ ^1*0 0*0 



, p. Value Stand *Eicror 



What was* tt^ «ea*h^r lik^ that d^y? ^ . . 

(it^m 2 on pagt 2 in ^test booklet B * s^ory 1) 

A wet . ^ , ^ 2.1 0,08 

B .cold ' B 3.8 ' 0*10 * 

. . C foggy C o'.8 ' 0.05 

D sunrii ' i ^ D 84.8 0. 19 

^ ' E I don*t know. *' E ^8.3 0,15* 

Omit 0.2 0*0 

How did you knew that this story is NOT true? , 
(item en pag^ 3 m test bookie^ B * s*ory 1) 

A Ants do not eat. ' A 2.3 ;*o:08 ^ 

D- Ants eat ^lur^ch at. hop*; B 4.3 ^,0,11 

c Ants are not fcund in parks.' - C 3.9 \ O.lO ^ 

hZlS ,12 Children foodj^ D 78.6 ' 0.22 

E l"don*t^ know. * ' E 10.6 ^ 0.17 n 

Omit ^ . . 0.2 O.D 

J * * - 

What £io$s the author describe about' Hel^n Keller? 
(it^ro 20 on' page 8 in test booklet B story 4) ' 

A how shf looked ' A 3.2 ^ 0.10 

B how played the piano * B 1.5 " 0*07 

C what she liked to r^^ad - a 4^.9 0,12^ 

^ ak^l ifsiu^jd is is * ^ 83.2 0*20 \ 

3^ d don'J't^JcnowT ~ E 5.5 0*12 

Omi^ - '1.5 0*0 

Khich cne of these statements about Helen Kelle;: 
is false? 

(ltd© 21 on page 9 in test booklet ^B -^^toty U) 

A She could gnjo^ gusicj, A ^ 45.4 0.27 

^ b She tould travel widely. , B 21.0 0.22 

•C She obuld reaii and writp. / c * 13.8 6*19 . 

D she ^cculd communicate with other peopleD 11.9 0.17 

E ' I don't know. ^ ' 6.2 0,13 

Onfit ^ \ ^ ■ 1.4 ^ 0*0 



120 




\ OBJECTIVE 2\5-t The student sjiioutd-^Ee^ ai)l6 to determine j 
I * ^ the purpose' for reading a paragraph or 1 

I • longer passage. ^ , / I 



P, VaJ-ue St^nd. Error 



Why would you read the/ijS^ of the storif about- 
^my the Ant? " ^] ..\^ " ' ' - 

(ittm" 3"or page Z ±n t^st iMDcSkl^t a ^ stoj^'y ^H^' 

, A - TiO ' learn ajpoutv ani .f:aCiiiii«s*, . \ \ ^ 
, B</^^to .r^ad a "Mystery story- "//s ' 

D 5o learn how'chiXdren""s^iv.er-their , 

prableioe'*'* _ - ^ 

E ^'l dontjt- kr.ow- - ^ ^ \. . . E 

■ * " ' • 

Why do y.pu think the author Vrote th^is story? ; v 
V (itein 10 c:q pag6.S in test bookle^t " A * stor^i:^2J 

A 'to scare you ^ " A 

B to. roaXe you laugh^ /b 

is teacli jvou so^gthin^ C" 

^ . D to^share some beautitul language D 

I"don»t kr.oir, ^ ^ ' y)v \ ' E 
, Omit' ^ - - ^ ■ r/; ^ ' 



C 62,0 
D>- 12/3 



tfhy do you think the auther, jrrote about Mr* - 
^ Popper^ s penguins5^ l-.-/ . 1 

(iteqi T5^or, page 7 in tfe^t ^b^doXle^ B*- story 3)^ 

V ^ * , ' ^ - 

tb\$care yoi^ ■ ' ^ A 

t"fi make ^ou lau^^ b 

/to. teach" you abcut explorers ' c 
/to* teach you f^eiAs about penguins D 
^■I don't know, - E, 

Omit 



A 
B 



0.9 
Ai.2 

5.5 
43.2 
■ 7. A 

0.8 



might you read Heleif Keller 's story about' * " 
"Uerself? v- , . ' ' ^ "~ 

(item 22 on page '9 in -test booklet B' 'story «) 

~ ' . ■ . .■ - . 

A to rtiad a huwo.rous stcry . , Ji. A. 9 

to ffed out about eyesight b 12.7 

C to learn" a^out ^oggone ^Ise * s iife ... c 52-*9 

D ' to find out^about'neu teaching aethods d 19.2 

- E I don't know. ,v " EV^S.O 

Omit * 2.2 



0:^6 \ 

0^26 
0.18 



11.2 


0.17 


O.A ' 


0.0 • . 










0.9 


0.05 


-.-^2.2 


0.08 


'88.7 ; 


0^17. 


3. A 


0.10 


A. A 


0.11 


0.3 


0.0 - 


* 





0.05 
0.27 
0.12. 
0.27 
O.IA' 
;,.-0.0 



0.12 

0.18 

0.27 

0.21, 

0-15' 

0.0 ' 
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DOttAIK 3. 



CUHPEEHEtJSlOK OF FUNCTICNAL HATERlAbS 



I OdJiXTTIVE 3.1* 



The student should te able to locate I* 

inf orma^^icn - using such re,ferenc*r aides as j 

tables ^ of con^^ents, titles and j 

^(;lassi£ications. . | 



U Value 



Which book would t^il^ you what 'penguins ^eat?' 
(it^m 18 cn page ^7 in test bookreV'A - sto; 

A ' an at*las 

B a cictiorary, ' , 

^ ^]i£l£i££*:^ia * 

D a telephone directory - . 

E 1 QO_n*t know. 

Omit 



It you , want Gd more inf orina+ ior 
( heller*s life, in which part of 
would*ycu look? ^ ^ , 
(item 22 on page 9 in ^^t booklet 



A, 
B 
C 



If you 
about 
(item 

A 
B 
C 
D 
E 



fiction. 

I^dan»t krow. 
Omit ' 



■ { 

a bout Helen 
the i ibrary 

A - story 



A 
C 



wanted to* read more adventure fc&t or ies^ 
Amy the Ant/ which book would y;ou re>d? 
e cn page 3 "in tejst bcol<let B - story 1) 

The Cat m the Hat. ' \ 

Golaer. Book of Insects. 

^21 lilS i^i 19. 
Junior science Enoyclcpsd'ia. 

I aon»t know* ' \ 

Omit 1 



38.9 
50.6 
8.7 

I ■ 



1.9 
7.9 
83.1 

4. " 

0.4 



Stand. Error 













A . 


8.6 


.0.15 


B 


13.7 


0.18 


C 


68.4 


0.25 


D 


1.0 


0.05 


E 


6.8 


o;i4 




1.4 . 





0.26 
0.27 
0.15 
'0.0 



0.07 
0.15 



0. 
0, 
0. 
0. 



20 
08 
U 
0 



1^ 



4 



P, Value Stand. Error 



Here. IS a paye from a book called hit ABOUT 
PEShGUINS, 

fitem 17 on page J in test booklet - story f 



Table of'Contents 

tig ul n Ba bi e s Pa ge 1 

Food for Penguins Page 26 

Penguins the'Water Page 38 

penguins on the Land Page 54 



If ybu t^anted to* find out hcw^ penguins swim, x>r, 
t^hich page wculd you start to look? 



A Page 1 
B Page 26 

C ^ £aaS 38 

D page 54 
E I don^t know, 
, Omit 



7 



A 


5.4 


0,12 


B 


2.6 


0.09 


C 


83.9 


0.20 


D 


2.1 


0.08 


E 


4,3 


0.11 




1.3 


0.0 



/ 




^^0 



I OBJitTIVL 3*2* 
I 



The student should fc€ afcle to understand ) 
signs*; , { 



It you are walking^ wiiich sign tejls you what 
. tp do? . * > 

(item 2n on page 10 in test booklet A) 



P> Value Stands Error 



I- 

*- 


SPtED LIMIT 


— 1 




r 

1 


LEFT TURN." 
' ALLOWED 






r 

1 
1 


PEDESTRIANS' 
uIe CROSSHALft 





-main street exit 
500 y/asds ahead 



I (ion 
Omit 



Hhich sign shows wRere; you should ride your 
' Ixicycle? 

(item 25- on page 10 in test booitlct ft)-. 



3,3 



B 3,5 



C 86,7 



.3,3 



1,6 

1,4 



O.IO 



0.10 



0.18 



0.10 



0.07 

0.6 



V 



A 

f 


f 
1 
I 


'\ CASS 
"CNLY 

1 _ 


■- 1 
I 
1 


A 


1,4 


ft' 












1 


CTC](IS1S - 
USE StIi ET ■ 


1 

J ^ 




54,6 


C 










37,2 


1 — 

\ 
I 

L 


FEDESTBIANS AND 
BICYCLES PROHIBITED 


1 

t 
1 


C 


D 










'2,7 


r 

1 
1 


PEDESTRIANS 
ONLY 


1 
1 


4 




I don't know. 
Omit J 






2.4 
1.5 



0,06 



0.26 



0.09 



0.08" 
0.0 



r 
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P. Xal"e- Standi Error 



If you needed tc take a bff?, which sign would 
you- lo<5k for? .' 
'(itam 24 on page 10 in' test booklet B) 



BUS 
STOP 





r 

1 

! 

i 


KEEP 
EIGHT 


1 
1 




1 

1 

f 

1 - 


ENTEANCE 

i 


1 




r 

1 
1 

1 


DO !)i:^^ASS «H£N 
RED LIGHT FLASHING 


1 



I 'doD't know. 
Omit 



A 96.4 



,B 0.2, 



C l3 



D 1,4 



0.2 
1,6 



Which sign shows you the wey out of a building? 
* (item 25 oa page 10 in t^st booklet B) 



ENTRANCE. 
> 



I 

\ 
.J 



PA'PKING 
> 



. — , J 

WASHEOOHS \ 
--> I 

^ J 



'A 7.9 



C 1,0 



D 0.5 



0.10 



0,02 



0,03 



0,06 



0,02 
0,0 



0.14 



B 88,6 0,17 



0.05 



0.04 



I 'doD*t' Know. 
Omit 



0,5 
1.5 



0.04 
0,0 



&*22 



I OBJECTIVE 3^3* The Student should be able t^ understand | , 

I road maps* , 'I * 
^ , 1 , : I 

i 




V 



(NOTE; 'The follcwirjg U questionf^ refers to the mai^ du the 
previous page) 

P. Value Stand^. Error 



Ca.n yoii drive all'the way frcm Korthtown to 
Vails City on Highway 17? 
(item 28 on page 12 in t^st booklet A) 



A. 

B 

*C 



Yes 

■i" 

1 don't 
Omit 



Is Centrtville* farther wes* Glen? 
, (iteni 27* on page 12 in teEti)i5ookl'et A) 



A 79,5 
B. 16,6 
C ' 1.8 
1,9 



0.22 
0,20 
•0,07 
0,0 



A Yes A 

, E No ...].. A 

C I'doTi't know. ^ ' ■ 
Omit 

' • \ ... 

This map would help you to ^, 

(item 28 on page 12 in test booklet B) 

A * find the elevation of Sice, Lake. 
^ ^EiitS £££B Gl-gn to f^lls g^ly* * * * ■ 
C locate *he Northtown poli-ce station, 
D find out how lany people live' in 

Centrevi^le.' 
E I don't know, 
^it -. 

Is Falls City east of Rice La'Jce? 

(item 29 on page 12 in.test boolfiet B) 



A 
B 
C 



28.6 
65,0 
4.2 
2,1 



0,24 
■0,26 
0, 11 
0.0 



A 


37.4 


0,26 


B 


33.7 ' 


0.25 


C 


4.4 


, 0,U 


D 




0,11 


E 


>15.1 


0.19 




3.4 


0.0 



A • Yes 

B Nq - 

C I don't know, 

Omit 



32,5 
50,7 
C 2,8 
3,9 



0.25 
0.26 
0,09 
0.0 



.9 
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i 
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^ 1 

ROBJECTIVE 3, it,* Tha student should be able to understand t 
I product labels, ' , ( 
L ; -i 



P, Value Staad* Error 



ft 



A^C BUG SPRAY - 

Ki^lsi spiders^ roaches, ants 
and cost crawling insects, 

Dirgctians: Spray . surf aces ov^t 
which insects may crawl:^ 
doorways, window^ ledges, cracks, 
etc. Hold can apFroxiroately 
10 itiches from surface. Do not 
use neat uncovered food or small 
children. Toxic, 



Kdw far from the surface to be sprayed should 

you hold the can? 
^Witem 26 o;i page 11 in test booklet A) 



A 1 inch, 

B 2 inches'. 

C 6 inches, 

D ^0 inches^ 

% r aon"t"knotf, 

I Omit 



Where would you NOT use the spray? 
' jtit^era 27 on page 11 in test booklet A) 

A doorways ' 

S in H bab^s room 

' ,C baseraent corners ' 
^ D around window ledges ^ " ' ^ 
' E I don' t know. 
Omit 



A 


1.3 


0.06 


B 


2,2 


0.08 


C 


'3.5 


Olio 


D 


88.6 


0.17 


t 


2.6 


0.08 




1.7 


- 0.0 


J 

A 


5.2 


■ 0.12 


B 


82.4 


o;2o 


C 


2.3 


0.08 


D 


4.4 


0.11 


E' 


3.6 


0.10 




1.8 


0.0. 



12C 
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Which of th^^ following will probarcly NOT be 
killed by the spray? 

(item 26 on page 11 in test booKlet B) 



P- Value 



Stand, Error 



A aiits 

B f lies 

C roaches 
D spiders 
E I don't Icnon. 
Omit 

The last word in the directions is .TOXIC, 
does this word irn=*an? 

(item 27 on page 11- in test booklet B) 

♦ 

^ A ^smelly 
B frozen 

C poisongfi% v , 

D unpleasant * 
E I don't know. 

* Omit , / ^ \ 



what. 



A 


5,8 


0,13 


B 


64.0 


0,26 


C 


13.2 . 


0,18 


D 


8.2- 


0,15 


E 


6,8 


0,14 




1,8 


0,0 




• * 




A 


6,0 


0,13 


B 


2,6 


0,09 


C 
D 


6^4 
5,6 


.0,25 
0,12 


E 


15,0 


0,19 




2,2 


0,0 



V 



\ 



I ObJECTIVt 3.5. 
I 



The stJ'd'rnt should b€ able to urderstahd I 
arithm^/:ic s'tpry problems. \^ | 



P,, Value Stand, Error 



NOhTHEEN LIGhTS DBIVR-^IN 



KBNtl' 

Hamburger .„ . 70^^ 

Che,^se burger .75^ 

Pearut Butter Sandwich ' 50^ 

Milk ^ . . 25*2 

Milkshake 

Coffpe ' ; 20*2 

Pie 50^!: 

Ice Cream Con^ 25c; 



/ 



Dan orders a cheeseburger ard a, stra wberry 

rail'kshaite. To find' out hew much he should pay 

you ' would add: 

(item 30 on page 13 in test booklet A) 



A 
B 
C 
D 
t 



70*2 ana 2f5^ 
75^ and 25^ j 
7S£ and 45£ 
75^ and, 70^ 
I don't know. 
Omit 



A 


1,4 


0.06 


B 


2.4 


0.08 


C 


86,5. 


0.18 


D 


1.8 


0.07 


E 


3.8 


0.10 




3.8 


0.0 ^ 



There are th-^ee people in the Evans family. At 
.the drive-in they order tour hamburgers ,and 
pay for the order with a ten dollar bill. If 
you wart to find out how much^ they spent^ 
iT^V ^ne > f the -following would' be important? 
(item 31 on page 13 *in test booklet A) 

A thefe are three peqple. in the family. 

S llltfi^il£3S£I £S§i ZQ£ eachj,^ 

C they paid^'with a ten. dollar bill. 
D cheeseburgers ccst l%t each. 
E I don*t kr.ow. 
Omit 



/ 



\ 



A 


9.2 


0.16 * 


B 


43,8 


0.27 


C 


26.6 


0.24 


D 


5.5 


0.12 


E 


10.6 


0.16 






0.0 



■p. Value, Stand. Error 



0 

I i 

Sharon ' orders a peanut butter sandi(ich, a, glass' 

TO 



of mi^lk ai.d a strawberry ice creffio^ cOne, 
find" out hew much she shpvild pay, yovi 

fcst 



add: 
(ite4D 



30 on page 13 in 



boojtlet' B^) 



A lo^, ^bi and 25« 
B 70<t, 25«: arid 25« 
C hOi, U5ii and 25(r' 
D 5fi£i. 25£ and 25^ 
£■ I dor't know, ~ 
Omit - 



A 
B 

C 
D. 
E 



J' 



2.0 
■2,7 
5,1 
■80,3 
S.2 



0,07 
0.09 
0,12 
0:21 
0,12 
0,0 



Brian's mother giyes. him five dollars to buy 
hamburgers and milkshakes for thfe family. He 

" tak'es the five dollars and rides* his' bike t( 
"the drive- in, Brian buys four ha-nbuTgers," 
three chocolate-oilk.shak.es and one straifberry" 
• milkshaRe. /fTe wants to know how much -cTianye 
he should r/ceive, ' " ' . 



Which OSE pt the following statements 
important 'in "solving this frobleifi? ■ 
(iteo 31 on page 13 in test booklet" B). 



is SOT- 



A 
B 



Brian^s mother gives him' fi,ve dollars; A 
l£iin liStSS feis b^Jce to the dr ive^n^ b 
— icdan buys four hambutifeES, "/ , c 
Brian al^o buys- three chocolate -milk- d 
shakes and one stravberry adl'I^shake^' 
I don^t know. * '■ e 

Omit . ■■' *. , 



14.0 
51,2 
4,6 
W\6 

10,4 
4,7 



.) 



•'0,19 
•0,27' 
0,11 
0,19 

0,L6. 
•0,0 



0 




APPENDIX I-B 



READING TEST 



ections for Teachers 



Teacher Comments 



/ 
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LAtiGDAG^B. C. 
GRADE/YEM I* READING ASSESSMENT 

ADMINIS.TRATIOH DIRECTIONS - 
FOR TEACHERS 

BEFORE THE ASSESSMENT 

1* You should 'have a pamphlet providing background lnform4Elon on the Learning 
Assessment Programme* Please read it and the specific directions which 
follow* ' ' V 

2, As you pre-read these directions, you should refer to a pupil test booklet* 
Note: , there are ?wo different Cest booklets* Questions differ between t;he 
booklets but instructions are identical. ^The booklets have been alternately 
arranged in your test package and should be distributed to pupils^ in the 
order they appear. Each student should respond to only ope booklet. 

3. You will need to .know your school code number. Your principal has received 
this with the other materials sent to your school. ^ • * 

^. Each pupil will need two sharpened pencils and an eraser. You may want to 
have some spares handy at your desk* Pupjls jthould also have a book or 
magazine at their desks to read quietly on completion of the test* 

5* Part I of the test measures '^visual recognition 6f tsiords. If you have any 
doubt that pupils irt1^~>&learly understand your Qral reading of J;he words 
_and sentences, you may wx^^o arrange for someone else to administer this 
section* 

6* *The actual t^egf will require less than one hour to complete* However, you 
should ensure that you have ninety minutes availal^le to allow for pupil pre- 
paration before^the test and the collection of pupil background information 
, following it. ^ ' , ' 

ASSESSMENT - COVER PAGE ^ ' ^ 

In advan^ of the administration, the following should be on the chalkboard: 

School Code 



Do you live in Canada? A* Yes B. No 

1* Before you distribute the booklets, check that each pupil has two pencils, 
one eraser, and soinething to read following the test. Tell the pupils that 

*■ the purpose of this test is to get a picture of how well boys and girls in 
year 4 are able to r^ad.^ Tell them not to put their names on the booklets 
that they wi^ receive and not to open them until told to do so. 

2. Wlfen the booklets have been distributed, have the pupils coiiy the school code 
nuinber from the board onto the cover page* (Please check that this has been 
done correctly*) . \ 



A33 



A- 30 



3* Read aloud the cover page instructions for marking answers and have pupils 
complete the example* Checjc^f^or undt^rstatxdiiig and answer any questions* 
Then tell*the pupils to open tlie booklet to p^ge _ 1 . 

Page 1 - RECOGNIZING WORDS 

^ . ' r 

X. Read the instructions aloud and do the example. Say,: "Tall" ^pause) "The 
logger climbed the tall fir tree." (pauso)' "T^ll" . 

'5* Wait about 10 seconds to permit pupils to circle the letter beside an answer^ 

3. Check for misunderstandings. 

4, Allow about 10 seconds b>2tween each of the following twelve items* 

1) because The dog howled because it was. hungry ^.^ bej:a^use ^ 
(NOTE: check to see that pupils ]ocate question 2 accurately) 

2) alread y We were alread y finished the game wJien they arrived already 

3) horse ... I was thrown from my h orse as it jumped the fence . , . horse 

4) gone Have yoU'^ever gone to the Williams Lake Stampede? j^onj 

5) like ... I like -to eat corn on tJije cob like 

6) said "Please come into my office^', said the doctor said ^ 

7) went ... The fishing bo^its went out at dawn went 

8) sure ... Are you sure that this is the right road? sure 
^9) use We had to lise a nylon rope^rto climb tfie cliff use 

10) who ,Who^was the first person to fly across the Pacific Ocean? * who 

11) nothing The detectives found 'nothing in the locked room nothing ^ 

12) town, . Parksville is a town on Vancouver Island .. . town ^ 



Tage 2 - UNDERSTA NDING. ST ORIE S AND APPLYING RKADING SKILLS ^ 

C i ' — — — 11 T— ' , — 

1* Have all pupils turn to pagd 2. 

2. Say: "Now you will have some stories^^^^ns and maps to read. Each item will 
have questions for you to answer. Answer each question by circling the 'letter 
beside , your answerr Try to do every question. 'If you ^on't know the answer, 
circle the letter beside *I~^on'^ know'* and' go on to tl>e next question. Keep 
working through each page until you see the word STOP, Are there any questions? 
(Take time to answejb pupil question). Then say : **You will have 40 minutes to 
;work. If you finish early, check back on your answers* then close your book" 
let and'place- if face up on your desk. Yoy may then read quietly. Begin now-'* 



3* Record the relevant times on this chart fpr your reference* 
Time started 



P^lus 
J 

Tim^ to remind. * 



Plus-^ ^ ;2Q tntn.-^ 
'-^ime to "say '^STOP^# 



A. Iij^ividua4.,;^pils may raise their hands for assistance. Try to encourage each 
' . one to read and respond to the best of ItlsVlAr abtlity. Try not to give answers 
or t-o'read the items for. a pt?t>il. 

5. After 20 minutes," say, '*Half your time Is now over* Try to anwer every 
question" * ' ^ - 

>■ ' -i ^ 

6* After AO minutes, ^ay, '*STOP", put down your penctts-^ahd close your booklets." 

\ * ■ * 

7, Before goin^on'to the last page (GENERAL INFORMATION) you may wish to have ^ 

the class stand and stretch^ . - ■ _ - 

Page 14.^''^^TE^ERAL INFORMATION ' - \ ' ^i. ' 

_ . — * H — »— ^ * 

1* S^ay * 'Now turn to the back page of your booklet. ^ Here are aome questions 
about you artd your family. Listen while I read each question. Then cfrcle 
the letter beside your answer". ' . . ^ . 

2, Read each que^ion nloud. Give individual pi3pils much help as ds necessary 
■ to provide accu r^ite information. ^ 

AFt"^ TH E ASSESSMENT ^ * . ^ 

1, When tkfi GENERAL ItJFORMATION section is complete^ collect the booklets an<^ 
return th^m to ^four school office. *'Plcase bundle a^id rcturji unused book-- 
lets separately. ^ * * 

\ ' 

2. Your participation and cooperation nre appreciated* We would value your 

' comments on both general and specific cTfipects of this reading assessment^ 
Please use the reverse side of this fiht^et » tear ©f£ and. return it with (CtTe 
completed booklets. - ^ * * ^ 

% 

t > . • 



r 
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;' READING ASSESSMENT ■ 
■ ' TEACHER COMMENT FOBM 



, *To "assist us in preparing future assessment programmes, the Learning^sscss*- 
ment Branch ^ould appreciate yodr taking a few minutes to comment 6n this one. 



1* Hgw 'did the children react to the test? 



a) They yere frustrated because it w^s 
too difficult. 

b) They wet^o distracted because it was 
too easy. 

c) They enjoyed taking the te^. 



None Some " Most All 



2, Did you have any particular problems in administering the test? (Infprmation, 
instructions, time,- special needs of individual children, etc^) 



\ 



3* What trecoim^dations or suggestions would you make for future assessments? 



Please detach and return with the package of completed test booklets. Thank you 
for your tijue* ^n^^^ * • 



I'JG 
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GRADE/YEAR 4 - READING ASSESSMENT 
• TEACHER COMMENTS 
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-^'fhe reading test was administered during the week of January 5 - 9 to 
all Grade/Year 4 students in the province, A total of 3^639 students' or 
94% of the total grade 4 population was tested. ~" ^ 

k 

A teacher coimnSnt: form was included with the assessment materials, A 
nummary of teacher reactions and comments to 4:he Grade 4 assessment are pre- 
sented below and are based on the 1,228 forms that^were returned. 



A.. HOW DID^THE CHILDREN REACT* TO THE TEST? 



t 



(Percentage , of teacher responses are presented in brackets » Fo^^Bdl] 



58% of teachers said that none of their students were frustrate 
the tfestO 



1) Thoy yeve frustrated because 
it was* too (Jifficult 

2) They were distracted because 
it was too easy 

3) They enjoyed taking the test 



iple. 



^ ■ 

None 


Some 


Most 


All 


Total 
Teacher 
Response 


618 

(58%) ' 


442 
(41%) 


8 

(1%) - 




1068 


466 ; 

(44%)'. ' 


468 
(44%) 


• 113 

(f\%) . 


12 
(1%) 


1059 


31 

(3%) 


115 

(10%) 


67L 
(56%) 


390 
(32%) 


1207 



Overall it appears that while, some students were frustrated or distracted 
* because the test was either too difficult or too easy, 88% of th/S teachers, felt 
. that most or all of their students enjoyed Caking the 



88% orf thi teach* 
J test, V * 



B- DID YOP HAVE ANY PARTICULAR PROBLEMS IN ADMINISTERING THE TEST? (WORMATTON, 
INSTRUCTIONS, TIME, SPECIAL itfeEDS OF INDIVIDUAL CHILDREN, ETC) 

• WHAT ftfiCOMMEND^TIONS OR SUGGESTIONS WOULD YdU MAKI^! FOR FUTURE ASSESSMENTS? 



About 1075 teachers provided comments of one form or another,^ All responses 
X^ere read, tallied and are summarized as folldtfs: , \ 




1. ADMINISTRATIOH 

There seems to have been few problems in administering the test apa^rt from 

the time allotment and scattered Incidents of pupil confusioiL-Over particular 

/ questions or directions. It would appear ,#though, that most teachers thought 

both' the teacher instructions and pupil directions to be very clear. The idea 

of circling the letter beside the correct answer seemed to be foreign to the 

routine practice of answering for a great many pupils. Underlining seems to be - 

more common. - - - ^ 

* 

A very small number of teachers were opposed to this survey, but several 
teachers and pupils were opposed to the anonymity. Suggestions were made that 
perhaps a tear-off section at the top of the front cover could be, used* Teachers 
also expressed a desire to have scoring keys included with their administration 
sh^eets so that they personally could score their student's test's. ' ^ 



TIME 



Nearly all the teachers felt that the 40 minutes allotted for Par.t II was ^ 

much to<? long. Requests were made to either decrease the allottted time or in- J*"*,^ 

crease the length of the test. At the s^me time, there were some tea^chers who 

indicated that those students who normally have difTiculty jading required tbe 

full 40 minutes, ^ ./ ^ ^ p 

. 

Several teachers woulrf also like to have ^uch a test administered at a 
different time of year. Some suggestions were late October early November,^ 
or just before Easter. j 

3. THE TEST * ^ ^ . 



Most teachers and students appreciated the format of the test, particularly 
the iSrge print, though Several thought that two example questions for each \ 
section would be helpful. 

ah Part I Recognizing Words 

Many teachers stated that their children found this section to be ^easy. .Son^e 
teachers suggested that perhaps the words were not up to Grade 4 vocabulary ajid 
that possibly a 'gradual rise ta* more difficult words from numbers' 1-12 would* 
have been more valuable. 



b) Part II - Understanding Stories 



4 



Most students seemed to have had litTtle trouble with this section, although 
several ^eachers ma^ note of particular questions which they thought ambiguous 
or confusing to som™students , One question that appeared to be confusing to \ 
more students is jEhe dictioi^ry page question in both booklet?, the- confusion 
apparently due to the lack of similartLy between the example page and an actual 
dictionary page. * ^ 



13G 



Generally, the greater portion of students surveyed seemed to find the 
whole test relatively easy- (little distinction was ever made between booklets 
A and B)* There were many requests by teachers to make the test longer and 
more difficult* 

There was some concern expressed about the validity o£ this type o£ survey. 
Also, concern was expressed for individual pupils of Remedial Reading groups, 
ney Canadian status, and nonrEn§lish backgrounds and their place In this type 
o£ survey* Should they be excluded? 



A* General Information ' , 

Using a ratio o£ incidents of^ confusion per the number of questions in each 
section^, it would appear that this section was more confusing than the actual 
body of tiie test. The pupils seemed to be ceiitain only of their age and ?ex* 

Overall, the test was comparatively easy on the teache^rs and easy for the 
students. ^ ^ , ^ 

As usual there were, requests by the teachers for the results and statistics 
*o£ thej^estsoil individual, classroom, school, district , and proviacial levels* 
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11976 LEARNING A;5C;j:>m£NT - WRITTEN COMPOSITION 
■ BASIC DATA 



1. Total 

2. By School District 



Ul 





Grade 8 


4 


' Grade 12 






Sample Size 


% • 


Sample Size 


%. 


— 


i*,8e4 


100 


■ 1,819 


100 


- 01 


28' ■ ' 


- 2 


'17- ^ 




02 


0 


0 


•24 


1 


04 ^ 


22 


• 1 


0 




07 


27 


1 


' 26 




09 


0 


0 


22 




11 • 


' 31 


2 


19 


2 


12 


0 


0 


23 


1 


14 


0 


0 


18 a - 


2 


15 


30 


2 


0 


0 


16 ' 


31 


2 


13 


1 


17 


16 


1 


e 


0 


18 


V 24 


1 


29 


2 


22 


49 


3 - 


59 


3 


23 


77 


4 


56 


3 


■ 24 ' 


76 


4- 


64 


4 


27 


23" 


1 


15 


1 


28 


22 


I 


13 


1 


30 


0 


0 


21 


^ 


31 


24 


1 


0 


0 


33 


29 


2 


29 


2 


34 


r- 0 

r 


0 


19 


1 


35 


18 


. 1 


15 


1 


' 36 


" 104 


6 


85 


5 


37 


'46 


2 


87 


5 


38 


52 


3 


60 


3 


39 


217 


12 


297 


16 


40 


28 


2 


28 


2 


41 


88 


5 


, 122 


7 


42 


26 ■ 


1 


I 27 


2 


43 


82, 


1 


77 


4 


% 


68 ./ 


4 


86 


5 






1 . 


/50 


3 


46 , 


31 


2 


0 ' 


0 


47 


30 


2 


36 


2 


49 


22 


1 


0 


0 


50 


15 


1 ■ . 


*0 


0 


54 


20 ^ 


\ 


' 0. 


0 


•55 


P8 


.2 


0 


0 


56 ' 


0 ' 


0 


20 


1 


57 


51 


. 3 


36 


2 


59 


22. 


■ 1 


0 


■ 0 


160 


b 


0 


30 


2 


61 . . 


112 


6 


84 


5 ^ 


■62. • 'r 


, ' 51 


3 


0 


0" 



^ r 



4 



r 
f 



A- 38 



1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION -ftontihued) 
BASIC DATA' 



Grade 8 



f^rade 12 



Sample Size % Sample Size . % 



2. By School District (Continued) 



63 
65 
68 
70 
71 
72 
76 
84 
85 
88 
89 



3. By Age 



8 years 
11 
12 
13 
14 
•15 
16 
17 
18 
19 
20 
21 " 
,22 years + 
Mi ssi ng 



4. 



5; 



27 
22 
28 
20 
28. 
0 
0 

. 29 
» 18 
23 
22 

. 1 
1 
30 
1,397 
333 
63- 
5 
0 
0 
0- 
0 
0 
1 



1 
1 
2 
1 
2 
0 
0 
2 
1 
1 
1 




33 



24 


1 


30 


2 


28 


T 


•31 


2 


27' 


2 


26 


1 


24 


1 


0 


0 


0 


0 


22 


1 


0 


0 


0 


0 


0 


0 


0 ■ 


0 


0 


0 


1 


<1 


X 


<1 


67 


4 


1.369 


77 


' 287 


16 


47 


3 


4 


1 


3 


■ 1 


.3 


1. 



37' 



Mean Age - 


13.2 yrs 




17.2 


yrs 


By Sex ^ Males 


894 


48 


831 




46 


Femal es 


958 


52 


972 




54 


.. Missing 








16 




By Number of Schools Attended 












. 1 


58 


3 


11 




1 


2 


629 


34 . 


236 




■13 


3 


462 


25 ' • 


487 




27 


/ 4 ■ » 


301 


16 


361 




20 


5 


172 » 


A . 


, 294 




16 


. 6 


95 , 




170 


k 


. 9 


7 (or more*) 


135 


7 


250 




14 


Hissing • 

^ 4 


12. 






10 




s Mean ho. of schools 


3,4 




It 


4.2 





U2 
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1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION (Continued) 
BASIC DATA 

Grade 8 



Grade 12 



Sample Si-ze 



% 



6, By Number of Hours Watching TelevisiOTi 

on each School-Day ' 

None 

Less than 1 hour 
About 1 hour 
About 2 hours 
About 3 hours 
^ 4 hours or more 
Mi ssing 

Mean No- of Hours 

7. By Whether Born in CanadaM^^ 

/ Yes - born in Canada 1,640 
^ , , No; - mot born in ^ 192 

f> Canada 

- in Canada less 

than 1 year 15 

- in Canada about 

/ a year 6 

- in Canada about 

2 years 20 
^ - in Canada 3 years* 

or more 151 

, Missing 

B. By Whether a Language Other than English 
was spoken before beginning School 



Yes - another language 
spoie^n 

No 

Missing 

S)/ By Whether English cfs the Only Lafiguage 
spoken in the home 



308 
1,520 



/ 



Yes - only language 1,255 
flo * 591 

Missing 



Sample Size 



54 


3 


76 . 


. :4 


75 


4 


307 >^ 




186 


10 


451 




399 


22 . 


498 


28 


473 


25 


-298 * 


17 


673 


36 


169 


9 



4 

2,8 



32 



36 



IB 



90 
10 



1 
<1 
1 
8 



17 
83 



6B 

32 



1,618 
■191 



7 
5 

26 
153 



364 
1,429 



;!l,27(J 
534 



■20 
1.8 



10 



26 



15 



89 
11 



<1 
<1 
1 
8 



20 
80 



70 
30 



143 



1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION (continued) 
BASIC DATA 



Grade: 8 



Grade 12 



Sample Size Sample Size % 



10. By Whether a Lan'guage Other than 
English or French is Read 



Yes - caa read other language 261 
No - only English or French 1,544 
Missing , . 



59 



11, 

Born In 
Canada 



Not 
^Born 



/tng. only (other Jang before school 
( at home ^ 



No other before sthool 



) Other Tang TOther lang before school, 
( at home /No other before school 



/Eng* only Other lang before school 
( at home / No other before schoal 

f Other lang/ Other lang before ^school 
(No other lang befo)?e 
' school , 



In Cana'daVat home 

Missing 



65 



14 

86 



■ '360 
1,408 



61 



50 



20 
80 



48 


3 


43 


2 


1,091 


60 


' - 1,122-- 


63 


172 ^ ■ 


10 


210 


12 


307 


,17 


203 


11 


11 


1 


3 


<1 


76 


4 


79 


■ 4 


74 


■ 4 


102 * 


6 


20 


2 


7 


<1 



''It 



14 



t 



APPENDIX II-B 



MJIITTEN COMPOSITI 



Statistical Summary 
■ ' , ' -GraAfi 8 



1 ^ 



* 




^0 



.t 



V 




CBJECtlVE: ^^as a developed arntunent or thesis 
mm^ f^mzzmi (based oti ZCO Papers) ^7% 



WRiTTEfl COfWSITION -J^BMIL^ 





Percent 


Frequency 


Yes 


69 


M276 


Wo 


28 


519 


Not Checked 


_3_ 


59 


Total 


100 


1854 



4o 



r 



Percent 
Yes 



69 

65 
73 

71 
61 



71 
66 
68^ 
70 
69 



70 
70 

< 70 
V 68 



Standard 
Error 



96^ Confidence Limits 



lovmr 



Upper- 



67 

^( ■ 

'-69 
< '57 



67 
62 
63 
65 
61 



58 
64 
63 
66 
65 



71 

68 
75 

74 

66 



74 
70 
73 
76 
77 



83 
75 
72 
75 
72 



Reporting ^ 
Categories 



Stat. Si<inificance^ 
of Group Differences 



Total B.C. 

Hales 1 

Females J 

13 years or less l 

14 years or more / 



"1 



I 



tio> 5chools Atte ncied 

1 or 2 
3 
4 

S or 6 
7 or more 



Ho. Hours WatcMng TV 
Kone 

1 or less than 1 
Z 
3 

4 or more 



Females > Hales 
(p - ,00V) 

Younger > older 
* (P - 0} 



no difference 
(P ' -567} 



no difference 
(p - .625) 




r 



Has a developed argument or thesis 



' Percent 


» Standard 


95% Confidence Limits 


Reporting 


1 ■ 

Stat* Significance 


Yes 


, Error 


Lower 


Upper 

4 t 

4 


Categories' 


of Group Differences 


' 69 


1 


66 


71 


Bom in Canada ] 


no difference 




3 


66 


79 


Not'Bom in Canada J 


{p = .241) 


68 




66 


71 


English only fn hoTC^ 


no difference 


70 


* J 


67 


74 


Other lang> In home J 


' (p » ,328} 


73 


3 


f.7 


^ 78 . 


Read otil^r.lang* 


. no difference 


66 


1 


V 66 


71 


Read only IwqjTr. . 


■ (p - .134) 


78 


S 


69 


88 ' 


. Hon Cdn» Hon Eng. 


no difference 


70 


4 


63 


77 


Cdn. Non Eng. 




6^ 


3 I 


64* 


74 


2nd Gen. Cdrl. 


' (5 ^ .481) 


68 


5 ' 


58- 


7? 


, Non Cdn\ Eng. 




68 


1 


65 


71 


Cdn. Eng. ^ 






> 











ljRITTEH.COMiM)SITIOH - GRADE H 



OSJECTIVE: The essay s'lows a clear oraflni:ational pattern 
MARK€R Ar,fi£Ef€fiT (based on ZOO Papers) = 70% ' 



Percent 
^ Yes * 



47 

43 
50 

50 

35 



51 

47 
46 
44 



^16 
52 
49 
48 
43 



Yes 

Not Checked 
Total 



Percent 
,47 

53 

<1 
100 



Stanciar^ 
frror 



2 
1 

2- 



95^ Confidence Limits 



Lower 



Upper 



45 

40 
47 

47 
31 



47 
38 
42 
40 

5 



33 
46 
44 

^39 



49 

46 
54 

5^ 
.40 



54 
47 
53 
52 

52 



60 
'58 
54 
52 
47 



Reporting 
Cattftiories 



^tat. ^Sitinificance 
* of Group Differences 



Total B.C. 

Kales 
Females 



J 



13 yeers or less 1 

14 years orwre / 



1 



Ho. Schools Atte nded 

1 or 2 
3 
4 

5 or 6 
7 or more 



No. Hours IfjfitcMng. TV 
None 

1 or less than 1 
1 ' 
^ 3 ^ 
4 or more- * ^ 



Females > f^ales 
{p - M2) 

Younger > oldeJ 
tP = 0) . \ 



No difference 
,(P.= .078) 



NO difference 
(p = .090) 



Frequency 
864 
987 

3 

1^54 ^- 



The essay shows a clear organizational patten* 



Y 



Percent 


Standard 
( Erroi* 


95% Confidence Limits- 

Lovrvr upper 


/ Reportinq^/^ 
Categories 


Statt Significance 
of Groap Differences 


47 


^ 1 
4 


44 \ *49 ' 
40 54 


Bom In ttnada ^ no difference 
Not Bom in 'Canada J {p = 


46 


1 

Z 


43 49 

44 52 


English only in home 
Other lang', in home J 


no difference 
^ (p = .486f-^ 


5? 
46 


1 


46 58 
43 ^ 48 


Re^d tther >ang, 
Re^d only Eng7Fr/ 


no difference 
(p = ,069) ^ 


54* 
■47 ' 
-47 

38 

46 


4 

3 
6 

Z ^ 


4 

42 _ i 66 
40 ■ 55 > 

m i 


Non Cdn, Non Eng. 
Cdn* Hon Eng* 
2nd Gen. Cdn* 
*Kon Cda. Eng, 
Cdn. Eng» ■ J 


no di^ierence 
(p = .425) 



/ 



WRITTEN COMPOSITION - GRAPE ^ 



OpOECTIVE: -Appropriate sub?taiitidt1of> is evident 
MARKER AGREEMENT (-basert on 2O0 Papers) = f^3% 



Ye& 
* No 
Mot Checked 
Total 







Percent 


Frequency 


49 


913 t 


49 


916 


1 


25 


100 


1854 



j Percent 
Yes 



50. 

45 
53 

52 
41 



51 
47 
50 
5V 
42 



55 * 

48 
47 



St'arnJard 
.'Error 



%% Confidence Limits 



Letter f 



Upper 



47 

42 
50 

50 
3fi 



47 
42 
44 
45 
34 



33 
45 
50 
44 
43 



52 

48 

56 

55 

45 ^ 



'55 
52 
56 
57 
51 



60 
57 " 
60 > 
53 
50 



Report in(| 
Categories 



Stat. /Significance 
of Group Differences 



" Total B.C. 

* 

Kales \ 
f ema.1 es ^ J 

* 

13 ye^rs or less 1 

14 yeab or more'*' / 

No. Schools Attended 



1 or 2 
3 
4 

5 or 6 
7 or more 

No. Hours Watching TV. 

None n 
1 or less than 1 I 
2 
3 

4 or more 



-I 



i 



" fervles > J^ales 
(p = .001) 

Youngeh > older 

* No difference 
(p = ,310) 



No (lif^erence 



(p =' .113) 



ApproprUte substantiation is evident ' 



Percent 
Yes 



Standard 
E>ror 



95% Confidence Limits 



Lower 



Upper 



Reporting 
Categories 



5tat> Significance 
of Grotip Differences 



50 
45 

50 
48 

53 
49 

46 
50 
49 
51 
49 



47 
38 

47 
44 

46 

34 
42 
.44 
40 
47 



52 
52 

52 

52 ■ 

59 
51 

58 
58 
55 
63 
52 



8om in Canada 
Not Bom In Canada 



no di 

J (P 



fference 
<= .237) 



English only in home] >^o difference 
Other lana. In home J (P ' -597) 



Read other Jang 
Read' only Eng 



ng, 1 no diffe 
7Ff. J (p ' 



no difference 
172) 



'Non Cdnr. Non Eng* 
Cdn/ Non Eng^ 
2nd Gen. Cdn^ 
Noi Cdn. Eng. 
Cdn. Eng. 



no difference 



{P = .177) 



WRITTEN COMPOSITION - GRADE ^ 



CCJECTLVE: IndWidua* uaraaraph^ ar€ wfll cfovoloperi 
f'lARKER AGREEf^ENT (based on 200 Papers) - 7ZZ 



Yes 
No 

Not Checked 
Total 



Percent 

^ 30 
69 

100 



Frequency 
S59 
127? 

Z3 
1854 



J 



Percent 


Standard 


95? Confidence Limits 


Reporting 


. Stat. Significance 


Yes 


E^or 


Loi"/er 


Upper 


Catefiories 


of Group Differences 


30 


1 


28 


32 




^ . ' ^ 


25 


' 1 


23 


28 


Hales \ 


FeRwles > f^ales 




2 


32 


38 

J 


Females J 


{p - 0) 


34 


1 


31 


36 


13 years or les^ ^ 


VouB9er-> older 


* 19 


2- 


15 


23 . 


14 years or more J 
No. Schools Attended 


( P = a)' 4 


31 
28 
34 

, 30 
22 


z , 

z 

3 
3 
4 


28 
24 
28 
25 
15 


35 
32 
39 
36 

29 ^ 


1 or 2 ' 1 

4 ^ /V 
5 or 6 ^ 
7 or mortf' * 


No difference 
'{p = ,139) 










No; Hours Watchinq TV 




22 

' 38 
32 
34 

25- 


6 
3 
2 
2 
2 


11 

32 

27 , 

29 

21 


34 
44 

36 ^ 

38 

28 


None ") 
1 'or less than 1 ^ 

4 or more J 


Overall difference 
Mp = 0) 
' but Schefff 
,not significant 



loo 



CO 



Individual paragraphs are well developed 














Percent 


T 

Standard 


95% Confidence limits 


Reporting 


Stat, Significance 


Yes- 


Error 


Lower Upper 


Categories 


of Group Differences 


31 


1 


~ 28 33 


Bom in Canada ~| 


no difference 


29 


3 


22 35 , 


Not 8om In Canada J (o = -^^O 


31 


1 


29 34 


English only In home 


no difference 


28 


2 


24 32 


Other lang. In home ^ 


(p = J35), 
/ 


31 


3 


25 J6 


Read other lang. 


j\o difference 


30 


1 


28 / ^ 


Read only Eng./Fr. . 

r 


' (p - .682) 


28 


5 


18 39 \ 


Hon Cdn, Hon Eng» 


no difference ^ 


29 


3 


22 36 


Cdn. Hon Eng. 


1 ' 1 


2/ 


3 


22 32 


. 2nd Gen. Cdn. 


(p = .650) 


30 


5 


20 ^ 41 


Non Cdn, Eng. 


X 


32 


V 1 


29 * .34 


Cdn. Eng, J 





OCJECTIVt: Sentence structure is effectiv^^ 
HARKER (based on 300 Papers) ■ H"" 



WRITTEN COMPOSITION - GRADE i5 



1^ 



Percent 
Yes 



55 

48 
60 

59 
40 



57 
54 
56 
,50. 
49 



56 
59 
57 
57 
49 



Yes 
No 

Not Checked 
Total 



■Percent 
54 
45 
1 

100 



Standard 
Error 



2 

Z 

* 

2 



%% Confidence Limits 
Lower . ^ Upper 

^ \ — 



52 

45 
57 

56 
35 



53 
49 
50 
44 
40 



42 
53 
52 
52 
45. 



. 57 

r 

■l 52. 

\ 63 

^ "'62 
44 



-60 

.58 
61 
56 
57 



m 

^65 
62 
61 
53 



Report^nn 
Ca terror ies 



Stat. Significance 
■ of Group Differences 



Total B.C. 

Hales 
Females 



13 yee>*s or less 

14 years or more 



Ho. Schools Attend ed 

1 or 2, 
t 3 
4 

5 or 6 
7 or rti^re 

Oo:' Hours Watching TV 

Jtone 1 
1 or less than 1 [ 

2 ■ 

3 ■ 
4* or more 



1 

1 



Females > Males 
(P » 0) ■ ' 

Younger > older 
(P = 0> ' 



^No difference 
(p .227) 



Overall difference- 

ip « ,020) 
but Sche^ffe not 
significant 



Frequency - 
1008 
837 

1854/^ 



t-n 
O 



ISentence structure Is effective 



S' 



/ 



PerCTot 


Star^dard 


%% Confidence Limits 


Reporting ' 


4 ■ 

Srai. 51g>H riujMLg J 


Yes 


Error 


Lower Upper 


Categories 


of Group Differences 1 


55 . 


" 1 


52 57 


Bom In Canada 


no difference * | 


5Z 


4 

/' 

1 


44 " ^ 59 


htot Bom In Canada J (p - .395) 


54 


51 , 56 


Cngllsh only In home 


no difference 1 


. 56 


2 


; 52 6C 


Other-lang, In-home , 
■% 


\ (p "^,258) 


56 • 


' 3 


50 62 


Read other lang. 


nj difference 


54- 


1 


§2 56 


Read onty Eng7Fr, ^ 


' (P = ^BZ\) 


58 


6 


' 47 70 


Hon Cdn, Kon Eng^ 


no difference 


47 

,47 * 


4 

3 


50 64 

51: 62 


Cdn. Kon Eng. 
2nd Gen, Cdn. 


^ {p.« /663) 


51 


6 


^jKU- 63 


Hon Cdn. Eng. 




r 54 

1 ■ 


Z 


51 57 


Cdn, Eng, v 




c 


4 


IGC 




\ 


\. 

1 


^ 


•< 


t 



VIRITTEK COITOITIOH - GRADE B 



OBJECTIVE; Sentences are clear 

\mm AGREEMENT (t>ased pu ZOO Papers) = 



Ves 
No 

Not Checked 
Total- 



Percent 
48 ^ 
50 

1 

lOO 



Frequency 
895 

1854 



Percent 
Ves 



48 

44 

52 

53 
34 



50 
46 
49 
46 
43 



52 
56 
47 
51 
44 



Standard 
Error 



2 
2 

1 

2, 



955 Confidence Limits 



Lower 



Upper 




.46 

41 
49 

50 
29 



46 
43 
44 
40 
35 



38 
50 
42 
47. 
40 



51 

47 
55 

55 
38' 



53 
52 
55 
52 
51 



66 
62 
52 
56 
47 



Stat. Siqni/icance 



■df lirtiUlO [TTfferences 



Total S,C, 

^les \ 
Females . J 

13 years or less 1 

14 years or more ■ J 

No> Schools Attended 

1 or £ 1 
3^ 
4 

5 Or 6 
7 or more 

Ho> Hours -tiatcMnq TV 

None 

1 or less than 1 

Z 

3 , 
4 or more 



1 



Females > flales 
{p - .001) 

Y^jnger'^ older 
{p = 0) ^ 



^No difference 
{p - .610) 



Overall difference 

{p = .009) 
1 or less than 1 
hour or more 



Sentences are 



P 



p 


Percent 
^ Ves. 


standard 
Error 


* 95% Confidence HmUs 
Lower UpRr 


■Reporting 
Categories 


Stat, Significance 

of Group Differences ^ 




49 


1 


47 




52 


■ Bom In Canada . "] 


B'^rn Cftneda >^ 




41 


4 


34 




48 


Not Bom In Canada J 


Hot in Can^da^{p = ,025j 


* ^ 


49 


1 


46 ■ 




51 


Ungllsl^i onl> In home 


/to difference 




48 




44 




52 


Other lang^ In hore J 


\(p ^ *649) 






,3 


40 




52 


Read other Tang, 


no difference 




48 


- 1 


4$ 


f 


51 


Read only Eng4/Fr, . 


( P = -571) 




















45 


& _ 


33 






Hon Cdn. Hon £ng. 


no difference 




50 


4 " ^ 


42 




.58 


Cdn. Non €ng. 






47 


3 


d V 




53 


2nd Gen. Cdn. 


' (p ,349) ^ 


m 

y. 


40 




28 




K 51 


Hon Cdn. £ng* 




-f 


50- * 








^ 53 


Cdn, Eng4 ^ 


1 

^ 1 


m 

t 


i- - ^ 




■ 


^ 

4 

4 


• V * 4 


( 1 



J 



OBJECTIVE: Sentence structure is sophisticated 
MARKER MI^EEHENT (based on 200 Papers) - 88% 



WR I TTEH COMPOSITION - GRADE 8 



Yes 
No 

Hot Checked 
Total 



Percent 


Frequency 


6 


143 


91 


1686 






100 


1854 



Percent 
Yes 



6 

10 

9 
4 



d 
d 

6 

9 t 



9 
12 
'11 
7 
S 



standard 
Error 



95^ Confidence Limits 



Lower 



4 

d 



Upper 



7 

12 

11 

6 



10 
10 
13 
9 
14 



17 
15 
14 
9 
7 



Reporting 
Categories 



Stat. Significance " 
of Group Differences 



Total B.C. . 

Hales • \ 

."emales J 

13 years or less ) 

l3^years or more i 



Ho, SctiooTs Attended 

1 or 2 
3 

*5 or 6 
7 or mor^ 

Ho. Hours Matching TV 



1 



Hone *'> 
or less than 1 
2 
3 

4 or more 



1 



Feinales > Hales 
4^ = .002) 



Younger > older 
(p ^ -001) 



No deference 
fp = .688} 



OverajU dHfensnce 

(p =5 .005) 
1 or less than 1 
hour > 4 Of >i^re 



/ 



> 
I 



Sentence strticttire is sophisticated 



Percent 


, Standard 


9S% Confidence Limits 


Reporting , 


Stat* Significance 




Error 
— h 


Lower 

■ 


Upper 


Categories 


*of Group Olfferencei 








9 


fiom In Canada ] 


no difference 


9 


2 


5 


13 

t 


Hot'Bom In Canada J (p = -^71) ^ 

* ' *■ 


9 


1 


7 


10 


\^ English only In home] 


no difference' 


6 


1 


' 4, 


8 


Other lang, in horoe J 


' ' {p =^J15)' ' ' 
f 




2 ^ 


6 




Read other lang. ] 


no difference • 


8 




6 ' 


9 


Read only Eng./Fr, . 


.449} , . 




^ 4 


4 


18 . 


lion Cdn. Non Erjg. 


, i\o difference 




2 


, 4 


12 


^ddn. rton Eng, 




5 


1 


Z 


■7 * 


/znd Gen. Cdn. 


. {p = .144} 


9 ' 




3 


16 • 


rton Cdn^ Eng. . 




9 


1 * 


7 


10 


Cdn, &g, • J 





WRITTEN COWPOSITIO;^ - GRADE 8 



OE'JECTIVE: Vocabulary is acceptable 
't^RKER AGREEMENT (based on 200 Papers) = -eZH 



Yes 

^ . Ho 

^ Hot Checked 
Total 



Percent 

75 . 
25 
<1 
100 



7 



Frequency 
1393 
460 
I 

^ 1854 



Percent 


Standaitl 


9S% Conf1(tence limits 


Report^f 


Stat. Significance 


Yes 


Error 


Lower ' > 


■ Upper 


. Categories ' 


of Group Differences 


75 ; 




k" 


78 


Total BX. 




68 




65 


71 


Males 1 


^ Females > Hales 


32 


) 




84 ■ . 


Females J 


(P = fl) 




I 

, 1 




'81 


13 yesrs or less ) 


Younger > old^r 


' 64 


2 






>4 years or more i 












No* Schools Attended 




76 
7S 
76 

74 . 
70" 


z ' ■ 

2 , 
2 
3 
4 


73 ■ 

71 ■ 


, 79 ' 
" 79 r 
■ 81 
79 

.78 


> 1 or 2 0 
3 

^ . ; 

5 or 6 
Xs>r more ^ 

No* Hours Hstchlnq TV 


Ho dffference 
>■ ■ (d - .678) 


680 
. 83 
75 
77 
. 71 


6 

2 

\ t 
.1 


78 
70 
. 73 
68 * 


i' 

78 . 

81 

74 


None . 
1 or les^ th^ 1 

• 'i: ■ ' 

4 or^^more 


Overall difference 
(P ' .003) 
^ 1 or less than 1 
hours > 4 or more 

1 m 



Vocabulary is acG^ptable 



Percent 
Yes 



Standard 
Error 



955 Confidence Limits 



Lower 



Upper 



, Reporting 
Categories 



Stal> Significance 
of Group Differences 



76 
'72 

75 

7e 

75 
75 

80 
76 
75 
71 
76 



4 



1 

'3 

1 

2 

3 
1 

5 
3 
t 
' 5 
1 



74 
*66 

73 
72 

70 

^73 

70 
70 
70 
61 
74 



78 
79 

78 
79 

' 80 ■ 
77 

89 
83 
80 
82 
79 



* Bom 1n Canada ] no bifference 
' ^ot Bom in Canada^ j (p = .285) 



Cngl 
Othe 



ish^OfilyMn hojne] no^di 
r lang, in home J (p 



f ference 
= ,633) ' 



Read" other lang. 0 no dit 
}:/Tt. J (p« 



Read only Cng, 



ditference 
523) 



Wpn.Cdn, W Cng, ^ ] no difference 
^ ' tiifJ'ii Non Cng,'^ . [ 
%^^en.*Cdn. 

Won Cdn,^Eng, j 

■Cdn. JEng: 



J 



(p - ^687) 




OBJECTIVE: Vocabulary :s sophisticated 
ttARKER AGREEHEtiT (based on 200 Papejfs) » 9n 



WRITTEN] Ci;:^PO$inON - GRADE 8 



Yes 
Ho 

Hot Checked 
Total 



Percent 
8 
91 
1 

lOO 



frequency 
149 
1688 
17 ' 
1854 



* V 



/ 



Percent 
Yes 



6 
10 

10 
4 



7 
8 
11 

8 
7 



11 

13 
12 
7 
S 



5taf;tfar(J 
Error 



Z 
Z 
2, 



953i^ Confidence limUs 
lower Upper 



'10 

8 
12 

11 



10 

1 
1 

12 
12 



20 
17 
IS 
10 
6 



Rgpor^ing ■ ^ Sta^. Significance 
Cateqori es of Group Differences 



Total B.C, ' 

' Hales 
Females 



13 years or-less } ^ 

14 yearSfr o** more J ■ 



No. Schools Attended 

1 or 2" 

3 

» S or 6 
7 ^r more 

ho- Hours W al^chin^ TV 



I4one 
1 or less than 1 
2 

3 ■ ^ * 
4 or more 



Female^ > Males 
(P = .011) 

Younger > older 
{p « 0) ^ 



No difference 
{p = .455} 



Ov ^all differences 

Ip = 0) 
1 or 2 hours 
> 4 or more" — 



Vocabulary is sophisticated 



Percent 


:wnciara 
Error 


%% Confidence Limits 
Lower Upper 


R6p>orting 
Categories 


^tat. ^iQni ticance 
of Group Differences 




1 

t 


7 

4 


9 ^ 


8om in Cdnada ] 


no difference 


10 


2 


% 


15 ' 


Not B(Jm in Canada j 




8 


1 


* 7 


. 10 . 


English only in^omei 


no difference ^ , 


8 


■ 1 


/ ' 5 


10 ' 


Other lan^, in home J 


(p ^ .608} 


9 


Z 


6 


13 


^ad other lang, ] 


<* 

no difference 


8 


1 


7 


10 


Rjsad only Eng./F.r, . 


■ (P^ .^439} ^ . 


■15 


4 


7 


23 


Non Cdn« Non Eng. 


no difference 


6 • 




3 . 


10 


Cdn, Hon Eng.. 






r 


4 X 




2nd Gf^n* Cdn* 


> ^ (p = .139). 




3 


' 1 


12 


Hon Cdn^ Eng« 






I 


' 7 


11 


Cdn, Eng. J 














^-^ 



172. 



.OBJECTIVE: Sp^sUing is acc^table 
MARKER AGREEMENT (based on. 200 Papers) = 69% 



WRITTEN COMPOSITION - GRAPE $ 



^ Percent Frequency^ 

Yes ' 59 109S 
No 41 752 

Not Checked ^ ^ i 

Total 100 1854 



Percent 


Standard - 


95% Confidence Limits 


Report Inq 


Stat, Slfhji^icance ^ 


Yes 


Error 


Lower 


Upper 


Cateqories 


. of Group differences 










. 59 


1 


57 


62 


Total B.C. 










;5z , 






49 


S 


46 


Hales T 


Females > Hales 


69 


2 


66 


' n ■ 


Females J 


(P =0} i 


63 


1 


60 


' 65 


13 years or less 1 


i Younger > older 


48 


2 , * 


43 




14 years or jnore / 


(p = 0) 










No. Schools^ Attended 


* 


60 


2 


57 


64 


1 or 2 * T 


No difference 


' 61 


2 


56 


65 




. {p ^ -576) 


56 


3 


JO 


61 




58 


3 


52 


64 


5 or_6 




58 


4 


49 


66 


7 or more J 












Ho. Hours Wstchinq TV 




56 


7 


42' 


69 


«one ^ 


Overall difference 


6d 




62 


74 


1 or less than 1 ' 


(p - .003) 


59 




54, 


64 . 




1 or les^ than 1 


' 6Z 




58 


67 




hour > 4 or more 


55 


2 , 


- 51 


58 


4 or more, J 















0 



> 
J 

o 



Spel^g is aiqeptablc 



c 



Percent 
Yes 

V 



Standard 
Error 



9b% CQnf1<ience Limits 
Lower Upper 



Reporting 
Categories 



S^at> Slqnifkance 
of Group Differences 



59 
61 

58^ 
62 

60 
59 

69 
62 
61 

49 



1 
4 

f 

1 . 

2 

3 

y 

5 
4 
3 
6 
1 



57 
54 

56 
58 

57^ 

58 
54 
55 
45 
56 



^62 

68 



61 
66 

66 
62 

80 
69 
66 
66 
62 



Born in Canada ^ ^^o difference 
Hot Born ia Canada 

Cngllsh only in home) no difference 
Other Tang, in home J (p - .168) 



fiead othe 
Read on 



her lang.- ] 
ly EngVFr, i (p = 



fference 
675) 



Non Cdn, Non ^n9. 
Cdn* Non Eng. 
2nd den. Cdn. 
Non C<Jn. £ng, 
Cdn, £ng- 




OBJECTIVE: Punctuation is' acceptable 
HAfiKEd'AGREEHENT (based on ZOO Papers) = ''7' 



WK I TTEH COWOSITIOH - GRAPES'- 



Yes 

Hot Checked 
^ Total 



Percent 

54 

Z 

100 



7 



Percen t 
yes.. 



54 

47 
60 

58 
42 



56' 

53 

54 

5? 

48 



50 
59 
57 
54 
51 



Standard 
Error 



2 
Z 
3 
3 
4 



7 
3 
2 
2 
2 



I 95^ Confidence limits 

/ : 

- Lower Upper 



5Z 

57 

55 
37 



53 
48 
48 
4fi 
40 



36 
53 
52 
49 
47 



56 

50 
63 

60 
47 



60 
57 
59 

-58 
n57 



64 
65 
62 

***54 



Reportinci 
Categories 



Stat'.' Significance 
of Group Oifferen'ces 



Total B.C. 

Males 
Females 



,-} 



13 years or less ^ 

14 yetffS' or more / 

No, Schools Attended 



1 or Z 
4 

5 or 6 
7 or more 



,1 

j 



Ho> Hours tfaftchinq TV 




Fejnales '> Males 
^ {p =0) 

Younger > older 
(P = 0) 



No difference 
(p = ,364) 



Ho difference 
(0 = :i51) 



-m. — — 




Percent 

Ves 



54 
51 

54 
54 

49 

49 
53 
57 
^4 
55 



Standard , 
' Error 



1 
4 

1 

2 

3 
1 

6 
4 
3 
6 



95S Confidence Limits 
Lower Upper 



5a 

44 

49 
50- 

43 
",52 

37, 
^ 45 

51 

42 
^ 52 



57 
5S 
* 

58 

%\ 
57 



60 
40 
' 63 
65 
5S, 



Reporting 
Categories 



Stat. Significance 
of Group Differences 



^om fn Canada 
Kot Bom in Canada 



T no dif 
J * (P = 



fference 
393)^ 



Inglish only in heme) no difference 
'Other Jang-, in honie J (fJ^ *593l 



*ftead other lang/ 1 <Jif^erence 



Read only Eng,/Fr 

Non Con, Non Eng, 
Cdn. Non £ng. 
2nd .GenVcdn, 
Noa Cdn. Eng. 
Cdn, Eng, 



1 no dif 

J (P - 



077) 
no difference 
{p = .686) 



mUJlH COWPOSfTlON^- GRADE n 



OBJECTIVE: CapUal ization is acceptable? 
HARKEfi AGfiEEHEJJT (ba^ed on 2^ Papers) = 72^ 



# 

Ves' 
no ' 
.Not Checked 
Toul 



Percent* 
, 75 

100 




Percent 

Jfes 



75 

S2 

78 
65. 



'79 
74 

74 
72 
65 



63 


. 7 


82 


. 'Z 


80' 


Z 


68 ' ■ 


< 



Standard 
Error 



,2 

3 
4 



952 Confifeffdf Limits 
lower Upper 



73 

.64 
80 

76 
$0 



t 

76 , 
70 ^ 
f.9 

66 v 
57/* 



77 
.76 
74 

65 



77 



70 
85 

.80 
70 



82 
78 
75 
77 
73 



76 

86 -i' 
84 
81 
72 



fieporfinq 
Categories \ 




Stat. Siqfn'YIcahce 
of Groqp Differences 



Males 
Females 



13 years or lels ) 
mtfri 



14 years. or 



Ho-. Schools Attended ^ 
1 



1 or 2 

, or 6* 
' 7 or mgre 

NO. Hours Watching TV 

Hone-* \ 
1 or less-than 1 J" 

3 ' 
4 Or more 



Females > 'lales 

(P - 0) ^ 

^Yotjngei^> older 
* {p * 



1 or 2 > 7 pr fw4 
no otSter differen(;e 



Overall di 
■ 6 ^ Oh 
but S^hef fe 
not ^fgnfficant 



Frequency 
1386 



4 440 
* \38 

, 1654 




J 



Capitalization IS acceptable 



t. 



r 



/ 



Percent 
Yes 



, ?5 
76 

75 
75 

h 

74 

73 
76 ' 

78 
' 75' 



Standard 
y Error 



^SX Confidence 'limits 
lower Uptffir 



73 
70 

7a' 
72 

it- 

68 
73 

63 
69 
71 

72 



77 
82 

77 

82 * 
81 

fez' ^ 

77 




Reporting ^ 
/ Cateciories 



Stat> Significance ' 
^f Group ^jfferefices 



fferencr 



^B((m in Canada • 1 no diffe* 

in Ca'^ada J (f> = /687} 



Not aojm 



Cnglish only 'in home 



ffe rente 
= ,684) 



f^ad other 
Read on 



Non Q^n, Hon 
Cdn ,^ Hm €ng 
5nd Gen, Cdp, 
Hon CdT^ Eng, 
Cdn. Eng, 



ne,di 

/ (p 

her lang, 1 no diffjp 
ly 'En^,/Fr,' J \(^^S7 

Eng, I no' di' 

J- 



nee 
57^) " 

fferefice 



Han(twrit1ng is acceptable 



y - 

OBJECTIVE; 

M^KEft AGREEMENT (based on Zm Papers) = ^^0^ 



UBlTTEti CQHPOSITIOM - GRADE g_ 



Ves 
^ No 
'Kbt Checked 
, ' Total 



Percent 
^ lOO' 



> Percent 
Yes 



- 86 
95 



87 " 
87 

■83 \ 

89 

83 



'99 
89 
§5 
88 
8S 




Standarc: 
'Error 



4 

2 
Z 

1 



%% Confidence Limits 



Lower 



8S 

75 
93" 

86 
78 



8J 
84 
79 
85 
77 



^0, 

8§> 
81 
85 
82.' 



Upper 



88\ 

80 

96 ' 

89 
86 



'90 
90 
87 
*93 
. 89 



98' 
■93 
88 
91 
87- 



■ ■* 13 ^years or less- j- 
^j^J^ears or^re j 



l^eportinq ' 
C , atQqories 



Stat> Significance 
of Group Differences 



Total B.C- % 

Males 
Females 



1 ^ Fen:ales > MaJes 
J (p =0i 



No, Schools Attended 



5 oF6 
7 or itior^ 



i 



^0. Hours Watching TV 

^ None 
" 1 or less than 1 
. ^ 2 ' ' 
-3 , 
4 or more , * 



"Younge^r > older 



No differences ^ 



{p = J 78) 



i 

fio differences ^ ' 



(P = .176) 



Khnriwritlrg is acceptdb-le 



* 












Percent 
- > 


Standard, 


95i Confidence Limits 


Reporting 


Stat. Significance 


Yes 


Error ' 


Lower 


Upper 


Cate<3cHes 


of Group Differences 


86 


I 


85 


' 88 


Born^ in Canada 


#■ 

rfc difference 


88 




63 




-^Hot Bcmi in Canada J . (p = .589) 














26 ' 


1 


84 


88 


Qnglish <rf^ly .in home 


no diffe^encb 


'€7- 


1 


84 


89 


Other lang; Jn hofn^^ 


* (p ^ .666), 




2 


' 89 


95 


Read other Ung. 


^Readirc: a Tang. 


8S ^ 


1 ' 


83 




Read only Er*g./Fr. . 


' other than eng*/fr. 

>not doing so (p = ;003) , 

> 






82 


^^^6 ^ 


Hon "Cdn, Hon £ng. 


f 1 

no difforenco 


■"89 • ■ 




84 • 




. Cdn, Hoh Eng.. 


^ (p = .573) 


85 


■ 2 


81 , 


89 . 


^ 2nd Gen. Cdn. 


'. 90 


4 


83 . 




^[Jpft^C*. Eng, 




86 


-1 


84 




Cdn, Eng, ^ 

















r 



4 ' 



/ 
4» 



APPENDIX II-C 



Wkl«TEN COMPOSITION 



Statistical Summary 
Grade. 12 



f 4 

/ 



) 



08JECflVE: Has a developed ^irgument or thesis 
MARKER AGREEMENT (based on. ZOO Papers) = '73% 



WRITTEN COMPOSITION - muih' 
--T-? 



if 








[ 

Percent . 


Standard 


. ,955 Confidence Limits 


Yes 


Error 


Lower 


Upper 


- 

80 




, 78 

4 




. 79 


. 1 ' 






80 


1 _ 


78 - 


83 










81 




79 


83 


74 


z 


69 


79 - 


84 


2 


80 


89 


79 




76 


83 


79 


2 


75 


83 


79 




75 


83 ' 


78 


3 


74 ' 


84 






/ 




75 




65 


85 


81 


? ■ ' 


78 


-84 


79 


z 


75 


82 


80 


2 


76 


85' 


79 


3 




85 / 



^ * Pertent 

'No ' 17 
Not Check</d ' 

Tot a) 100 



Reporting 
Categories 



Stat. SignificaiTce 
of Group Differences 



Total B,C. 

^ Males 1 
Females . 

•m 

17 years or less ly 
IS-years or more 

Ho. Schools Attended 

5 or 6 
7 or more 

Ho. Hours Watching TV 

None ^ 
1 or less than i 
2 
3 

* 4 or jnor^ 



1 



differences 

■ Younger > older 
(p = .003) 



No differences * 
{P .jl57} ^ 



No differences 
^ (p = .664) 



\ 



Frequency' 
305 



65 
"1817 



IS 



/ 



Has a developed argu^tent on thesis 




9 







95^ Confidence Limits 






Yes 




Lower 




Categories 


of Grflup Differences 


' 80 


1 


78 


82 " ■ 


* Bom in Canada " ] 


no difference 


79 


3 


73 


85 


"Hot Bom in Canada J 


^ (p = .656) 


■ 80 






8Z ■ 


Cnglish only in home 


no dlVferei\pe 


78 








Others lang, 1n home J 


(p = .283} 


77 


2 


7Z ■ 


81 


Read other 1ang. 


no difference 


80 


1 


^78 


8Z 


Read onTy Eng./Fr. . 


' (p. » <164) 


71 


4 ' 


&5 


8Z 


Hon C^n- Kon Eng. 


no difference ^ 


81 


3 . 


76 ■ 


87 


Cdn. Non Eng. 




78 


3 . 


73 


84 


' 2nd Gen: Cdn. 




86 


4 


78 


94 0 


* lion Cdn. Eng.' 




80 


1 


78 


82. 


Cdn. Eng. ^ J 





OBJECTIVE: The essay shows a dear organizationab pattern 
MARKER AGREEHEnr (based on £00 Papers) = €s% 



WRITTEN COMPOSITION^- GRADE 1^ 



'Yes 

Not 'Checked 
Total 



Percent 
65 

'34 ^ 

M; 

100 



Frequency 
1179 
627 
11 
1817 



/ 



' Percent 
Yes 



65 

4 

67 

^ 68 

S3 



70 
65 
60 
68 

/63 



67 
6d 
63 
63 
56 



Standard 
Eii'or 



Z ' 
Z 

1 

3 



S 

Z 

2 

3, 

4 



95?& Confidence Limits 



lower , 



Upper 



63 



i 



5 

64 



66 
48 



64 
61 
55 
-63 
57 



56 
65 
59 
58 
48 



67' 

'66 
70 

■ 70 
'58 



75 
69 
6S 
72 
69 



78 
71 
67 
69 
73 



Reporting 
Catetjo rles 



Stat. Significance 
of Group Differences 



Total B,C, 

Males . \ 

Females ' J 

^ 17 years'or less j 
18' years or more- J 

No. Sctiools Attended 

1 or 2 
3 
4 

5 or 6 
7 or more ' 

No^Hours Watching TV 

Uone ^ t 
1 or less than 1 
I 

r 

4 or more 



Females stales 
(p = ,023) 

Younger > older 
{\r- 0) 



Ho differences 
(P - ^102} , 



Overall difference 

{p v^l> ■ 
but Scnoffe 
not significant 



/ 



1 



The e^s^ shows a clear organizational pattern 



10, 



Percent 
Yes 


Standard 
Error 


9Si Confidence Llm^tA 

LUwc r IJpppf 


Reportjrtq'^ . 
' ' Cat^orie/7 


Stat. Significance 
of GroufJ Differences 


65 
^ 68 


• 


"62 67 
62 7/ 


/' Bom in cinada ^ no dif^rence . 
Hot Bom Mn Canada J (p = .316) 

* f ' 


66 

.62 

^ 


1 

2 


63 69- 
58 - y 66 


English tnly in horae 
' Other Iftig. in home . 


1 n<} (Hf^ference 
r (P ^ .118) 


62 
6& 


3 

* 


~/i /' 67 
'/ 63 ' 68 


Read omer lang, ' 
Read orily Eng,/Fr, ^ 


1 .no difference 
' (P.= .251) 


62 
63 
64 
75 . 
65 


5 y 

3 / 

/ 1 


52 • 71 
56 69 
,-57. 70' 
) ' 65 • • 84 
. * 62 68 ' 


^ Non C^, f%Eng, : 
Cdn. Hon Eng. 
'2nd Gin. Cdn, 
Non Cdn. Eng, ^ i 
Cdn. Eng, ^ J 


\ no difference 
> (P - m\) * 



WRITTEN COMPOSITION * GRADE 1?^ 



OSJECTIVE; -Appropriate sur>stanti'ation is evident 
KARKER AGREEMENT ^(based on 200^ Papers) = 70% 



No 

Not Checked 

* ^TpfaT" 



Percent 
71 
26 
3 



.100 



Percent 


5tandard 


9551 'Confidence limits 


Reportlnq . 


Stat, Significance 


' Ves 


Error 


Lower . Upper 

T— '■ 1 


Categories 


of Grour> Differences 


^ 71' 


1 


69 ' ^ 73' 


Total 8.C. ' 


No difference 


71 


2 


68 ^ ^4 


Hales, ' I 


71 


1 


• 68 74. 


Females ' J 


^(p ' .574) 


73' 
62 


1 

3 


71 ^ 76 

■ 57 67^ 


-17 years on less l 
18 years or" more, 


Yotjnqer,> older 
^ (p = 0) , ^ ' 




*3 
2 
3 

. ^ 2 
3 




No* Schools Attended 




69^ 
67 
75 
72 


68 ^ 79 . 

65 73 
62 iZ 

71 ^ 79 * 

66 t 7P 


^ * 1 or, 2 , ; 

; 4 ^ ' 

5 or, 6 
7 or more ^ ^ 


No differences 
^ ' ^ {p = .079) 




V 




No, Hdurs Watching TV 




71 

72 
' 71 
70 
65 


5 
2 
2 
3 
4 


61 82 
69 76 
67 - . ^ 75 
66 * "76 
58 72 


, .Hone ' ^ 1 
' 1 or less than T 

■ 4 

. 4 or more 


Ho differences 
> ' (p = ,480) 



•■ Percent 

• ; . Yes - ■ 


- Standard 
trror- ' 


95% Confidence 'Limits 
' ' Lower ' Upper 


^ Reportlnq / . 
Categories , / - 

\ \ — 


. Stit/Vlgnificance 
of Group Differences 


71 . 

r • 

71 




^ 69^ . 73 / 
6^ . 78 


/ ■ * 
Bom Jn Canada { 

Not 80m In Canada J 


;no difference 


' 72 
67 ■ 




70 75, 

67 n . 


'En9ltsir onlj Ir^ homeJ EnoVlsh only > other 
; Other lan9 J-1n>ofte, ] ■^'J^.^-n-h^ ^ ^ 


■ 69. 
71 


2 \ 
1 


';64' 74 
,69. ^ 74 


Read other/ Ung. \ 
Read only kng./'^r. * 


no, difference 
' - (p> .301) 


, M • 
69 

68 ■ . 
81" 
■.■-'72 " 


5 
3 
3 

• 4 


•54 • 73 

"^62 ' ,/ 75 
. 62 ' * ■ 74 
72 . 90 
. 69 ■ * " "75 


Npn Cdn. Hon Eng. 
Cdn. Non/Eng- \ 
2hd GenJCdn. ' 
Hon Cdn/ Eng. 
Cdn. Eoi- ' J 


410 difference 

> (p,^',076) 

* 



3 



-O &JEffl VE^ — tfHH-v^41Sa4-pSt?a^iraphs are well developed t 
JttRKEft.AGftEEHEHT (based on 200 Papers) = m 



r^ WRITTEK COMPOSITION - GRADE 12 *^ 



Yes 

^ * HO 
t4ot Checked 
Total 



Percent 


frequency 


' 54 


^ 984 f 


43 


789 * 


2' 


44 


100 ■• 


'-■l817 



71 



Percent 
'f' Yes. 



54 
58' 



58 

57 
' 65 



57 ^^^r \ 



47 



■ vT 

■ . '3' 



3 



95^ Ct)nf^ncfiXyi!iUs 



— ^ 



57 '^i' 



59 



'52 M 

1 45. i;^. . 56 



-53 

. i^'48 
' 5,4 . 
^ *46, 



7/ 



tf., 50- 



61 

71 

54 
62 
54 



Reporting 
Categories 



Stat- Significance 
of Group Differences 



,Ta*a.V,8.C* 

>1ales 
females 



17 ye^rs or less 

18 years orinore ■ 

Ho* Schools Attended 
1 or Z % 

' ^ or 6 ■ ^ 

7 or more 1* ^ 
Hours W&tchtflg)rV 

Hone I 'J 
.^^UopJless ^thanL-V^ 

' 3 
4 off more 



Feiiviles > Males 
(p » .002) 

Younger > older 
(p ■ 0) 



No differences * 
■ (p p-;232) / 



ftverall difference 
,; (P " -020) - 

but Scheffe 
■ not significafit . 

■ C 



19C 



vidual paragraphs are well developed 



Percent 
yes 



Standard 



95^ Confidence LItnUs 



Lower 



Upper 



C 

Categories 



Stat. Significance 
of Group Differences 



55. 
52 

^52 
55 

53 
55 

47 
57 
49 
,57 
56 



52 
45 

52 

' 47 

* >7 

■ 52 

• 37 
' 50 

42 
^ 46 
53 



57 

59, - 

56 

56 

58 
57 

57 
63 
56 
.66 
59 



Bom in Canada ^ no difference 

Hot Barn in Canada i (p"^-- .529)- 

■ ■ • • r. 

Cnglish only In^home] no, difference 

Other lang* in home J (P * *155) 



Read other Ikng,. 1 no difference 
Read only EngV^Hf^ J (P ^ 



.483) 



jHon Cdn* Hoo Eng. |igno difference 

Cdn« Non Eng^ 

2nd Geni. Cdn^ 

Hon Cdn« Eng« 



C<W» Eng, 



(p - .224). 



V 



OBJECTIVE: Sfentencc structure is effective " 
-^V^filtEfl AGREEMENT (based on 200 Papers) = 545 



WRITTEN COMPOSITION - GRADE 12 



Ves 
■ ' ; No 
>ot -Checked- 
Total 



Percent 

61 . 
"36 

• -1' 
100 



Frequ^Cy 

• no? 

64p 

64 



V 



\ 



Percent 


Standard 


95T£ Confidence^ limits 


Reporting 


Stat* Slqniflcance ^ 


Yes ' 


Error 
^ 


lower Upper 


Categories 


of Group Differences 


61 


1 


59 * 63 \ 


' Total B.C. ^ 


I- 


54 




51 ■ 57 


Males 1 


TewalGs > Hales 




2 


■ 64 . 70 


Females J 




64 

* 48 


1 

: 3 


'62 ^ 67 
M2 * 53 


17 years or less \ younger > older 
1ft years or more / {p = 0) 








Ho. Schools Attended 




68 
59 
57 
63 
* 61 
> 


^ 3^ ' 
Z ' 
3 

z . 

3 


62 '74 

54 * * 63 
52 . 62 
59 67 

55 67 ■ 


"1 or 2 1 

^ 5 or 6 
7 or more 

No. Uotirs Watching TV 


No differences , 
(p ' ^0^3}^ ^ 




5 


58 ' 79 . 


Hone ' 


Overall differe'nce |fc 
(P - 0} . ^ 
' 4 or more hours 
0^ 1 or 2 


- 59 ■ 
57 ■ 

^4 . 


_ ^2 - - 

3 
4 


^3 .70. 
55 63 
52 ^ 63 
36 51 


1 or less than 1 
2 
3 

4 or more 

« 



r 



19G 



if 1 
■ -4t 



Sentence structure Is effective 



* 




• A 


. f 






■% 


4 


• « 


* 


• 




t 






— 

Percent 
Ves ■ 


Standard 
Error , 


95X Confidence Llmtts 
' Lower Upper * 


Reportlng Stat. .Significant 
Categories ^ ^ ^^^P Differences 
* 


eo 


1 . 


1 — ' : 

49 ' 64 ^ 
43 67 


* 

. Bom In Canada ^ 
^^ Nbt Bom In Canada ^ 


, no difference 

\ (p = .681) " 


,59 ^ 


1 
Z 


59 V ^ 
54 


Engltsh only in hocne 
Other lang. in home ^ 


no difference 
''^ (p 5 .201) 


63 » 

60 


1 


58 ^ 68 
58 .63 


Read'otheVlang, 
Read only Eng./ijr. * 


no difference 

(p ' .;318) 


55 
4ft 
60 
65 
62 


, 5 
3 
3 
5 

. 1 


45 ^ ^ 65, 
52 65 
.53 ' 67 
54 * 75 
59 65 ^ 


Non^Cdn* Non Eng. ^ 
Cdn« Hon Eng^ 
* ^nd Gen, Cdn. ^ ^ 
Non Cdn, Eng. * * 
Xdn. Eng. J 


, no difference 
\ (p - *542i 



^OBJECTIVt: Sentences are clear 
mJI^ER AGREEMEffT (based on 200 Papers) » 69^ 



\ : 



WRITTEM COHPOSITIOM - 6RADE 12 



Yes 
No 

Not Checked 
Total 



Percent 

73 ^• 
25 
2 

100 



Fretiuency 
, 1319 
-458 
40 

181*7 



V 



Percent 



Yes 



73 

68 
IT 

76 
60 



79 
70 
70 
75 



82 
77^ 
70 
66 

62. 



Standard 
Error 



4 

^ 
2 
3 
4 



95^£ Confidence Liftits 
Lower^ Upper 



71 

65 
74 

74 
54 



74 

66 
65 
72 



73 
74 

66 
63 
55 



Z5 

71 
79 

78 
65 



84 
74 
75 
79 

-Zfi_ 



Reporting 
Categories 



Stat. Significance 
of Group oWferences 



90 

) 80 
74 

. 74. 
70 1 



Total B.C. 

Males \ 
Females J 

17 yesrs or Jess | 
1^1 years or more' J 

* «o. SchooU Attended 

^ 1 or 2 
3 \ 
4 

5 or 6 
> 7 Or more * 



Nto, Hours hatching TV 

None ^ ^ 
\ or less than 1 

- 2 

/ 4- or more 



females > Males 
(p-0) 

Yoimcier >^older 
* (P "0) , * 



Overall jllfferenc^ 

(P - .032) 
but Sch^ffe not 
significant' 



Over,alT difference 

(p - 0) 
:4one .or 1 or less 
^ . than 1 hour * 
< 4'or mdre hours 



2^)1 



20 



^0 



Sent^i 



nces are 



cliar 



/ 



K percent 



Yes 



Standard 
■ Error 



95% Confidence limits 
Lower U p per 



. Reporting 
Categories 



Stat, ytgnificance 
of Group Differences 



73 
67 

■74 
69 

70 
71 

62 

'68 

73. 

74 



71 
GO 

71 
65 

66 
71 

52 
68 
62 
64 
71 



75 
73 

76 
73 

75 
76 

71 
80 
75 
83 
76 



Bom in Canada 1 Born in Cahada > 

Hot Bom in Canada J ^" S?"*"*^ 

(p = .050), 

Engl-ish. only In homel E^tglish only > other 
Other .lang. in home i . ^^"^jp^^ ''^j ' 



Read other lang 
Read.'Only Eng 



ng; ' 1 no dif 
./Fr. J ' {p.« 



fference 
270) 



'Hon Cdn. (Ion Eng. 
Cdn.- Hon Eng. 
2nd Gen. Cdn. 
Non Cdn. Eng. 
Cdn. Eng.^ ' 



1 no diff 

[ :(p 



fference > 

\ 



203- 



4 



OBJECTIVE: Sentence structure Is sophisticated 
tlARKER AfiRED^ENT '(based on' ZOO Papers) ■ f4X 



MRITTEH COrtPDSlTIOW - GRADE >2 



Yes 
Ho 

Hot Checked 
T(/tal 



Percent 


Frequency, 




. 397 


76 ■ 


1380 




- 40 


100 


lftl7 



' Percent 


Standard 


95t Confidence Limits 


■ Repdrtlnq - 


Stat/ Significance 


X 


Error 


Lower * ■ Upper 


Cateoorles 


' of Group Differences 


11 


1 . 




Total B«C. 




19 




1$ ■ ■ zz , 


Hales ' ' ^ 


FejHales > Hales 


Z4 




£Z Z7 


Females * J 


(p^-* .005) 


Z4* 
15 




Zl Z6 


17 years or less ] 

18 years or more i 

Ho, Schools Attended 


YounW"> older • 
. (p - .001) 


■ Z7 
ZZ'^ 
ZO 
Z3 
18 


3 - 
1 
1 
1 


Zl 3Z 
18 Z6 
16 ■ Z4 
19. * 27 . 
13 Z3 

« 


1 or 2 I 

5 or, 6 ^ 
7 or more ^ 


Ho differences # 

^ ' (p = .1ze) ^ ' 








Ho. Hours Uatc^nq TV 




Z6. 

.25 ' 
20 
Zl 

n 


i 5 

' ' z 
' z 
z 


16 * 36 
Z2 ■ Z8 

17 Z4 
16 . -25 

. 6 15 

r 


Hone 

1 or less'*than 1 
Z 
3 

* 4 or more 


^ Overall difference 
(p - .001) ^ 
but Scheffe' ' / 
not significant .^ 



2'J'4. 



T : 2'JJ 



CO 



[Sentence structure it sophisticated 



Percertt- 
Yes 



22 
22 

22 
21 

22. 
22 

20 
25 
18 
25 
22 



* 

* 



• \ 



Standard 
Error 



1 

1 

2 

2 
1 

4' 
3 

5 
1 



5S% Confidence Limits 
^.ower Upper 



20 
16 

20 
18 

20 P 

12 * 
'l9 
13- 
16 

20- 



/' 



28 



24 
25 

27 
31 
24 
35 
25 



Reporting 
Categories 



Stat . Significance 

** I 

of firbup Differences \^ i 



Bom In Canada ^ \ no difference 
- Hot Bom In Canadii J (p = .305) 



Cnglis 
Other lang 



Read othe 
Read only 



h only In^homel np dif 

lang, in home i (p = 

r lang* 1 no dif 

, Won £ng, 1 no dlf 



fference 
652) 



fference 
305) 



Hon Cdn 
Cdn. Hon 
Zrid Oen,^ Cdn 
HoniCdn,'tng, 



fference 
437) 



20o 



OBtJEtTIVE: Vocabulary is acceptable 

\ ■ 

MARKER AGREEMENT (based on 200 Papers) = 72* 



WRinEH COHPOl^lTlOW - GRADE 12 



/ Percent * Frequency 

,^s B\ ' ' un • 

Ho 18 ' 334 

Hot Checked , , _10 

"Total 100 * ' TJ517 

_„ _. - ^ . V . 



Percent 
Yes 



Stanferd , 
Error 



95t Confidence Lfmfts 
lower " UptfS^ 



Reporting 
Categories 



^ Stat, Significance * 
of Group Differences 



76 
85 

83 
72 



.79 
80 
84 
80 
84 



87 
83 
80 



1 

2" 



3 
. 2 
2 

'2 
^2 



79 
73 

6V-, 
68 



73 
76 
80 
77 
79 



83 

?9 
87 

85 

77 * . 



84 
83 
88 
84 



Tofal 8:C. 

Hales^ , 
Females " 

s 

17 years or less l 

18 years or more, J 

No Schools AttendedV 

1 or Z 
3 
4 

, 5 or 6 
7 or more 

Ho> Hours WatchJug TV 



4 . 


79 - 


/' 95 ' 


None 


1 


. 81 


/ 86 


1 or less than 1 


2 


" / 


, 84 ' , 


2^ } 


2 


• 72 ^ 


81 


3 . .' 


3- 


72 


. 84 


4 or i»re 



Females > Kales 
i?' 0} 



Younqer older 
(P> .0) . 



Ho differences 

(p ' 



Ho differences 
(p = .057) 



207 - 



■20 



00 



Vocabu1^ary*l5 acceptable 



s 



\ 



Percent 
Yes 


Standard^ 
' * Error- 


95t Confidence Limits t 
Lower , ' Upper ^ 


Report in<i 
1 Categories 

— * ' 


*Stat. Significance 
of Group Differences 
. \ 


.81 


1- 


c 


' 63 


* 86m in Canada 


no difference * 


79 


3 


73 


84 . 


Not Sorn in Canada ^ 




82 - 


1 


80 ■ 


, M' 


English only in hotne 


no difference 


78 


2 


75 ' 


, 82 


*^ ^ Othtfr lang, jn home^ 


. (P = .065) 


. 80 ' 


2 

If 


76 


84 


Read other lang. 


no difference 


81 


1 


79 


-83 . ^ 


Read only Eng./rr, ^ 


(p- ,579) 


74 


4 ' 


65 


82 


Nofi^Cdn. Non Eng. 


nc^ difference 


81 ' 


' 3'' 


76 


86 


Cdn. Non Eng. 


> (p - J01) . ^ 


^78 


•3 • ' 


73 


84 . 


2nd Gen, Cdn. 


'86 


4 


78 


94 


' ■ Non Cdn, Eng, 






1 

^ 


80 


85 


Cdn, Eng. ^ 




* 






* 

4 







OSJECTIVE: Vocabulary Is sopnis'cated 

MARKER A5REEMEHT {based on £00 Papers) = 66?! 



WRITTEH COMPDSITION - GRADEU 



) Percent 
Ves £1 



' No 
Not Checked 
Total , 



100 



Frequency 
381 
140]' 
35 
1817 - 



Percent 
Yes 



21 

20 
22 

22 
15 



24 
20 
22 
20 
.20 



■33 
25 
19 
18 
10 



Standard 
-Srror •■ 



951 Confidence Limits 



Lower 



19 

17 

19. 

20 
.11- 



19. 
14 
18 



16'^ 



it- •' 

14 - 

6 ■ ' 



°t Upper 



. 22 
25 



-^30 

^ 24 
25 



-44^ 
28 
22 
22 
15 



Reporting . 
Categories, 



^ Stat. Significance 
of ISroup Differences 



/ J?tal B.C. 
\ FeinaJ,es 



Ho difference 
(p = .186i 



17 years or less l ,Younger > older 



18 years or more 

Hi). fctiopH J^ ndBd 
^r*2 



'\ Sror ^ I 
7 or more ^ 

Hot Hours' Watching TV* 

^ / None 
; ' ,K or lAs than 1 

^ '4 or more 



210 



{p = .003) 



Ho*differences 
(p = ,572) 



Overall difference ^ , 

(P - 0? , 
Hone or 1 ^r .less 
than 1 hotir^ > 4 or ^ 
more hours 



n 



Vocabulary' }s -sophisticated. 



Percent 
Ves 



21 
21 

21 
19 

2} 

16 
22 
17 
28 
21 



Standard 
Error 



3 



4 
3 
3 
5 
1 



95X Confid ence Itmity 
' tswer Upper 



19* 
if 



19 
16 



18 
19 

9 

17 
12 ' 
18 



23 
27 

24 
22 

-26 
^3 

23 
28 

36-^ 
24 



J 



Report in(^ 
Cateoorics 



Stat.Siq niffranrrf 
of Group Dfffaronra . 



aom in Canada ] ^o difference 
Not aom in' Canada 'J V= .305) 

English only in hontej ,no'dIfference 
Other lang, in home J. (p « .zz$) 

Read other Tang, 1 no dlf/er^nce 



Read only £ngi 



15* 1 no dlf 



• 563) 



Won Cdn,,Non Eng, 
'Cdri,'f(on Eng, 
2nd fien. Cdn, 
ton Cdn^ Eng. 
Cdn* Ehg, 



n<i diffeVience 
(p " .203) 



WRITTEH COHPOSITloli-- fiftADE12 ^ 



(i^ECTIVEi ' Spelling Is acceptable 



'0 ^RKER AGREEfftm (based on 200 Papers) - 76« 



' Yes 
'No 

Not Checked 
rotal" 



Percent 
69 
30 • 

1 

■ 100 



Frequency 
1254 ' 
\ 550 
_13 
181> ■ 



1 ^-^ — 1 

Percent 


Standard 


952 ConflilGfice L*imUs 


fteportinc) 


^ Stat. Significance 




Error 


"tower 


»pper 


Categories 

— <- 


of Group Differences 


69 


I 


67 


' 71 - 


Total 8»Ci ' k 

t 


J , 


58 


2 * 


5S 


62 


. Males ] 


Females >^ Males 


78 


1 


75 


' 81 


Females' J 


{p « 0) 


73 


1 


70 


75 


M years or less 1 


Younger > older 


.54' 


3 


48 

1 

) - 


59 ■ 


18 years or more J 
fJoi. Schools Attended 


(p =0) 


68 
70 

r 

66 


3 

^ 2 
2 
2 

. 3, 


62 

JS6, 

64 « 

.66 
60 


74 
. 74 
74 

74 ' 
■ 72 


^ 1 or 2 1 

^5 or* 6 ^ 
7. or more 


Ho differences 
^ - .689)" 










Ko* Hours Watching TV- 




* 

75 

67 ■ 
64 


6 . 
. 2 
2 
3 

■ 4 


65 «^ 

69 
«3 
61 
57 


85 
75 
71 
72 
71 


Hone " y 
1 or less than 1 ' 

2 
3 

^ 4 or nj>re ; 


Ho differentes 
' (p» .081) ^ 



I 

00 



Spelling is acceptable 





Percent 
Yes ■ 


Standard 
Error 


95t Confidence Limits 
Lower Upper 




* 




69 

* 67- 


1 

3 


67 ^ n 

60 ' T^, 74 


' 69 
69 


1 

2 


66 v!^ 71 

66 73 V 


69- 
69 


* 

2 - 


64 , ^ J' 74:/ 
67- 72 


66 
.69 
71 
■ 68 
.71 ' 


5 
1 


^56 , 75 
■163 75 

65 : 78 

58 - . * ' -n^ 

66 , 72 









. Repotting 
Categories 



Stat. Significance 
of Group Differences 



8om 1n Canada 
Hot Bom In Canada 



no difference 
{p = ,612) 



tngllsli' only in home 
Other lang. In honie 



no difference 
/ {p ' .688)^; 

r 

her langA V ^ ^^^^^ 
ly £nV/FrS J , , 



'»Read pther 
Rjjad on 

Hon Cdn. Hon Eng* 
" Ddn, Hon £ng, 
2nd Oeh.,Cdn, 
Hon Cdn* Cng^ 
Cdn^ Eng'^ , 



fference 
(p » ,668) 

no difference 
{p - ,537) , 



C.J. 



1^ 



tfRlHEK COHPOSITIOK^' GRADE 12 



OBJECTIVE: Punctuatlorf Is acceptab1<3 
KAWC^R ASREEHEN^ (based on 200 Papers) ^ 6h' 



Yes 
Ho 

-Hot Checked 
Tptal 



Percent 
61 

• 36 . 
•3 
100 



Frequency 

, iin 

• 648 
58 

. 1817 



Percent 


Standard 


1. 

%% Confidence Limits 


Reporting 


. ^ Stat. Significance 


Yes 


Error 


Lower 


Upper 


C^e^orles 


of Group^fferences 














^ii^ — 












51 


1 ' 


59 


63 


' Total 8.CA ' 




56 


. Z 




58 


^ Hales 1 


- Females > Males 


67 




64 ' 


70 


Females , J 


(P: 0) 


64 


1 


62 


44 


17 yeiirs or less | 


Younger ^ older 


49 


3 


67 


54 


18 years or mrk I 


* (p - 0) 

>• 










Schools Attended 




66 


3 


59 


71. 


1 or 2 n 


\ 

'Ho differences 


61. * 


■■ 2 


56 


65 




68 


3 


53 


63 






■ 63 


2 


59 


68 


5 or 6 * 




59 


3 


53- 


65 


7 or (iK)re ^ 












«o. Hours HatcMnfi TV 




63 


6 


52 • 


74 


Hone' 




' 66 


2 


61 


68 ' 


1 or less than 1 ' 


Ho differences 


59 


2 


54 


63 


2 


58 ■ 


3 


52 


63 




(p - .093) 


- i 57 


4 


50 


PS .. 


*jf 4 or more 



210 



217 



00 



1 



* I 

nctuatlon Is acceptable 



r 



Percent " 


Standard 


9S% Confidence Limits 


Report! MQ 


Stat. Significance 




£rr;or ■ 


Low^r 


Upper 


Categories 


of firoup Olfferentes ■ 




1 


59 


64 ' 


^ Born :in Canada ^ ] 


— — 

' no difference 




- 4" 


■ 53 , 


67- 


Hpt Born" 1n Canada ^ 


' (P^ .6^6)1 


62 


r 


59 


64 


En^Hs^h.pn^y tn-hoonei 


no* difference 


60 


2 


56 


64 


Other Tan9. In home J 


fp - .548)^ . . ^ 


61 




56 


66 


Read^ottier lang,-^ ] 


no differ^ce 


61 


1 


59 




Read only Eng.yFr. ^ 


(p ^ .555). 


59 


5 


49 


<9 


Hon Cdn, Non^^ng, 


no^dl f f erence 


60 
< 61 


3 

3 ~ 


. 53 
T 54: 


67 " 

68 ^ ^ 


Cdn, Non Eng. ' 
2nd Gen. Cdn. 


> (P - .469) 


60 


6 


48 




Non Cdn. Eng. 




62 ^ 


* 1 


&0 


65 


Cdn.Tng, > 





OBJECTIVE: CapttalUatlon Is acceptd^ 
MARKER AGREEttEHT (based on ?(I0 Papers) = 



WRITTEH COMPOSITION - GRAPEU 




Frequency 
^1600. 
iSO 
67 
1817 



Percent 
Yes 



SS 

84 
91 

89 
83 



90 
86 
88 
9C 
85 



84 
89 
86 
89 
86 



Standard 
Error 



9S% Confidence Ljniits 
tower * Upper 



87 

A 

90 



79 



87 
83 
'85 
88 
81 



76 
87 
83 
86 
81 



90 

fi7 
93 

91 

87 



94 
89 

90* 



93 

91. 
89 

93 
92 



Reporting 
Categories 



Stat> Significance - 
of Group differences 



Total B.C. 

Males 
Females 



I 



17 ye^rs or less j 
IS years or moiSa, u 

* 

Ho, Schools Attended 



1 or Z 

' * 4 
5 or 6 
7 or more 

^ Ho> Hours Watching TV 

Hone 

1 or less thetn 1 

1 - 
3 

4 or more - 



Females* v Hales 

^ ^(p « 0)- / 

Younger cldelr 
{p ^ MZ\ 



Ha differences 



H(f differences, 
(p ^ ,384) 



> 



ICap1t«1tzAt1on Is acceptable 



Percent ! * Standard 
^et^ ^ Error 



95X Confidence Ltintts 
Lower ' Upjper 

— ^ \ 1- 



Heporflnq 
Categories 



Stat- Etgnlflancj 
of 'Group Differences 



88 
93 

B7 
88 



90 
89 
92 
87 



1 

2 

1 

1 

2 
1 

2 
jt 

2 

I 

3 
1 



86 
89 

8S 
88 

85 
86 

88 
86 
84 
86 
85 



96 
89 

92 
90 

98 
94 
93 
98 

89, 



Bom In Canada 
Not Bom Ik Cana<fa 



1 Hot boni\1n Canada > 
/ born In (\anada (p ■ ,033) 



English <»n1y In homel no difference 
"Other Ut(^* 1n home J (g » ,078) . 

tle^d other lang/ 1 no. differenc 



fiead only Eh9-/Fr- 



1 no diff 
i (P? 



.670)1 



Hon Cdn. Non Eng 
Cdn, Non Eng 
3nd Gen- C<ln 
Non Cdnv Eng 
Cdn» En9, 



I no differ 



difference 
98) 





WRIHEN COMPOSITION - fiRADElS 


'9 






OBJECTIVE: Handwriting is- acceptable* 




Yes 


^ Percent 

01 


Frequency 


^ MARKER AfiREEHEUT (based on 200 Papers) = 80? 




Ho 


' 7^ 


■122 , 






Not Checked 


2 . 


45 


J. 


f 


Total 


100 


1817, 



222 



Peroent 
Yes 



91 
85 

92 
84 



94 
90 
92 
90 
90 



90 
92 
90 
90 
90 



Standard 
Error 



2l 

1 

t 

1 

2 



95S Confi<ienc«f Limits 



Lower 



Upper 



90 

83 
94 

91 
80 



87 
89 
87 
87 



82' 

90 

88 

87 

85 



^2 

88 
97 

94 

88 



.97 
93 
95 
92 
94 



97 
94 
93 
. 94 

' 95 



Reporting 
Categories 



Stati. Significance- 
of Group Plfferences 



^ Total B,C,- 

Hales 
Females 



17 years or*less 

18 years op more 



Ho. Schools Attended 
. 1 or 2 

5 or 6 
7 or Inore * 

No. Hours Watching TV 

None 
1 or Wss than 1 
2 
3 

4 or more 



Females > Males 
{ P - 0) 

Younger > older 
{ n - 0) 



Ho differences 
( p ^ .408) 



No differences 
^ (p " .676) 




22 



[Handwriting -Is acceptable 



11 '- 



Percent 
Yes 



Standard 
Error 



95< Confidence Llitlti ' 
Lower , Upiicr ' 



'. Reporting ' ■ . Stat. S1qnifUanc4 

Categories - , *' 'of Group 'Differences 



91 
91 

91 
90 

89 
91 

89 
91 
89 
92 
91 



89 
88 

86 
9(y 

83 
88 
85 
86 
89 



92 
95 

'93 

93 . 

92 
93 

.95- 
^95 

94 

98 

93 



Boni fBf Canada 
^t Bom In Canada 



, Engllslr: 
Other lang 



Read other 
Read only 



no dif 

J ip » 

ronly In bomeV fto diffe 
ang. in^horte J ' (p « * 

- : ^ ^ 
» t ^ + 

r lang; - 1 ,n6 diffe 
/En9./Fr, J . (p »\ 



difference 

mi 



fference 
526) 



Nan 
Cdn 

2Qd 6e'n. CdnA \/ 
Nph Cdn, Eng' ' 
Cdn, Eng, ^ - 



fference 
difference 



Cdn* Iton Eng, ^ 1 no^dffferenc 
. Hon Ehj. J - ,596) 



\ 



■/ 



APPENDIX II-D 



J' 



WEITTEN COMPOSITION' 



Comparison of Grade 8 an^ .12 Results' 



V 



99' 



m 



mum COIiPOSITIOH - COMPA P ISOH of crape 8 WITH 6RADE 12 

(HOLDING nmim standards constant.) 

(Bs^d on 409 Gratfc 8 papers and the complete Grade 12 sample) 



Objective 



Has a developed argument or 
thesis 

The essay shov/s a dear 
organuational pattern 

Appropriate substantiation 
is evident 

Individual paragraphs are 
v^ell developed 

Sentence structure is 
effective 

Sentences^ are clear 

Sentence structure is 
sopKisticated 

Vocabulary is acceptable 

Vocabulary is sophisticated 

Spelling is, acceptable 

Punctuation is Acceptable^ — ^ 

Capitalization is acceptable 

Handwriting is acceptable 



"Grade 6 



P Value 



62 
43 
51 
27 

26 

51 
3 

42 
3 

43 
37 

A*. 

I 



Conf, Limits 



Lower 



57 

36 

46 

23 

22 
46 

37 
1 

38 
.32 
70 
60 



Upper 



67 
47 
56 
32 

31 
56 
.5 

47 
, 4 
47 
42 
66 
67 



trade 12 



P Value 



80 

65 

71 

54 

61 
73 
22 

61 

21 

69 

61^ 

68 

91 



Conf, Limits 



Lower 



76 
63 
69 
52 
59 

, n 

20 

79 
19 
67 
59 

87 



Upper 



. 62 

67 

73 

56 

" '63 

•?5 

24 

63 
23 
71 
63 
90 
9Z 



Comparison 



Di fference 
Gr,l2 - Gr.8 



16 

22 
.20 
27 
35 

19 

39 
16 
26 

13 
6 



F Value 



56.6 
72,0 

100.3 

172.7 
75.5 
80,3 

300,3 
79,4 

106.3 
82.2 
53.4 

.^1.0 



Probability 



0 

0- 

0 

0 

0 

0 

0 

0 
0 
0 
0 

0' 
0 
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. >LANGUAGE B. C. ' A-98 

GRADES 8. AMD 12 " ' . ' ^ 

• 1 . 

WRITTEN COMPOSITION ASSESSMENT . . . 

- ADMINISTRATION DIREC^TIOWS FOR TEACHERS ^ ' ^ 

/ . ■■ ■ - V 

, BEFORE THE ASSESSMENT J 

« 

1. . Xou should have bpth an introductory letter and an informational pamphlet on 
the Learning A^S^i^^tit prpgranime. Please read these items together with the 
* * spec^^fic directions which ^^ollowr 

>^^^ ' . ' ^ - 

2., Your observations,^ comment^ and recoiqmendations tegarding this^ cissesament are 
important,' Please complete^ and return the reaction sheet on page A of th^se 
instructions, 

3. The^ tfrltien* Composition assessment will require an uninterrupted niilJ&ty mjl&ute 
period. You should check with your school principal to confirm arrangemen^ts 
for your class, , , , - 

4. Stu4ents will be ^ske^i' to write the school code on the back cover page^f the 
Writing bootlet, Yo^ijf should, get this nufii)er from the principal and write it. 
here for future^ reference, 



5« Each student should have two pens for the wititing session. Dictionaries should * 
^be available, in^ the classroom, 

THE ASSESSMENT PERIOD ^ ^ , 

'* * ^ * * 

1. This ninety minute period should be dl^vided ^jnto four sections: introduction 
(approximately 10 minutes)., idea generation Cap proximately 20 minutes) » student 
writing (50 minutes), and background information (approximately 10 minutes), 
So that each student in every class^has the same opportunity to exj)ress his/feer 
ideas in writing, we ask that you adtiere to^botti the suggested times and the 
specific instructions for each section, 

2* Introduction (approximately 10 minutes). Tell th$ students that'they are taking 
part in a prPvince--wide writing assessment, IJeither the names of theStudents . 
^ nor the name of the' teacher will appear onCt|\6 writing booklet. This' assessment 
^ should no^be regarded as a provincial\examinatlon. However, students should 

try to provide a reasonable' sample of nheir ideas in a good written* form. Stu- 
dents may ask questions about the assessment, and their part in^it. Use the 
information in these instructions and in the accompanying pamphlet to answer 
these questions, " ^ , • 

* 

3. Idea Generation (approximately 20 minutes). Since 'writing should not; take place 
' 'without prior discussion , the, ainb of this seciiion -is to make students comfortable 
* with the writing exercise and to generate ideas and* opinions that could later be 
developed in a written fPrm. ^ , • • * 



, ' . " ■ - ' • A-99 

In th6 writing period ^at follows » each student will be asked to write a * 
composition on the most Interesting or excltlnfi thing that he/she has seen^ heard* 
read or Imagined In the past few years. Each composition should Include .specific 
examples and the reasons for the writer's cholce\ ' * 

The foli^pwlng qb4§tlons and activities could be used In dlscussitig the group* s 
Ideas and opinions ap^ In -preparing students to write on this topic. 

Questions : 

' *'a) What kinds of /things do you find interesting oi; exciting? (Responses 
mig^t Inclu^ people, places, tdeas» muslc> foods» books> movies 

b) What specif Iq^ things Interest you? (Responses might Inclpde specific . 
examples of places^(Maxlco)j feelings (being alone)^ music ('^Crocodile Rock") » 
people (Chief Dan G|prge)j books ("I Never Promised You a Rose Garden")* 
etc.) ' % ' ^ 

Activities: , 

. — ' * ^ * • 

a) List student responses, general and sp^clflc» o^ th^ board, ^ 

b) Select a Specif Ic student suggestion (a*ti experience shared by many of 
the students) and have the class discuss the reasons ^fcr. the choice,^ 




Since the focus of tjils section is on the oral development of Ideas* tff^ttempt 
should be made tb review principles of writings *, 

'4. STUDEth: .WRITING (50 minutes) , . ' 

a) Distribute the wtltfcen (jomposltlon booklets, ilTote; The General* Information ^ 
questions on the back page should not be comple^j^ until after the^student writing ^ 
section.) * Additional booklets should be dlstrlbuced as needed. Where two booklets 
are used by one student, thfey should be stapled together, - 

b) Read tnfe^over page instructions to thfe class, *^ , ' ' * 

* c) Tell the students^tTiat» sirtce they have fifty minutes to complete the assignment, 
a 'tot^ re-writing of the cotnp^sij;tlon should not be Attempted, A readable, proof- 
read and corrected paiJer is, however^ expected, ^ ' 

— ^ - ^ * ^ 

d) Try to get each student^worklng individually as soon as possible. Students 
sho3id not discuss t|te composltlon^w^W^^^** other during the writing^petlod, 

e) Students may ask for clarification* A^ofd suggesting t9pl€s» exampi^^or wording^. 
Dictionaries should be available for reference. Erase group ideas from tlie1)oard. 

f) After forty minutes ^ tell the class that there ate ten minutes left, , Remind stud/ints 
^to proof-read and make any necessary <?&ri;ectlons* ^ ^ ^ * ' 



1. 



■2:5 0 ■ 



A-10 



5. BACKGROUND INFORMATION (10 minutes) 



a) You should write your school's code number (see the ^flrst^page of these Instruc- 
tions) on the boatd so that each student can copy It 'onto the back page of the 
booklet / ^ , * . 

b) Please give as much l^j^J^ to Individual students as' they need to answer the ques- 
tions on this page. ^ ^ v ^ - . 

c) As soon as this section has been completed, collect the booklets and tie them 
together* This package (together with a separate bundle of unused booklets) should 
be returned *to the scfiool office* 



d) The comment form on the reverse side of this page Is for your observations and 
suggestions* Please complete It, detach and Include It with the writing booklets. 



/ 



I 



WRITTEN COMPOSITION IsSESSMENT 



TEACHER COMMENT FORM 



A-101 



Ir^ pr€ 



-To assist It Irf preparing future assessment programmes, the Learning 
Assessment Branch would api^reclate your taking a few minutes to comment'on 
this one , ^ ^ 



1: What were Che strengths and weaknesses of this assessment? (Intent, 
Information, Instructions, time, topic. Idea generation, genera^l 
Information) * 



2* What recommendatiojis or' S^ugges>^lpns would ;^ou make for future assessments? 



Please detach and returif with the package of completed writing booklets^ 



2 
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APPENDIX TI. E 



WRITTEN COMPOSITION SURVEY 



The composition tha^you are being asked to write is part of a Province-wide survey of 
writm9 at your grade level This survey will provide important information for person^ 
concerned with the teaching of composition. 

You ore to write o connposition (a piece of writing several 
jporagrQphs in^ length) \h which you tell about the most 
interesting or exciting thing that you hove seen* heardt 
reodt or imogined in 'the past few yeors. ^ 



You should give reosons ond specific exannples thot will y 
help the reader to understond your topic. 

Although your name will not appear pn the essay, you are urged to do as well as you 
cin. There are no *Vight*' aYtswers Remerinber. howej/er that the assignment calls for 
honest opiniorfis andexamples r ' * * 



Your co-operation is appreciated 



Leorning / 
Assessment 
Progromme 



Education, 
■ Victorio, B,C 
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Today's date 



WRITTEN COMPOSITION SURVEY 



* (OiVt 



GENERAL INFORMATION 

School Code 

r Your age today in years_ 

(Month) 



A. 
B. 



F. 
G. 
H. 



PLEASE CIRCLE THE NUMBER BESIDE YOUR ANSWER ' 

1. Male 2 Female * , 

In which English cours^jdre you enrolled^ 1 English 8*. 

2. English 12. 

Hov^ many schools have you attended since beginning Grade \? 

1 2 3,4' .5 6 7 (or more) 



Were you born in Canadar^ 1, Yes. 


■ 2. No. ! , 


If your answer is No, about how long have you 


ived in Canada? « 


1 . Less than one year. 




2, About one year. " ^ * 




3, About two years 




4. Three years or more. 





Did you speak a language other than Engjish before you began to go to ^hooP 
■ ' , 1. Yes. 2. No. 

Is English the only language spoken in ydur home? I . Yes. 2. No, 

Can you read a fanguaga other than English or French? '\. Yes, 2, No, 

2. No, 



Do you watch television at home? 



l.-Yes, 



If y^ur answer is Yes. about how many hours do you watch television on each 
school-day? ^ " 

1, Less than qne hour 

j^. About one hour. ' 

3, About two ^jrs. 

4, About three hours, 

5, Four hours or more 
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^ . TEACHER COMMENTS ' 

GRADE 8 WRITTEN COMPOSITION ASSESSMENT 

Out of a total of 76 teachers involved in the sample, 61s provided responses 
to the following two questions, 

1. What were the strengths and weaknesses of this assessment?' *(Intent, Iriforma- 
^^xioii. Instruction, Time, Topic, Idea Generation, GenerA Information,) . 

^* . What recommendations or suggestions wo^uld you make for future assessments? ' 
Responses were" tallied and summarized according to the following topics: 

1, ADMIHISTRATION 

Administration of the ,f est posed few problems for, the majority of teache^rs. 
Most felt that the instructions and inforuiation were clear. Those teachers who 
were confused regi-stered such complaints as: - 

\ i) details concerning rewrite and partial rewrite need 
clarification 

ii) clarification needed in" ^low much, the instructor should 

detail the form of the composition (narratii^e vs expository, 
etc) ' ' 

2, TIME w ^ 



Several teachers explained tbat they felt the time allotment could have been 
divided more efficiently by cutting down the time for idea generation, perhaps 
'shaving slightly the writing time, and allotting much more time for proofreading 
and rewriting, or thd 'final copy'. Some teachers suggested breaking th^ assess- 
jnfent time into two standard classroom periods, thus making the sitting time more 
t Comfortable to students and avoiding much disruption of class^ST^ 



A number of teachers also found the time of year inappropriate and possibly 
not conducive to the best work achievable by the students, 

3. THE TEST ' " . 



There were some teachers who expresse4^ concern over the topic for the written 
composition assessment, ^ These teachers commented that it was -too generalized, 
vague,^ and even redundant. There were a number of suggestions that there should 
be a moj^re specific topic, or a list of 'topics, attuned tQ the "interests end abilities 
of grade 8 pupils, from which they could choose. Several teachers suggested a 
reading assignment followed by paragraph answers (comprehension and paragraph)'. 

Apparently,. the majority of grade 8 students are not familiar with an essay 
assignment of this size but are, instead, at the single paragraph, basic compos- 
ition level, ^ ■ < . 
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Also, there appeared to be some confusion on the part of some teachers over the 
actual purpose of this survey. It would appear, judging by the comments of a few 
of the teachlrsj that this was thought to be a surVey of gVade 8 English, and that 
therefore there .should be* much more material covered. Those few teachers suggested 
that separate sections of the test cover areas such as grammar, vocabulary, spellings 
punctuation^ reading skills, and paragraphs. 

GENERAL INFORMATION 

^ Those teachers who did comment on this aspect of the survey thought it to be 
fair* A couple of teachers suggested that this section be filled out prior to 
completing the test* and one teacher felt that more of the pupilSs' backgrounds 
in the English language shotild be included. * 

Overall, the greater number of teachers who chose to comment thought the sur- 
vey to b^ adeqyate although som^ teachers displayed concern that their class 
groups may not be a true sampling (Reji^edial English, lower one third, upp^r one 
third, etc*) and would therefore ^nv^lid^te their por^;ion of the assessment* 
Several teache^rs again asked for results, to be forwarded to them and a few teachers 
questioned the validity of the survey. 
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TEACHER COMMENTS - " 
GRADE 12 WRITTEN COMPOSITION ASSESSMENT. 



1* ADMINISTRATION , ' . ' . * 

Of the few teachers who co^en^ed on this aspect of the test, most seemed 
to find the iiistructions and information clear or adequate^ The problems which 
did arise occurred mainly on the 'idea generation' section where, due to the_ 
openess of the topic, some students found it difficult to formulate ideas and 
begin writing. 

2, TIME , ^ 



On this aspect of the test, many of the teachers surveyed £elt that they 
could haVe used more time specifically for writing, 'Several teachers thought 
that the time allotment coiild have been more efficiently distributed by allowing 
less time for idea generation, instructions, and 'general iilfonnation* and more 
time for rough work, revision, ^nd proofing, On^ common complaint was that at 
the Grade 12 level the time allotted for this, survey does not allow for the stu- 
dents to properly demonstrate their sk^ls. ' . 

Some teachers also asked that th^ey be informed of the at^?^ much earlier 
in order to allow for some sort of preparation or discussionWith the students 
in advance of the survey. This .may cut, down on or perhaps eliminate the need 
for the idea generation period. ^Suggestion was ^Iso made toward administering 
the test during two separate English 4)eriods on conse<;utive days- 

3. THE TEST ' - ' 

The topic appeared to be the most comdaented upon aspect of the test. In 
the opinion of many of the teachers 'who commented,^ the .topic was too broad and 
,vague for the stude nts. Several teachers felt that a list of specific^essay^ 
topics was necessar^^ll^order to adhieve the calibre of expository prQse expected 
at ithis level. While fej^ sj>ecific topics were suggested, many of the teachers 
cautioned that topics be challenging, mature and appealing, and that topics 
which wouTd engender an emotional response, be avoided, A few teachers asked 
that narrative, as well as expository prose be encouraged. 

As was the cas$ with some of the Grade 8 teachers, a number of Grade 12 
teachers felt that more skills should be examined, possibly in separate sections. 
One teacher suggested we test . ^imagination, creativity, depth and breadth of 
content, maturity, evidence of ability to think an^ write critically, humoxously, 
seriously, etc. and to do it we'll,** Another suggested assessment in the following 
categories; 1, vocabulary; punctuation; 3. short paragraph; 4. one essay 
on a limitless topic. * ^ 

Several teachers thought that- the anonymity aspect of the survey was 
questionable tn that the students, knowing that they could not be identi- \ 
fl^d and that the testJQeant nothing toward their grades, would tend toido 
less than^their best work. Also, m^ny teachers felt it important that the 
students know the results of the survey and the standings of , each student, 
class, and school. 
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Some teachers tended to fee conditional in their, co^raments oh the survey, 
for example, "If the exam is intended to test ^spont^ne^us writing in<English, 
then it is good,*' One" teacher also commented 'Djiat , due to the type of assign- 
ment, the results could be biased toward^ftie student Vho, is more instantly^ < 
creative. * . * 



GENERAL INFORJIATION 



Of the teachers wbP commented on this portion of the assessment, several 
thought it would be better if this section was comple'ted prior to writing the 
essay* Also, one tisacher thought it might be more pertfn'^jjit to^ ask what booRs 
the students read instead of how many hours of television tTfiey watched each 
day, — ^ * ^ " 

Overall, the administration of ,the test, seemed to pose relatively few 
problems. for the teachers or students. In grade 12 tKfr^tudents appeared to . 
take the assessment less seriously. The Grade 12 teacliers involved seemed 
less concerned about the validity of the assessment than they were about re- 
ceiving feedback,, especially for the stu<lents' sake^ but most appeared to think 
the intent of the assessment commendable. * 
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LANGUAGE ASSESSMENT PROJECT 



CRITERU FOR RANKING STUDENT ESSATfS 

t 

(for. use during Feb. 16-20 marking workshop) 



1. IDEAS , , 

Ht flh, (Ranked 1»2 or 3) The student has given some thought^ to the toplc» and 
" shows a degree o£ Insight, ^ He discusses each main pMnt long enough to 
shov clearly what he means. He supports each main point with arguments^ 
examples^ or details; he glyes the reader some reason for bel'levlng It, 
His points are clearly related to the^ topic and tP- the main Idea or 
Impression he Is trying to convey. No necessary points are overlooked 
and there Is no padding, 

Middle, (Ranked 4^5 or 6) The paper gives the In^resslon that the student 
(does not really believe what he Is writing or) does not fully under- 
stand the meaning of his i^osen topic. He trle^ to guess what the 
reader wants and writes v^at he thinks will get by. He does not 
explain his points yery^''early or \nake theni come alive to the reader. 
Points may be asserted -^gg^'are inadequately explMned, He writes what 
he thinks- will sound good» not what he believes or knows, 

L<lw, (Ranked 7^8 or 9). It is either hard to tell what points the student Is 
trying to make or elsTe^ they a« so silly that, If he had only stopped 
to think, he would have realized that they, made no sense, Ije Is only 
trying to get something down on paper, THe same point Is repeated In 
slightly ^different words, 

2, ORGANIZATION 

Hl ^ h,( Ranked 1^2 or 3) The paper starts^at a good point, has a sense of 

movement, gets somewhere, and then concludes. The paper has an under- 
lying plan and point of view that the' reader can follow; he Is never In 
doubt as^to where he is or where he Is going. Main points are treated 
at Sf^featert^ength or with greatest emphasis, others In pitoportlon to 
their Impbrtance, 

Middle, (Ranked 4,5 or 6) The organlzfat Ion of this paper Is mechanical. 

There Is usually a one-paragrap|i Introduction, three main points each 
treated In one paragr^aph^ and^a"^ conclusion that often seems tacked on 
or forced. Some trivial points are treated in greater detail than 
In^ortant points, and there Is usually some dead wood that might better 
be cut out, . . , 

Low, (Ranked 7,8 or 9) l^his paper starts anywhere* and never gets anywhere. 
The main points are not clearly separateti from one anotl^et, and they 
come In a random order^— as though the student had not given any 
thought to^tSat he Intended to say before h^ started to write, Thte 
paper se^os to start In one direction, then another, then another, until 
the reader Is lost, , 
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3. USAGE, SENTENCE STRUCTURE 

Hlj^h* (Raaked 1,2 or 3) The paperMs free of usage and structural 'errors* 

' Sentences are clear and interesting* Sentence structures and lengths ^ , 

are varied effectively* 

^ Mlddle^( Ranked 4,5 or 6) There are a few errors in usage but not enough 

to obscure meaning* The sentence structure is usually correct in ^ 

fai^lllar sentence patterns but there are occasional errors in com** 

plicated patterns: errors in parallelism, subordination, -^consistency 

of tenses, reference of pronouns, etc* ' ^ 

Low.( Ranked 7,8 or 9) There arc so many serious errors In usage and sentenc^ 
Structure that the paper is hard to understand. ■' 

4. VOCABUIARY 

Hij^h* ( Ranked J ^ 2 o^3) The writer uses a sprinkling of uncommon words or ^ 
or familiar words In an uncommon setting* He shows an interest in words 
and in putting them together in slightly unusual ways* Some of his 
experiments with words may not quite come ofi, but this is such a 
prdlaising trait in a young writer that a few^mistakes may be forgiven* 




For she most part, he uses words correctly, but he also uses them with 
*ii9^ination* 

e*(R^ked 4,3 or 6) The writer is addicted to tired old phrases "^nd 



hackneyed expressions* If you left a blank in one of his sentences, ^ 
almost anyone could guess what w6rd he would u^^'i^t that point* 'He 
does not stop to think how to say^ somethiti;> ; h^^iist says it in the 
saiBe way as everyone else* «.A^ writer may, also ^ef! a middle rating on this 
quality if he overdoes his escperiinents with uncommon words: if he 
always uses a big word \A\e^ a little word would serve his purpose 
^ blotter, or if he mixes level of vocabulary* 

Low^(Ranked 7,8 or 9) The writer uses words so carelessly and inexactly that 
he gets far too many, wrong* These are not intentional experiments with 
words in which failure may be forgiven^ they represent groping for wotds 
and using them without regard to their fitness* A paper written in a ^ 
childish vocabulary may also get a low rating on this quality, even if 
no word is clearly wrong* 



5. SPELLING, PUHCmXIOH AMD HANDWRITINft 



Hl(^h. ( Ranked 1,2 or 3) There are £ew, if any, misspellings or punctuation 
'errors. Handwriting is clear and attractive. 

* 

Middle* (Ranked 4,5 or. 6) There are several spelling errors in difficult 
words and a few A^iolat ions of basic spelling rules* There may be 
several errors in punctuation, although these should not detract from 
understdfkling* The handwriting is legible* 

Low* (Ranked 7^8 9) Comprehension is interfered with by the ffequency of 
Spelling and punctuatlotl^rrors* The paper is sloppy in appearance 
and difficult to read**>v^" 
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6. RAMKIHC OP OVERALL ESSAY EFFECTIVENESS 

fllglu (Ranked 1 ,2 or 3), The paper shows originality of thought and presenta- 
tion. Both Ideas and words are clear and Interesting, There are few* 
If any, mechanical errors. 

Middle, (Ranked -A, 5 or 6) The paper Is generally clear although lacking In 
originality. There may be a few problems in ^organization and sentence 
structure and occasional errors In spelling dnd punctuation, Comprehen* 
slon of the basic Ideas i% not effected. 



Low* (Rank'ed 7|8 or 9) Ideas are poor or are poorly -presented. Organizational 
bnd«mechanlcal erroxs predominate, Conqprehens^lon Is difficult. 
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The above conmentafy wa^ based, In part, 
on material contained In Measuring / 
Growth ln> Enfillsh by Paul B, Diederich, 
Adaptation was made by Bob Alck'en, 
Kelson Smith and Alex Holm, ^ 
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